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Introduction 

 

 

Many students will attend class because learning English can open significant 

educational and economic opportunities for them. Others might come to expand their circle 

of friends. Despite the different motivations, the teacher or instructor should think about 

teaching and improving the student’s language education in and out of the class. 

The lessons must be carefully and thoughtfully designed using English teaching 

principles to help both teacher and student succeed. However, learners will not be able to 

make much progress by only attending classes. They should be practicing English outside 

of class. For this reason, suggested activities and learning strategies are included for and 

out of the course. The teachers should also encourage their students to use or practice 

techniques that they have planned to help them be successful English language learners. 

The development of competencies in English as the social practice of language and 

the socio-cultural perspective is incorporated by promoting and facilitating the 

development of the following competencies in the students: communicates orally in 

English as a foreign language, reads several types of texts written in English as a foreign 

language, and writes various kinds of texts in English as a foreign language. Teachers and 

students should use approaches and methods to achieve them, considering some learning 

and teaching strategies described in this work. 

In the first chapter, we present the framework and techniques of learning strategies 

briefly. In the second chapter, we develop the most common approaches for teaching 

languages. Apart from the communicative approach, we present the task-based approach 

learning as a suitable tool to get competencies and capacities in English. 
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In the third chapter, we work on formative evaluation because it is linked to the 

teaching and learning of foreign languages. This kind of evaluation is essential because it 

makes it possible to know the current state of knowledge, both for teachers and students. 

Finally, a didactic application is shown in this work to exemplify the application of 

the principles previously described. Several activities and assessments have been included 

in this section, expecting to provide an ideal framework for teaching English as a foreign 

language. 
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Chapter I 

Learning strategies 

 
 

1.1 Learning mediation in the english area 

 

To deal with teaching and learning methods and strategies is necessary to know the 

role of the student in these processes. Under this scenario, the student can be considered as 

the subject of mediation. 

Mediation refers to the process of effective interaction between teacher and 

student. This process is a response to specific learning purposes oriented to the 

development of competencies. The teacher is a social, cultural, and pedagogical mediator, 

transmitting social and cultural values, pedagogical intentions, and visions of the world on 

which it is projected, exercising a social function beyond the classroom and the 

educational institution. 

Mediation implies action on another person who intentionally or consciously 

responds to a pedagogical intention that must provoke a permanent dialogue of knowledge 

with the students and their environment, considering the learning styles, educational 

purposes, context, and didactics of the competence. 
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Figure 1. Considerations of the mediation process. Source: Own authorship. 

 

 

 

In the mediation process, it is possible to make changes to the planning according 

to the assessment results to respond with relevance to the learning needs of the students 

and the learning purposes. 

 

 
1.2 Developing learning experiences 

 

The teacher leads the teaching-learning process, in which he or she does the 

following: 

• Creates an environment that promotes learning, a democratic coexistence, and active 

involvement of students in the process. 

• Fosters the dialogue of knowledge and differentiated attention according to the needs of 

the students. 

• Uses relevant strategies and resources so that all students learn thoughtfully and 

critically, solving problems related to their experiences, interests, and cultural contexts. 

• Monitors and collects evidence of learning to provide feedback. It also uses this 

information to reflect on its pedagogical practice. 
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Figure 2. Considerations for developing learning experiences. Source: 

Own authorship. 

 

 

 
1.3 What do we mean by learning strategy? 

 

The definition provided by Schumaker & Deshler (1992) mentions that “a learning 

strategy is an individual’s way of organizing and using a particular set of skills in order to 

learn content or accomplish other tasks more effectively and efficiently in school as well 

as in nonacademic settings” (p. 22). 

Learning strategies, therefore, can be understood as the conjunction of different 

methods used by the students to learn a new concept or skill. These strategies include 

various methods, such as techniques for improving memory during the studying period or 

procedures for performance improvement during test-taking activities. 

Mariani (2002) argues that learning strategies should be considered critical factors 

for the success of the curriculum. This idea is supported by comprehending the learning 

strategies as bridges between what is expected to learn (educational competencies) and the 

process to reach this educative goal. 
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This central argument is supported by four main points. First, the author indicates 

that the learning strategies are part of the student’s construct and should be maintained 

aside from the strategy used during the teaching activities. Second, learning strategies 

cannot be considered “ideal” or “bad” because this categorization depends on the 

individual's learning process. Third, the author mentions that activities that prompt using 

different strategies should be prioritized during the learning period. Finally, it is indicated 

that learning strategies must be included in the classroom discourse. 

Based on these arguments, we can conclude that the interaction constructed 

between the students and the teachers during the learning period should be based on a 

strategic approach that promotes the desired communication type. 

 
 

1.4 Learning strategies for learners 

 

To precise the theory with the practice, it is possible to share ideas about learning 

English that learners can implement to take responsibility for their learning. Of course, 

these ideas should be included in every lesson and shared by the teacher during the class. 

Additionally, this discussion can mostly be done in the native language if it promotes a 

better understanding. 

Learning English can be an excellent opportunity for improving many things. For 

instance: it can help increase educational and professional opportunities, obtain a 

promotion in employment, or support networking activities with other students or 

professionals. 

To improve English learning as a foreign language, the student should determine 

the specific answer for why he or she is learning this language. The answer to this question 

can be obtained with or without the assistance of the teacher. It can also provide the 

motivation necessary for directing the effort to learn this new language. In addition, a clear 
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goal for learning a new language can help with the evaluation and the measurement of the 

learning progress. 

Some of the instructions that can be provided by the teacher to answer the question 

previously indicated include: 

• Write your main goal for your learning period on a clean sheet of paper. 

 

• It is not necessary to make it perfect; just provide a measurable and quantifiable goal. 

 

• Review this goal periodically after it is settled. 

 

• Be open to any modifications or variations this goal might have in the future during 

your learning. 

The constant reminder about the goals and objectives for learning English as a 

foreign language can help students keep a constant motivation during the learning period. 

Besides determining these motivational answers and clarifying educational goals, 

teachers can provide some advice or strategies to improve the studying and learning of the 

new language. 

Also, students need to understand that the principal component of their learning 

period is the amount of time dedicated to studying the new language outside of the regular 

class sessions. Therefore, it is advisable to help students establish a standard time, place, 

and strategies for their learning. These conditions must provide a structure for developing 

the study habits necessary to succeed in classes. 

 
 

1.5 Effective strategies for learning 

 

There are several strategies for learning English, and some of the most effective are 

listed here: 

• Setting a regular time to study and practice the new language 

 

• Locate an appropriate place to learn the new language 
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• Identify and apply various strategies and methods for learning and studying 

 

• Use books or structured materials for reviewing and preparing after and before a class. 

 

The first effective strategy requires the determination of consistent time devoted to 

studying and practicing English. This strategy provides a surmount of help during English 

learning. To determine the adequate time for practicing and learning English is necessary 

to know the time of the day when the mental and physical energies are at their peaks. Also, 

it is preferable to choose the hours when the students feel rested and will not be interrupted 

by other activities or demands. 

Teachers can promote small group discussions to identify the best times for 

studying and practicing English and allocate critical activities for these hours, including 

writing and speaking practice during these assessments. These skills are usually the most 

demanding aspect of learning a new language, so it is crucial to identify the best time to 

practice these. 

