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Introduction

Teaching written communication apeoductive skill is an activity properly human, is
very important that teachers knows and apply techniques and methods for its
developments.

The purpose of the work is to understand that students must write using different
activities with communicative SKkDWLRQV IRU VWXGHQWVY H[SHULHQFH\

This work is divided into two sections. First section consists of four chapters.
Chapter one | took into account some important terms that they will help us to understand
the development of the subject as general noti®aspnd chapter contains teaching
writing skills; chapter three is about several approaches to teach writing; Also in chapter
four | considered the process writing activities as writing from the beginning, learning
writing and people writing and | will gazsuggestions and examples.

Finally, section two contains teaching application with lesson plan using the
theoretical framework of teaching written communication mentioned above, including

different activities of this productive skills.



Chapter |

Teaching reading skills

1.1 Reading
Reading is needed to learn a language. Where there is little reading, there is little language
learning. We need the reading ability to study text books, literature (npiag}s, poetry)
dictionaries etc. In everyday life, we have to read notices, forms, bills, direction, bus and
train time table, place names and street signs. We read for pleasure. We enjoy reading
letters from friends, articles from magazines etc. Readioigase our general knowledge
and widens our mental horizon.

To enable the pupils a proficiency in reading. To develop proper attitude for reading
among the students. To read with correct pronunciation, accuracy and fluency. To read
with understanding. Tenable the pupils to use appropriately in other situation the ideas

gained from reading. To enable the pupils to take pleasure in reading.
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Figure 1.Reading skills. Source: Recovered frottps://
www.EnglishlanguageseHdccesscenter.

JLIXUH 5HDGHUVY SURFHVV
Source: Recovered from httpsaiiw.readingandwritingrelationship.ong.

1.2 Extensive and intensivaeading
To achieve an excellent reading benefit, students need to develop both extensive and

intensive reading.


http://www.readingandwritingrelationship.ong/
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1.2.1 Extensivereading.

For teachers and students, hgw can we best improve our language learning plan or
SURJUDP" $ORQJ ZLWK OLY L @impiédlymbispensabRpartwiany D\ 3 $
ODQJXDJH SURJUDPPIDUQLQJ

An extensive reading student can read long texts with the intention according to the
level of the student and according their interest in order to read for pleasure fopdaye
their skills for reading comprehension. The principal aim in this case is to get students can
read in linking way, this way students can get fluency. Teachers must select activities and

strategies for developing reading in different levels and ante

1.2.2 Intensive reading: the roles of the teacher

Is to read carefully in a depth way, in this kind of process for reading, students can
read for details or extract specific information from a particular topic. This kind of
activities youcan use whegou want to prepare for an exam, or for oral exam and you can
use various technique, for example: scanning, skimming, exploratory, study, critical or
analytical reading. The aim of intensive reading is to read a text and understand in a way
and include leaing subject matter, vocabulary, it is not limited to read, and it is more than

that.

1.3 Integrating reading and writing

Integrated Skills is based on the 4 abilitieg€aoflish(readng, writing, listeningand

writing), the micro skills like grammar and eabulary are teaching and learning in a
context or in a conversation in a real life situation. Teachers engage students in different
activities in order to practice the language as a natural way. Teachers should develop

activities in different levels devaping the 4 skills integrated.
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Integrated in 1 level just one example for showing how teachers can develop
integrated the skills.

Students must star developing basic language skills in receptive and productive skills
integrated. Teachers must put into practice and give opportunisésdentondition in
order to students can practice the 4 skills integrates outside and inside the class.

When learners are in the first level, they will be able to respond simpleansshd
answer for example giving their personal information, hobbies, routines, etc. Also students
can use simple phrases they can follow simple commands, directions, instructions, etc. The
same way students in this level must have control about tlamgar knowledge in a real

context in order to communicate their basic needs.

1.3.1 Write to improve reading.

Many students are still leaving high school with poor literacy skills. These students
are subsequently at a disadvantage in successfully pursuing édjleation, securing
reasonable employment and participating fully in all aspects of society. Although the
following are USA statistics, the situation is very similar in Australia.

Graham and Herbert (2010) argued that writing is an effective tool foneiniga
reading as activities for learning. They both draw upon common knowledge and cognitive
processes (so improvement in writing should lead to improvement in reading) and they are
both communication activities (if you understand how to create your owritteill
improve your understanding of other authors).

Through reviewing the research, Graham and Herbert identified three key writing
SUDFWLFHVY WKDW DUH HIIHFWLYH LQ HQKDQFLQJ VWXGHQ

Writing abouttexts you have rea@quiresyou to identify and thinlabouttheideas

in the text,connecthesedeas to youown knowledge, beliefand experiences, organize
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theideasand then integratthe disparate ideas intacoherentwhole. Theanalysis
needed talo this and thenanipulationof theideasto personalizeherecordingof the
ideasleadsto enhanced@omprehension.