The second effective strategy requires the stating of an appropriate place for 

studying. The different elements present in an area can decrease the amount of 

concentration for developing a study time. Therefore, it is necessary to designate a well-lit, 

organized, and peaceful place to study. This is essential to reduce the number of factors 

that could distract the student from their learning activities. 

Teachers can promote small group discussions to identify appropriate places that 

accommodate the students' principal necessities while studying the new language. Some 

questions that can help with this identification include: What do you think a suitable 

environment for your learning should have? What do you think an appropriate setting for 

your practice should have? The ideas provided by the students after these questions can be 

written and considered for discussing the proper organization of the learning setting. 
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The third effective strategy is to identify and apply various techniques and methods 

for learning and studying. For this, a small and informal questionnaire can be made using 

the following questions: 

• How do you learn something new? It can be new words, the meaning of these words, 

grammar, or similar. 

• What techniques or methods do you use for reviewing and memorizing something new? 

 

It can be new names, study-related terms, new words, or similar. 

 

• Do you know other techniques or methods for reviewing and memorizing something 

new? 

• What do you use as resources for reviewing and memorizing something new? It can 

include desk items, digital applications, or similar. 

• How important and relevant is it the time you devote to practicing for learning a new 

word or skill? 

The sum of the answers to these questions provides the structure necessary for 

determining learning English as a foreign language. Furthermore, since these questions are 

obtained from the single experience of each student, each of the answers indicates the 

process adequate for every student. Therefore, these are great resources for determining 

the best strategies for each student. 

As stated previously, speaking in English is one of the most important and 

challenging skills in language acquisition. However, these identified methods can help in 

the improvement of the memorization, reviewing, and practicing of new words and 

expressions in English. 

Finally, the fourth effective strategy recommends using books or structured 

materials for reviewing and preparing for learning a new language. Books typically contain 



18 
 

several activities for the lessons reviewed during classes, besides different resources that 

could be helpful during the practice of the new language. 

Because of this, teachers should promote that the students always carry the books 

with them during the duration of the lessons, include annotations in the activities of the 

book, and complete and practice with the activities indicated in the book. 
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Chapter II 

Language teaching 

 

 
2.1 What do we mean by language teaching? 

 

Language teaching can be understood, in a general perspective, as the process 

through which a person acquires and improves his or her communicative competency or 

fluency in the new language. During this practice, the teachers are expected to provide 

various practical activities and exemplars for the students. This is necessary to help them 

obtain the right level of competency in English as a foreign language. 

Language teaching is challenging for both the students and the teachers because 

English is usually taught as a second language. This means that the language will not be 

the native language of the student and will have to be constructed complementary to this 

first language. Under these circumstances, the language teacher must use a scientific 

approach to teach this new language considering the principles of different fields, as 

Linguistics and Psychology. 

 
 

2.2 Language teaching methodologies 

 

Richards & Rogers (1986) describe in their book different methods and approaches 

that can be used for language teaching, which included the direct method, suggestopedia, 
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communicative language teachin, immersion technique, the lexical syllabus, and others. 

Each of these methods and approaches will be described in the following sections. 

 
 

2.2.1 The direct method. 

 

The classes performed under the direct method are conducted entirely in English, 

and the teacher must speak in the target language at all times. Under this scheme, the 

student is not allowed to speak in her or his native language. On the contrary, constant 

communication in the new language is required. 

This method is regulated by the following principles: 

 

• During the classes, only quotidian vocabulary and expressions can be taught. 

 

• Oral communication skills are constructed based on question-and-answer intensive 

classes. 

• The teaching of grammar rules is avoided. These are learned inductively. 

 

• All the new concepts of the language were introduced orally. 

 

• New vocabulary was learned by association with ideas, objects, or experiences. 

 

• There is an emphasis on correct pronunciation and grammar of the new language. 

 

• There is a prioritization of listening and speaking practices of the new language. 

 

 

2.2.2 Grammar-translation. 

 

This method was initially known as the Prussian method. Its use was common in 

situations where the primary focus for language learning is understanding literary texts 

above the speaking of the language. 

The principal characteristics of this method were: 

 

• The language is learned by analyzing the grammar rules of texts. 
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• Application of the new language knowledge must be made by translating sentences to 

and from the language of interest. 

• Language learning consists of memorizing grammar rules, dictionary study, and many 

vocabulary items to have the capacity to manipulate the syntax of the language. 

• Primary focus on reading and writing skills—almost no attention to speaking or 

listening ability. 

• Students are expected to be accurate in the translation activities. 

 

• Grammar rules are presented and studied through translation exercises. These are 

learned deductively. 

 

2.2.3 Audio-lingual. 

 

Richards & Rogers (1986) indicate about this method that: 

 

Audiolingualism is primarily an oral approach to language teaching. The focus of 

instruction is on immediate and accurate speech; there is little provision for 

grammatical explanation or talking about the language. As far as possible, the 

target language is used as the medium of instruction, and translation or use of the 

native tongue is discouraged (pp. 57-58). 

This method is regulated by the following principles: 

 

• The process of learning a new language is regulated by the acquisition and formation of 

mechanical habits. 

• Habits are formed through extensive repetition and memorization of dialogues and texts 

of different situations. 

• A language is better learned if its elements (vocabulary, grammar, and syntax) are 

presented in oral form before the written form. 
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• Analysis of the language rules is dismissed. Instead, analogy provides better results for 

learning the language. 

• Drills and extensive practices help the students identify patterns and analogies in the 

target language. 

• Grammar is taught inductively. 

 

• The meaning of the new words can only be learned when used in a cultural or social 

context. 

 
 

2.2.4 Suggestopedia. 

 

Suggestopedia is a teaching method that focuses on improving the students’ 

attentiveness to optimize learning and future recall of the language. According to this 

method, a better understanding is achieved when the students are relaxed but focused. 

Language teaching under this method prioritizes the decoration and arrangement of 

the classroom, music, and similar objects to make a student more receptive to the new 

language. 

Theoretical components of this method include: 

 

• Authority 

 

• Infantilization. 

 

• Double-planedness. 

 

• Intonation. 

 

• Rhythm. 

 

• Concert pseudo-passiveness. 

 

First, the use of an authoritative figure is endorsed by the fact that people 

remember better and can be more influenced if the new information comes from an 

authority. Therefore, during the classes, the teachers are expected to adopt a distance from 
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their students and maintain a self-confident attitude to show their authority in front of the 

students. 

Second, an authoritative figure is also based on the vertical relationship between a 

parent and a child, as suggested by the second component, infantilization. This method 

indicates that the learner must adopt a child’s role to participate in playful activities, 

musical activities, and other practices. In this way, the creativity and the receptivity of the 

students, independent from their age, are enhanced. 

The third component, double-planedness, suggests that the student's learning is 

influenced by the instruction method and where the instruction is performed. For example, 

the characteristics of the furniture, the use of musical or playful activities, decoration of 

the classroom, and other traits of the environment or the teacher, are part of the 

instructional material itself. 

Finally, using the last three components, intonation, rhythm, and concert pseudo- 

passiveness, can help avoid the monotonous practice commonly used in the classes. In 

addition, the use of emotions and dramatization during the teaching of the lessons helps to 

improve the memorization of the language by allowing the creation of a relaxed 

environment. 

 
 

2.2.5 Total physical response. 

 

The Total Physical Response (TPR) method builds language learning around the 

coordination of speaking skills and the activities performed by the students. In other 

words, it tries to teach the new language by asking a motor response from the students 

through verbal orders from the teachers. In this method, a second language is acquired 

using the same procedures to obtain the native language. 
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This method indicates that students can learn a second language by responding 

physically to commands before constructing verbal responses. For instance, the students 

are expected to learn the English language by responding to claims as “Raise your left 

hand,” “Open the door,” or “Open your backpack and take a pen.” In this method, the 

teacher plays a central role in the development of the new knowledge. His or her actions, 

explanations, commands, and gestures are the basis of all the classroom activities. 

 
 

2.2.6 Communicative language teaching. 

 

Communicative language teaching can be considered more accurately as an 

approach rather than a method. It provides a unified theoretical foundation about the 

procedures used to develop language learning and teaching. This approach aims to create a 

communicative competence, where the four language skills (speaking, listening, writing, 

and reading) that allow a person to be communicatively competent are taught. 

Under this approach, the teacher has three prominent roles: facilitator, advisor, and 

co-communicator. In the first case, the teacher has the responsibility to determine the 

language needs of the students. These needs can be identified through joint or one-to-one 

sessions or any kind of assessment. After this collection of information, the teacher can 

determine the learning style and the learning objectives of the students and plan the 

instruction according to these needs to promote better communication. On the other hand, 

as an advisor, the teacher answers the students’ questions and monitors their performance 

through several types of evaluation. Under this role, the teacher is required to provide 

confirmation or feedback to the student. Finally, as a co-communicator, the teacher is 

expected to engage in the instructional activities provided to the student. 

Some features of the CLT approach are: 
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• Adequate communicative competence is paramount. In addition, the student should be 

able to use the linguistic system appropriately. 

• The language of interest will be better understood if the student struggles with its 

communication. 

• Teachers offer support to the students during the development of the new language. 

 

• Trial and error is an acceptable approach for language learning. However, feedback is 

necessary for improvement. 

• An acceptable and fluent language is the goal. Accuracy is the desired skill that must be 

judged in the context. 

• Interactions with others are mandatory. Therefore, students should include 

communication practices with other people. 

• Sequencing of the classes is not rigid. Features of the content, goals, or meanings can 

shape the class's development to maintain the students' interest. 

 
 

2.2.7 The silent way. 

 

The Silent way is a language teaching method based on the premise that the teacher 

remains silent for most of the duration of the classes, in contrast to the student, who should 

be encouraged to use the language of interest as much as possible during the session. Three 

hypotheses are the foundations of this method: 

• Learning is facilitated when the student discovers on his own what is meant to be 

learned. 

• Learning is facilitated when mediating objects are used. 

 

• Learning is facilitated when problem-solving activities are included in the classes. 

 

The first hypothesis is based on the idea that the students should be considered the 

principal actors of their learning. This demands a discovering, creative, and active attitude 
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towards their understanding of the new language, beyond the position of a mere listener. 

Bruner (as cited in Richards & Rogers, 1986) argues that discovery learning allows “the 

increase in intellectual potency, the shift from extrinsic to intrinsic rewards, the learning of 

heuristics by discovering, and the aid to conserving memory” (p. 100). 

The second hypothesis indicates that the learning recall is enhanced using objects 

that create associative images. Repetition activities are then replaced using mediators 

related to the student’s interests. 

Finally, a problem-solving approach to learning has proved to be more effective 

than the mere teaching and sharing of new knowledge. The more problem-solving 

activities included during the teaching sessions, the more understanding and recall are 

promoted. Therefore, independence and autonomy are encouraged while learning the new 

language by deriving most of the communicative activities to the students. 

 
 

2.2.8 Community language learning. 

 

Community language learning is a method primarily used to develop oral 

proficiency, but it can also be used for writing. It is based on the expression of 

communicative intentions from the students and the teacher’s reformulation into the 

correct statement. Although grammatical rules are not explicitly developed during the 

translation or reformulation of ideas in the desired language, these can be examined and 

analyzed further. In contrast to other methods for language teaching, this is one of the most 

responsive to the student’s communicative necessities. 

For the development of sessions under the CLL method, different learning 

activities are included: 

• Translation. During the teaching session, the teacher can translate a word or a statement 

for a student. Then, the student can repeat after the teacher. 
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• Group work. Students can perform group discussions, conversations with peers, or 

presentations of a topic or a story. This activity could end with the presentation to the 

teacher and the class. 

• Recording. Students can record their conversations for future practice. 

 

• Transcription. Recordings can be transcribed by students for practice. 

 

• Reflection and observation. Students have space where to reflect and share their 

experiences during the session. This can be done personally or in groups. Feelings, 

concerns, or ideas can be shared. 

• Free conversation. Casual conversations with the teacher or peers could enhance a 

better communicative skill. 

 
 

2.2.9 Immersion. 

 

Among the most recent and innovative methods for language teaching, immersion 

has been one of the most innovative and effective. The development of this method is 

based on the belief that the desired language is learned and internalized better when its use 

is required for every kind of communication. Furthermore, immersion learning is a method 

that used the desired language as a medium for social and cultural integration among 

students. Under this method, academic content instruction can be performed in the target 

language to achieve both understanding and application under different educational and 

social settings. 

Educative immersive practice is based on the idea that learning a new language 

requires instructional classes and a language environment that promotes and enriches 

foreign language teaching. In these language environments, language usage is necessary 

inside and outside the classroom. Therefore, the authenticity and effectiveness of the 

communication can be improved in the desired language by applying this method. 
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Besides the previously described features of this method, we can also refer to 

immersive education as the language learning developed when immigrant students attend 

schools where the target language is primarily spoken. 

 
 

2.2.10 Task-based language learning approach. 

 

Task-based learning (TBL), or Task-based language teaching (TBLT), as a 

teaching method, focuses on promoting quotidian language as part of the instruction 

activities. In this, students are assessed by completing tasks under real-world situations 

using the desired language rather than on the accuracy of the expressions. Regarding this 

approach, Zakime (2018) holds that this approach is based on the completion of 

meaningful tasks because the language is used for real-world situational communication. 

To guarantee the constant attention and interest of the students, the tasks presented 

under this method are related to their own necessities. For instance, if they will have an 

interview in English, a similar activity can be practiced in this language under this teaching 

method. Moreover, as the students are using the language for quotidian activities of their 

interest, there is a minor correction when mistakes happen. 

As mentioned before, this method mainly focuses on the nature of the task that 

promotes the use of the language. Willis & Willis (2007) define a task as real-life activities 

or actions with a pedagogical purpose. According to these authors, a task : 

• Provides different opportunities for exchanging an idea using other verbal structures or 

patterns. 

• Has a clear communicative goal for the students, who must understand the principal 

purpose of their communication practice. 

• Results in a product or experience that can be shared. 

 

• Relates to a quotidian or real-world event. 



29 
 

For the purposes of this monograph and its practical application, this teaching and 

learning approach is going to be further evaluated because it brings us closer to the natural 

and communicative world. Furthermore, teaching and learning English in the Peruvian 

educational system is through competencies and capacities, and this approach helps a lot 

develop them in our students. 

 
 

2.2.10.1 Procedure of a TBL lesson. 

 

El medio de la solución en la cual se va a llevar a cabo la reacción de identificación 

tiene que ser la adecuada para que esta reacción pueda ser llevada a cabo. Por ejemplo, si 

se realiza una reacción cuyo resultado es un precipitado altamente soluble en medios 

ácidos, se necesitará tener el medio básico para que pueda sedimentar fácilmente. 

Zakime (2018) indicates that a TBL lesson presents different stages that can be 

stated as (a) pre-task, (b) task, and (c) post-task. Each one of these will be further 

discussed in developed in this section. 

 

Figure 3. Stages of the TBL lesson. Source: Recovered from : https://www.barefootteflteacher.com/ 

blog/what-is-task-based-learning. 

 

 

 

The first stage corresponds to the pre-task of the TBL session. This stage includes 

the moments when the task and the context of its development are defined. During this 

first phase, the teacher describes the topic that will be covered during the lesson to raise 

http://www.barefootteflteacher.com/
http://www.barefootteflteacher.com/
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the interest and attention of the students. As the task is only introduced by the issue to be 

discussed, many doubts can form among the students. In this situation, the teacher can 

prepare the students by supplying content and vocabulary through a prior discussion on 

general knowledge. Additionally, the teacher can anticipate the kind of vocabulary 

possibly needed by the student during the task. 

Engaging with the task is critical for this first stage. Proper development of the 

objectives and desired outcomes from the activity can help clarify and visualize the 

importance of the skills used during the session. 

During the second stage, the task previously discussed and explained is performed 

by the students. To ensure proper development of the task, this should be performed in 

small groups. This way, all the participants can interact in the activity. Although the 

finality and the structure of the task may vary from session to session, it is essential to 

promote the use of the language in a spontaneous way. 

As mentioned before, the focus of the task is to encourage communication among 

peers. Therefore, the teacher should not perform a detailed error correction during the 

development of the task. Instead, the teacher must focus on monitoring and providing 

support for the communicative activity of the students. 

After the finalization of the task, the learners should plan a structure for sharing 

and reporting their discussions and obtained outcomes to the rest of the class. Rehearsing 

can be used during this stage to ensure that the student feels comfortable sharing their 

results. Again, the teachers can act as guides during this part of the process, providing the 

necessary language for communicating their outcomes. 

Finally, the last stage corresponds to the post-task phase. During this stage, the 

students elaborate an evaluation of their performance during the development of the task 

and the sharing activity at the end of it. This evaluation process can be done by comparing 
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their performance to a proficient user of the language. Additionally, it can include the 

teacher's comments and a final practice session about new vocabulary, grammar, or syntax 

used during the task. 

It is important to note that, during the development of the whole session, the 

teacher should not provide a strict outline or structure for the grammar or the language 

used during the task. On the contrary, the teacher must have a monitoring role while 

performing the task. Considering the characteristics of the TBL method, the active but 

monitoring position adopted by the teacher is of extreme importance. 

 
 

2.2.11 The lexical syllabus. 

 

The lexical syllabus approach is based on identifying the most used words and 

expressions of a language and the different contexts where these are used. Its construction 

requires an extensive scanning of various resources in the desired language (texts, oral 

records, and similar). Therefore, it needs a computer analysis for this process. 

The main goal of this approach is to provide the students with the necessary 

vocabulary for speaking and communicating under different situations and contexts. 

Moreover, as the selected words are those primarily used, these will also be the most 

useful words for improving communication experiences. 

This syllabus is constructed around selected topics. In this way, the students can 

discuss, ask questions, share experiences, and engage in discussions related to a common 

theme using common words appropriately. 

 
 

2.3 Strategies for becoming a good teacher. 

 

Classrooms are the spaces where the learning of the new language will take place. 

Thus, all the elements present in this space and the development of the sessions will highly 
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impact the learning development. Both components are determined by the teachers, whose 

performance and managing skills will affect the outcome of the students during their 

learning of the new language. 

The achievement of a practical English teaching session will be highly dependent 

on the teacher’s performance and personal traits. As teaching quality is an essential factor 

for promoting effective learning of the students, it is crucial to determine what strategies 

could enhance the performance of effective learning. Moreover, enabling the usage of 

different strategies and methods for improving a teacher’s performance might help create a 

trustable and cooperative space. 

Here, a list of different strategies for teaching improvement is presented: 

 

• Make effective use of the books. 

 

• Manage the time and the structure of the class. 

 

• Promote small-group activities. 

 

• Spend an appropriate amount of time on the activities. 

 

• Start the teaching sessions on time. 

 

• Prepare the teaching environment to promote better learning. 

 

• Provide feedback to the students. 

 

• Simplify the language used during the teaching sessions. 

 

• Make use of English for most of the duration of the session. 

 

• Follow guidelines when translating. 

 

• Demonstrate the development of an activity. 

 

• Use different types of activities. 

 

• Check for understanding of the students. 

 

• Finish the class with compliments. 
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These will be developed in the following sections, including them in specific 

categories for a better explanation. 

 
 

2.3.1 About the instructional materials. 

 

Instructional materials assist the teacher during the development of the language 

mastery in the student. These are mainly used as supportive elements for communicative 

competency construction. The most used are the instructional books, which are usually 

divided into modules of increasing complexity. Each of the modules includes different 

activities than can be followed or modified according to the student or the teacher’s need, 

proving to be flexible to the class's demand. Depending on the time and the students’ 

progress, each module can be covered in one or more sessions. 

Typically, each module includes different activities related to pronunciation, 

grammar, vocabulary, or listening skills. Due to the diversity of the activities, it is 

advisable to cover more than one category instead of only focusing on one of these during 

a single session. Spreading among the different activities during the class session can help 

include variety and maintain the students' engagement for the duration of the lesson. As 

the effectiveness of the learning is highly dependent on the student's interest, it is of 

paramount importance to maintain the learners engaged during the class. 

 
 

2.3.2 About the activities during the class. 

 

Second, the time devoted to an activity must be controlled to not prolong or shorten 

the development of that activity. Although the time for each activity can be defined before 

the start of the class, this can be modified according to the student’s needs. For instance, if 

the teacher sees that the students are engaged in the activity, actively participating in it, 

then this practice can be extended a little more than planned. If, on the contrary, the 
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students adopt a silent, passive, or boring attitude during the session, then the teacher can 

choose to move to the next activity as soon as possible. 

Despite the variations in the time devoted for each activity, the total time of the 

session should be thoroughly controlled by the teacher. Thus, the second strategy is to 

maintain overall control of the activities’ duration to ensure that the total amount of 

planned activities is covered. The teacher can control the beginning and the end time of 

each activity and use this information to choose the right amount of time dedicated to the 

practices during the lesson. 

Third, during the class duration, it is advisable to let the students do most of the 

language practicing. This means that the class should be directed to allow the student to be 

more engaged with the language practice through speaking or writing sessions. If the 

teacher notices that it conducts most of the talking during the exercise, then the class’ 

dynamics must be changed. 

In addition, a fourth strategy is to promote the formation of small groups for the 

activities. This enhances the students' practice time during the activities and allows for 

better regulation of the time devoted to the teaching session. 

To enhance the students' engagement, the teachers should also make constant 

demonstrations of the suggested activities (fifth strategy). For this, the teacher can perform 

and show the complete demonstration of an activity. When clear demonstrations are 

offered as suggestions for the students, they will better understand the objectives and 

procedures for completing the task. Also, a clear demonstration could help the students 

feel less nervous about meeting the assignment, helping them gain more confidence. If 

needed, the teacher could invite other instructors to complete demonstrations of activities 

involving more than one participant. 
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The sixth strategy requires the teacher to suggest a variety of activities during a 

teaching session. Having different activities for the lesson help with the students’ 

engagement during the class. A simple piece of advice is to include as many senses of the 

students as possible. This will help with the understanding and the remembering of the 

practices during the class. The mixing of the senses, however, must be avoided to not 

confuse or overwhelm the students. 

Activities could include and connect one or more of the following senses: 

 

• Visual activities: Drawing a figure, observing a painting, and describing an object or the 

characteristics of a picture. 

• Audio activities: Listening to a conversation, the class delivered by the teacher, a song, 

or a recording. 

• Kinesthetic activities: Here are included all the activities that require the use of physical 

movement, like writing, touching, pointing at an object, drawing, painting, making 

crafts, and similar. 

Finally, the last suggested strategy is to begin the class on time and include a 

relaxing or engaging activity for the first few minutes. This will create a surge of 

motivation for the students to attend on time to the class. Also, this can be considered as a 

reward for the students that have arrived early to the session. After the finalization of the 

initial activity, the class can proceed with normality to develop all the strategies previously 

mentioned. 

 
 

2.3.3 About the class environment. 

 

First, the physical environment where the class will be developed must be prepared 

by the teacher or the class representative to promote better learning. By organizing the 

setup of the environment, accommodating the chairs, cleaning the tables, and sorting the 
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desk supplies for easy access, the students can enjoy a clean environment for their 

learning. In this way, the elements of distractions are reduced, and all the objects necessary 

for the class will be available for everyone. Furthermore, suppose the course will be held 

considering small-group sessions. In that case, the prior organization of the environment 

can help save time during the class and let students fully participate in the activities. 

In addition to the previous strategy, it is essential to set up a learning environment 

that is safe, interesting, and attractive for the students. By adopting a charismatic, 

emphatic, cheerful, and optimistic attitude towards the students, the teacher can create a 

better place for learning. Furthermore, by using compliments and encouraging advice 

about the students' progress, the teacher can enhance their commitment and motivation. 

This can also be done by preparing activities according to the student's level and 

needs, engaging them in the process, and letting them participate in the direction of their 

learning. For example, by greeting in English or asking simple questions, they can develop 

a sense of progress in their communication skills. 

 
 

2.3.4 About the teaching role. 

 

First, when students make any mistakes during the learning process, teachers 

should avoid embarrassing or making fun of them. This allows building a trusting 

environment where the students can practice openly, without fear of being judged by their 

mistakes. The teachers must not get frustrated or impatient if a student keeps making the 

same mistake repeatedly. 

The professor can maintain an encouraging, motivating, and kind attitude towards 

their students during the learning process. Learning English as a foreign language is a 

complicated process for some students. Therefore, teachers must act as guides and 

motivators for the students. 
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Multiple practice sessions can be used to help the student succeed during the class. 

 

Also, teachers should provide constant feedback about the mistakes observed during the 

lesson. If it is not possible to do this individually (with each student), this can be made in 

the class without mentioning a particular student's name. 

Second, the teacher should avoid the use of complex language (grammar or 

vocabulary). Students must follow the teacher throughout the class, and by simplifying the 

language, this can be achieved. Most of the students will not know much about the 

language at the basic level of teaching, so it is essential to maintain a simple, slow, and 

precise language during the sessions. 

Recommendations about this strategy include: 

 

• Using short sentences. Do not use long and compound sentences. This makes 

understanding difficult for the students, especially at the primary level. Break long 

sentences and use simple ones instead. 

• Using common vocabulary. Do not use uncommon or elaborated words or expressions. 

 

For instance, if a class will be held online, replace this sentence “The class will be 

developed synchronously” with “The class will be developed with the students and the 

teacher connected simultaneously.” 

Third, during the class, English should be used most of the time. By using English 

as much as possible during the lesson, the students will recognize and learn more about the 

language. Therefore, teachers should speak mainly in English to hear the correct 

pronunciation and improve their practice. 

Some recommendations include: 

 

• Use several visual resources to make a better explanation. Pictures or objects can be 

more effective for explaining something than a mere description. 
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• Use gestures or move around the classroom when trying to express something. For 

instance, when practicing personal pronouns, use your hands to explain the meaning of 

pronouns such as “I” (pointing one finger to you) or “we” (using both hands to include 

both you and the students). 

• Use facial expressions or gestures for explaining abstract concepts. For instance, when 

describing emotions, such as “sadness” or “boredom,” use your face or a gesture to 

express these. 
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Chapter III 

Competence assessment 

 

 

 

3.1 Competence 

 

According to Perrenoud (as cited in Goñi, 2005) a competence is an ability to 

mobilize diverse cognitive resources to cope with a situation. Furthermore, the Ministerio 

de Educación (2018) also indicates that the students' combination of different capacities 

and skills to achieve an objective can be described as competence. 

Therefore, it can be said that competence is how the person (the student) can 

combine different characteristics. These characteristics can be personal, attitudinal, among 

others, which will be developed throughout our life involving a mental action on an object 

to achieve a particular purpose. 

 

 
3.2 Competence 

 

3.2.1 Conceptual object. 

 

Sometimes only the response is learned, not the problem or the solution that caused 

them. The usage and practice of the language refer to what it is, generally ordered 
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according to an essentialist structural conception and based on definitions. However, this 

vision of concept learning is correct but insufficient. 

Therefore, the teachers must promote the study of the concepts and terms necessary 

to achieve the skills we want to develop in our students. It is interesting to make sure that 

the student can: 

• Understand the information. 

 

• Remember those data that are necessary for a correct understanding of the messages. 

 

 

3.2.2 Procedural object. 

 

This type of object can be a set of rules, guidelines, or advice that guide the action. 

 

It is mainly about the procedures. 

 

 
 

3.2.3 Attitudes as part of the competence. 

 

Attitudes are learning objects different from concepts and procedures. Attitudes are 

part of the operation; they are regulators of processes. 

The assessment by competencies is a process that serves the teacher to collect 

evidence of the competence worked in the classroom, using the standards that define 

precisely the evidence collected. 

The assessment process must then be considered as part of the learning process 

because, during the school period, it will be determined whether the student is competent 

or not. In this process, the teacher must give the students the necessary opportunities to 

demonstrate the ability and knowledge in the competition that is working. 
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3.3 Development of the competences in the english area. 

 

The importance of English language learning is recognized as it is considered a 

global communication tool that facilitates access to information and advanced 

technologies. In addition, English language proficiency allows connecting with diverse 

realities and contexts, expanding access to better academic, technological, cultural, and 

labor opportunities. 

In the English area, the student must master and combine the capabilities of each of 

the area’s competencies. 

 
 

3.3.1 Communicates orally in english as a foreign language. 

 

In this competence, the proficiency of the student in oral production in English is 

evaluated. The achievement indicators are established depending on the level at which the 

student is. 

In this competence, the student must be able to handle two skills: Speaking and 

listening capacities, and use these to: 

• Obtain information. 

 

• Infer and interpret information. 

 

• Adapt, organize, and develop ideas coherently 

 

 
 

3.3.2 Reads different types of texts in english as a foreign language. 

 

In this competence, the student's capacity in the reading comprehension of texts in 

English is evaluated. The achievement indicators are established depending on the level at 

which the student is. 

In this language competence, the student must be able to handle the Reading 

capacities and use this to: 



42 
 

• Obtain information. 

 

• Infer and interpret information. 

 

• Reflect and evaluate the form, content, and context of an expression. 

 

 
 

3.3.3 Writes different types of texts in English as a foreign language. 

 

In this competence, the student’s proficiency is evaluated when writing texts in the 

English language. The achievement indicators are established depending on the level at 

which the student is. 

In this language competence, the student must be able to handle a writing skill that 

allows him or her to: 

• Adapt the text to the communicative situation. 

 

• Organize and develop ideas coherently and cohesively. 

 

• Use written language conventions accordingly to the context. 

 

• Reflect and evaluate the form, content, and context of written text. 

 

 

3.4 Structure of an english teaching session 

 

An English lesson can be structured in different ways, considering the number and 

the length of the planned activities for the session. The planning is crucial for the success of 

the teaching and learning activity, and therefore, it can require different resources to find the 

right way to present the information. The preparation of the learning session can be made 

by following these key questions: What do we need to do/know before the session? What 

resources or materials will be used in this session? How long will it last? 

Some lessons can include a detailed plan of the teacher's words, actions, and 

activities during the class. However, some present a general outline that allows the inclusion 
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of flexibility in the session. Despite the many differences in a session plan, the design must 

include: 

• Title of the session. Synthetizes the learning situation. Must integrate all the activities 

covered during the class. 

• Purpose of the session. Includes competencies, capacities, expected performances, and 

the cross-sectional approach. 

• Beginning of the session. Here, a motivating event is included (could be made by using 

questions) to get the student's attention. Also, the problematization of the topic and the 

determination of the prior knowledge and the lesson’s purpose should be stated. 

• Development of the session. The management and the development of the didactic 

processes for the learning must be included here. 

• Closure of the session. An evaluation can be used during this stage, where the students 

reflect on their learning process (metacognition, self, and peer-assessment). 

The processes mentioned in this outline are further developed in Table 1, where 

additional strategies and methods for better teaching are included. 

In addition to considering the general structure for the teaching session, teachers 

must view the learning needs of the students. When these needs are identified, the 

competencies, capacities, and expected performance can be determined. These are later 

integrated during the lesson planning. Table 2 indicates the expected performance 

considering the competencies. 

 
 

3.5 Assessment 

 

It is a systematic process of recording and evaluating the results obtained in the 

student learning process. 
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The Ministerio de Educación (2018) allows collecting valuable information on 

student development about the set of objectives. That is, the assessment helps to know the 

educational needs that the student presents. 

Table 1 

Pedagogical processes. 

 
Pedagogical 

moments 
Pedagogical process 

What must the 

student/teacher do? 

Suggested activities (strategies, 

techniques, evaluation) 

  
Problematization 

The teacher plans 

problematic 

educational situations 

                                                        that are pertinent.  

Plan the problematic situation from the 

significant situation indicated in each 

didactic unit. 

  

Purpose 

The teacher mentions 

to the students the 

why and the purpose 

of the lecture. 

The purpose must be indicated at the 

beginning of the session, sharing it 

directly and using simple language. 

 
Beginning of the 

session 

 

Motivation/Interest 

The student gains 

interest in the 

lesson’s topic 

(intrinsic motivation) 

Promotion of guide discussions using: 

real-world cases, news, group 

dynamics, pictures, and others. 

  

 

 

Previous knowledge 

The students 

spontaneously 

present their 

comments and ideas, 

offering an early 

answer to the 

possible discussions 

of the learning 

session. 

 

 
Focus activity, a brainstorm of ideas, 

guide discussion, prior organization, 

determination of educative goals, or use 

of flashcards. 

 

 

 
Development of 

the session 

 

 

Management and support for 

the competency’s 

development 

The students 

manipulate the 

objects, describe 

experiences, 

formulate a 

hypothesis, arrive at 

conclusions, and 
apply what they have 
learned. 

 

 

Usage of analogies, clues, intercalated 

questions, discussion, schemes, or 

assessments. 

 

 
Closure of the 

session 

 

 

Final evaluation 

The students 

demonstrate their 

learning. Also, the 

students evaluate 

their own knowledge 

using a metacognitive 
process. 

 

 
Solution of practical activities. Self- 

assessment and peer-assessment. 

 

Note: Details of the pedagogical process during a teaching session. Source: Ministerio de Educación, 2018. 

 

 

 
 

In addition, the evaluation is a continuous activity. The teacher must constantly 

evaluate the students to know if they are responding correctly to the educational stimulus 

the teacher is presenting. 
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Within the evaluation, we can find different types of assessments that will be 

further explained in the following sections. 

 
 

Table 2 

Determination of the lesson’s purpose 

 
Competencies and capacities Expected performance 

 
Communicates orally in English as a foreign 
language. 

The student adapts his or her oral communication to the context, the 

interlocutors, and the purpose of the communication when expressing 

an opinion. 

• Obtains information from oral 

communication. 

• Adapts, organizes, and develops the 

ideas coherently. 

Expresses the ideas and emotions orally around a subject. 

Employs non-verbal resources (gestures and movements) as support 

during the verbal message according to the communicative purpose. 

 Participates in other oral communications. 

Writes different types of texts in English as a 

foreign language. 

Adapts the text to the communicative situation considering the 

purpose and the message recipient. 

  

• Adapts the text to the 

communicative situation. 

• Organizes and develops the ideas 

coherently. 

• Reflects and evaluates the content, 

context, and type of communication. 

Writes messages according to his or her writing level. 

 

Checks the text with the teacher’s help to determine if this fits the 

purpose and the message recipient. 

Nota: Details of the expected performance according to the competence. Fuente: Ministerio de Educación, 

2018. 

 

 
3.5.1 Types of assessment. 

 

The Ministerio de Educación (2018) states that formative assessment “is a 

systematic process in which relevant information is collected and evaluated on the level of 

development of each student's competencies to contribute on time to improve their 

learning.” (p. 177). 

Mallén (as cited in Cantón & Pino, 2017), states that formative evaluation “is used 

as an improvement strategy to adjust the teaching-learning process on the fly, to achieve 

the goals and objectives envisaged” (p. 18). 



46 
 

 

 

Figure 4. Steps for evaluating a competence achievement. Source: Own authorship. 

 

 

Therefore, formative evaluation allows adjusting the teaching-learning process 

depending on how the students develop in the proposed activities and regulate the 

evaluation based on the student's needs. 

Mallén (as cited in Cantón & Pino, 2017), states that summative evaluation “refers 

to the evaluation of products. It seeks to mediate precisely completed processes. The object 

of the evaluation cannot be modified, adjusted or improved” (p. 18). 

Also, Montoya, Panaifo & Rios (2017) indicate that “summative assessment is 

applied to designate how learning is measured and judged to certify it, assign 

qualifications, determine promotions, etc.” (p. 45). 

Therefore, summative evaluation consists of the assessment of completed activities 

without improving the final grade obtained. 
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Figure 5. Types of assessment. Source: Own authorship. 

 

 
3.6 Collecting evidence of learning achievements 

 

Evidence can be collected and recorded through various assessment techniques and 

instruments, which are appropriate if they are congruent with the nature of the 

competencies to be assessed according to the learning purposes, the established assessment 

criteria, and the characteristics and needs of the various learners. 

A teacher who actively monitors students’ learning collects evidence of their levels 

of competence development, progress, or difficulties through questions, dialogues, 

formulated problems, instruments, or by going through groups and reviewing their work. 

Among the evaluation instruments that allow collecting evidence, we have the 

anecdote register, the portfolio, and others. On the other hand, they make it possible to 

evaluate the evidence: the comparison lists and evaluative scales. The instruments that are 

recommended for analyzing evidence are the descriptive rubrics. 
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Figure 6. Instruments for collecting evidence of assessment achievement. Source: Own authorship. 
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Figure 7. Competencies of the English area. Source: Own authorship. 
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Didactic application 

Learning session 

 

I. General information 

1.1. Curricular Area : English 

1.2. School : I.E.P.S.M. N° 61023 “Rosa Licenia Vela Pinedo de Costa”. 

1.3. Cycle VI 

1.4. Grade/Class : 1 ST “A”. 

1.5. Time : 1 h 

1.6. Number of students : 30 Students 

1.7. Teacher  : Bach. Charles Rojas Tamani 

1.8.Date : Tuesday, 16 th December 2020 

1.9.Session title : “SAINT JOHN’S FESTIVAL” 

 

II. Purpose of learning 
 
 

Purpose of learning 

Competence Capacities 
Expected 

Performance 

Transversal Approach 

 

Read different 

types of texts in 

English as a 

foreign language. 

 

-Gets information from 

an oral text. 

 

-Infers and interprets 

information in an oral 

text. 

 

-Reflects and evaluates 

the text content, 

context, and format. 

-Uses no verbal 

resources strategically. 

 

Read a short 

description 

about the 

festivity of 

Saint John by 

using suitable 

vocabulary 

learned. 

 

Search for excellence 

approach 
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-Interacts strategically 

with different 

interlocutors. 

 

-Reflect and evaluate 

the text content, 

context, and format 

  

 

III. Didactic sequence 
 
 

Methodological strategy Assessment tools 

Competence Task-based approach learning Transversal Approach 

 
Strategy(ies) 

Brainstorming. 

Organization of ideas. 

Monitoring 

 

 

 

 

 

 

 

Observation guide. 

Students 

organization 
Students work individually, in groups. 

 
Resources/materials 

Flashcards, photocopies, markers, 

board, paper graph, blue-tack, pencil, 

pen, eraser, whiteboard eraser. 

Time 1 h 

Scene Classroom 

Function Preparing a typical dish called Juane 

 
IV. Session stages 

 

 

Pedagogical 

processes 

 
Situation of learning 

 
Time 

Materials 

and 

resources 

 

 
Greetings 

The teacher and students greet each other. Then, 

before starting the class, the teacher shows the 

students the chart of values that must be held 

during the session. 

 

 
10’ 

- Teacher’s 

voice 

- Students’ 

voice 
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Date 

Students answer the following teacher’s question: 

What date is it today? 

The teacher writes the date on the board: 

Wednesday, December 16th, 2020. 

 

 

 
Motivation 

The teacher shows some pictures to students so 

they can infer the topic. Then, the images are 

presented with Flashcards. During this process, 

the teacher must evaluate the students' previous 

knowledge and determine if they have a general 

idea of the class topic. 

 

 

 

 

 
Previous 

knowledge 

ACTIVITY N° 1 

Look at the pictures, try to guess what the topic 

will be about, and say the name. 

 

Source: Recovered from: http://www.iquitos- 

peru.com/turismo/fiesta-de-san-juan.php 
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Source: Recovered from: http://www.iquitos- 

peru.com/turismo/fiesta-de-san-juan.php 

 

Source: Recovered from: http://www.iquitos- 

peru.com/turismo/fiesta-de-san-juan.php 

  

 

 
Cognitive 

conflict 

Then, the teacher asks all students the following 

questions: 

• What can you see or observe in these pictures? 

• What do these pictures have in common? 

 
Eliciting topic 

Students share their ideas about the pictures that 

the teacher has presented. 

 

 

 

 

 

 

 

 

 
25’ 

 

 

 
- Teacher’s 

voice 

- Students’ 

voice 

- 

Flashcards 

- Board 

- Blue-tack 

- Markers 

Session 

purpose 

The teacher asks students the topic of today as 

follows: What is the topic for today? 

 

 

 
Management 

and 

competencies 

development 

TOPIC: “SAINT JOHN’S FESTIVAL” 

REFLECTION: This activity allows students to 

brainstorm and infer the topic creatively and fun 

way to start the class. 

 

 

 

 

 

ACTIVITY N° 2 
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 In this activity, the teacher will hand photocopies 

to students, so that they read a brief paragraph. 

Then, the teacher will ask students to fulfill the 

activity, which consists in writing T (true) or F 

(false), based on the following sentences. 

 
Saint John’s Festivity 

On June 24th major cities of   the   Peruvian Jungle 

celebrate the festivity of St. John the Baptist with great 

excitement and multiple cultural, artistic and 

gastronomic activities. 

The central day, the celebration reaches its peak and, 

in the streets, you can see hundreds of people trying to 

take a bus or a motocar to go to the District of San Juan 

where it is traditionally celebrated. 

During the festival visitors and local people can enjoy 

the gastronomy of amazon rainforest that has a number 

of typical dishes and exotic drinks. But the most 

important dish is the “Juane” that is made of rice, olives, 

oil, eggs and chicken, all wrapped with bijao leaves and 

tied with palm fibers. This dish, according to the 

tradition, represents the head of St. John who was 

decapitated at the time of his death. 

 

 

 

Students read the text carefully and then put T 

(true) or F (false). 

1. Saint John is celebrated on the coast of Peru 

( ) 

2. The festivity is celebrated every June 23rd ( ) 

3. People go to San Juan by bus or motorcar ( ) 

4. The most essential dish is the ‘Juane.’ ( ) 

5. Chicken, eggs, rice, bijao leaves, and palm 

leaves and fibers are used to prepare ‘Juane’ 

( ) 

6. The ‘Juane’ represents the head of Jesus. ( ) 

REFLECTION: This activity enables students to 

strengthen their criteria and analysis to 

comprehend a written text. The teacher must 

focus on assessing the students’ capacity to 

understand the principal idea of a written text. 
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Assessment 

ACTIVITY N° 3 

In this activity, the teacher will hand out new 

photocopies to students to reread the text and 

answer some questions. 

Students reread the text and answer the following 

questions in their notebooks. 

✓ What is celebrated on June 24th? 

✓ What activities do people do in this festivity? 

✓ How can people go to the ‘Saint John festivity? 

✓ Who participates in the festivity? 

✓ What is needed to prepare the ‘Juane’? 

✓ What does the ‘Juane’ represent? 

REFLECTION: This activity allows students 

to strengthen their criteria and analysis to 

understand a written text through the questions. 

The teacher must evaluate the performance of 

the student during the comprehension of a 

written text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
- Teacher’s 

voice 

- Students’ 

voice 

 

 

 

 

 

 

 
Metacognitive 

process 

ACTIVITY N° 4 

The teacher places on the board a paper graph in 

which there is a chart the students need to 

complete with information from the text. 

 
Students read the text once more and complete the 

chart with information from it. 

 SAINT JOHN’S FESTIVITY  

Date of celebration  
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  Activities     

Ways to go to San Juan 

district 

 

People who participate  

Ingredients of the 
‘Juane’ 

 

 
REFLECTION: This activity allows students to 

write specific information from the written text to 

complete the chart. 

The teacher asks these questions to the students 

to assess their outcome at the end of the session. 

✓ ¿What did we learn today? 

✓ ¿How did we do it? 

✓ ¿What activities did we do? 

✓ ¿How did they feel? 

✓ ¿What capacity have we developed? 
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V. Evaluation tools 
 
 

 

Surname and name: 

 
 

INDICATORS 

 

Yes 
 

No 
 

 
Comments 

 

Gets information about “the Saint 

John’s festivity” from the written 

text. 

   

 

Analyses his/her reading 

comprehension through questions 

about “the Saint John’s festivity” 

from the written text. 

   

Attitude 

Makes questions about the meaning 

of new words found in the written 

text. 
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VI. Observation guide 
 

 

 

 

 

 

N° 

 

 

 

 

 

Students 

Reads different types of texts in English as a foreign language 

 

 

 

 
Attendance 

Gets 

information 

from the 

Saint 

John’s 

Festivity 

text to 

answer the 

questions. 

(0-5) 

Interprets 

the Saint 

John’s 

Festivity 

text to 

answer the 

questionary 

true or 

false. 

(0-5) 

 
Interprets 

the text 

about what 

is Saint 

John´s 

Festival. 

(0-7) 

 

 
Participates 

actively 

during the 

class. 

(0-3) 

 

 

 

 
Score (20) 

1 
       

2 
       

3 
       

4 
       

5 
       

x 
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Synthesis 

 

 

According to the Peruvian educational system based on the development of 

competencies and capacities in the English language, learning is better when teachers 

constantly motivate students to be more active than passive. Most Peruvian teachers use 

the communicative approach that allows communicative competencies among students 

who work together; they socialize and use the target language during class to communicate 

their ideas, opinions, and emotions. 

The task-based approach has similar characteristics to the communicative 

approach, with a very important additional, which allows developing formative evaluation 

activities with the student in his learning process. The formative evaluation will enable 

students and the teacher to be conscious of the learning weaknesses and strengthens. 

Teachers must see to the learner that they have to get involved with their 

classmates as a single person with his own characteristics. Also, motivation is a crucial 

factor in the class because it permits an immediate change in the behaviors and a positive 

attitude during the learning process, making a creative, communicative, and enjoyable 

experience. Therefore, the teacher has to catch student’s motivation and attention 

continuously. 

This monograph is based on sharing information and knowledge concerning 

learning strategies and teaching the English language in the educational system in the 

Loreto region. 

About learning strategies, the monograph deals with some of them, which are 

practiced in classes teaching the student so that he can take them to practice in and outside 

classes and then adapt them to their needs and develop their own language learning 

strategies. 
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Then, there is the teaching of languages, emphasizing the main existing strategies, 

methods, and approaches. These points are briefly covered. Based on the experiences 

gained in the classroom, we believe that the task-based approach to teaching and learning 

is one of the most facilitating learning and development of communication skills in the 

student. For this reason, we have presented the mentioned approach in a didactic 

application. 

Finally, the topic of formative evaluation has been considered in the monograph. 

According to the task-based approach, it is important to reflect after each stage so that the 

student learns to evaluate their learning progress. 
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Critical appraisal and suggestions 

 

 

We currently have many approaches, methods, and techniques of teaching and 

learning for foreign languages, making it difficult for teachers to choose the most 

appropriate to the circumstances. This abundance creates difficulties for teachers to select 

the most suitable for planning and developing training activities. 

In this sense, few approaches help develop communication skills and abilities in the 

English language. The most widely used in the Peruvian educational system is the 

communicative approach. 

In the learning session, the task-based approach has been presented and used. This 

approach helps develop communication competencies and skills, so its application in 

classrooms is suggested. 

In most of the English classes that I have observed, there are no formative 

evaluation processes, thus missing the great opportunity to help the student learn from his 

difficulties. With the task-based approach, we have an excellent opportunity for the student 

to reflect after each task. In this way, we develop self-reflective abilities to evaluate their 

own learning and thus achieve that they become autonomous of their education. 

It is suggested that the task-based approach be used as the primary learning 

approach to promote the benefits of formative assessment in the teacher and the student. 
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Appendix A: Learning skills of English course as a foreign language. 

Appendix B: Curricular design of English course as a foreign language. 

Appendix C: Activities. 
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Appendix A: Learning skills of English course as a foreign language 
 

Source: Ministerio de Educación, 2018. 
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Appendix B: Curricular design of English course as a foreign language 
 
 

Source: Ministerio de Educación, 2018. 
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Source: Ministerio de Educación, 2018. 
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Appendix C: Activities. 

 
ACTIVITY N° 1 

 
Look at the pictures, try to guess what the topic will be about, and say the name. 

 

Source: Recovered from: http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php 
 

Source: Recovered from: http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php 
 

Source: Recovered from: http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php 

http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php
http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php
http://www.iquitos-peru.com/turismo/fiesta-de-san-juan.php
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ACTIVITY N° 2 

Read the text carefully and then put T (true) or F (false). 

 

 
1. Saint John is celebrated on the coast of Peru. ( ) 

 
2. The festivity is celebrated every June 23rd. ( ) 

 
3. People go to San Juan by bus or motorcar. ( ) 

 
4. The most essential dish is the ‘Juane’. ( ) 

 
5. Chicken, eggs, rice, bijao leaves, palm leaves, and fibers are used to 

prepare ‘Juane’. ( ) 

6. The ‘Juane’ represents the head of Jesus. ( ) 

Saint John’s Festivity 

 

 

 
 

On June 24th major cities of the Peruvian Jungle celebrate the festivity of St. 

John the Baptist with great excitement and multiple cultural, artistic and 

gastronomic activities. 

The central day, the celebration reaches its peak and, in the streets, you can 

see hundreds of people trying to take a bus or a motocar to go to the District of 

San Juan where it is traditionally celebrated. 

During the festival visitors and local people can enjoy the gastronomy of 

amazon rainforest that has a number of typical dishes and exotic drinks. But the 

most important dish is the “Juane” that is made of rice, olives, oil, eggs and 

chicken, all wrapped with bijao leaves and tied with palm fibers. This dish, 
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ACTIVITY N° 3 

 
Reread the text and answer the following questions in their notebook. 

 
What is celebrated on June 24th? 

 

 

 
 

What activities do people do in this festivity? 

 

 

 
 

How can people go to the Saint John festivity? 

 

 

 
 

Who participates in the festivity? 

 

 

 
 

What is needed to prepare the ‘Juane’? 

 

 

 
 

What does the ‘Juane’ represent? 
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ACTIVITY N° 4 

 
The teacher places on the board a paper graph in which there is a chart the students need to 

complete with information from the text. 

Read the text once more and complete the chart with information from it. 
 

 

 
SAINT JOHN’S FESTIVITY 

Date of celebration  

Activities  

Ways to go to San Juan district  

People who participate  

Ingredients of the ‘Juane’  

 