Paragraph and sentence construction: spelling. Techniques associated with each
genre.

Writing processes.

Understanding how writing is constructed allows you to bettad and understand
text written by other people. If you can effective use techniques to persuade the reader to
agree with your argument, then you are more likely to recognize when other authors have
used similar techniques. Similarly, student who caneotly structure sentences and
paragraphs (especially more sophisticated sentences and paragraphs), read and therefore
understand these structures more readily.

Increase the quantity of writing in terms of frequency and length.

The strategiefor increasingwriting included writing for 15minutes eacllay on
eithera self-selectedr pre-set topicwriting journalentries,writing to penpalsand
writing shortpassagessinginferencewords. For ideas on daily writiragtivitieswhich,
not only increasstamna, but alsodifferentwriting techniques chectut theCrackingthe

ABC CodeWriting creativelybook.



14

Chapter II

General Notions

2.1 Writing

Writing is a way to expressur viewsand thoughts. We must always write in an organized
way. Languwage is a toolo expres®ur ideas.

Writing skills.

The chefknowthe procedure or the steps tmoking foodand also various
techniqueslust likethat, we must understarttie formatsor technquesof writing along
with its skills too. Duringour childhood welearnto write alphabet§irst, after that we
learntowrite words. Sudden|ywe acquireghe necessarknowledye to writesentences.

In content writing, we havi® get ourselves familiawith certain leves or writing
skills too. Writing content is not an easy subject. It requasistence structuregsage, fine

vocabulary correct grammatical usagedsome morevriting skills.
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Developing writing skills.

It is not difficult tothink or produce aopinionor an idea. The main obstagtethe
displayingof thoughtsandideas in a logical and preparegy. The principal purpoder a
writer is to keep the reader satisfiith his or her writings. Beneatrou will find some
writing skills for acreativeand effectivewriting:

Learn to write good sentences.

x  Try addng more flavors ¢ your writing by using interestingords instead of bland
phrases.

X Turn thewriting more interactive bpddng some questions in it. Makke reders
redize that they are in a specifgituation.

X  Use paragraph style fariting. Writing thewhole content in agingleparagraph
bores the reader.

The dift or transitionfrom one paragph to another or between lines shdudda
smooth ride.

X Learn how tause thespeechandvoicesfor anefficientwriting.
X Usecorrect spellingsproper punctuatiorsnd develop fin@ocabulary.
x Do not usdancy wordsjargon, slan@nd abbreviations.

Practice every dagnd try toenhance your skiley UHDGLQJ RiNgkidilUV Y ZULWL

focusing orfind out the missing charisma in yours

x  Discovertheappropriateaudience for the article.

x  Engag the audience by using cleampathic, simple words.
X  The natureof your assertioshould always last

X  Get familiar wth platformsand importansoftware.

x  Focus on writing lells and its importance.

Writing is a media oEommunication. These skills aid people to give an opinion or
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ideasin aclearand easyvay.
X Itis generallyused for official and personabmmunication.
X Writing skills aidto composeand develogll kind of writing contents.

X Writing skills also assisin bringingcreativityand clarityin our writing.

2.2 Writing skills
Writing skills is the skills when wkearn a language because when we write we can
develop grammar and vocabulary abilities and they are showed immediately evident.

When you write you can express yourself accurately and fluently?

2.2.1 Receptiveskill.

Listening and reading skills are input information. Students process the information
passively. Receptive Skills are also focus as passive, students have to get a good
information as input, anthen later move on to a successfaeof receptive skillavhich

naturally support productive skills.

2.2.2 Productive skill.
Writing and speaking are productive skills, because learners develop activé skills.
Is also known that active skilfgracticed &er receptive skills put aend of the lessom

orderto find out whethea lesson aim is obtained or not

2.2.2.1 Writing and speaking.
This is a common tool in order to encourage the productive skills, here | want to

share an example how we can put into practice the writing skills.



17

2.3 The role ofthe teacher
Demonstration and talk of the teacher can help students notice and value the role of writing
as a form of communication.

Teacher gives opportunities to share their writing in order to correct each other.

Teachers provides learners opport@stio develop content knowledge of their written

production.
Table 1
Correcting V W X Gntis@akey V
Symbol Meaning Example error
S A spelling error The answer is obvious
WO A mistake in word order | like very much it.
A grammar mistake | am going tdbuy some furniture
T Wrong verb tense | have seen him yesterday
A Missing word I’'m interested on jazz music
WWwW Wrong word I’'m interested on jazz music
0 Sth is not necessary He was nof{ too} strong enough
M The meaning is unclear This is a veryexcited photograph
P Punctuation mistake Do you like London?

Note: 6\PEROV IRU FRUUHFW L BauréeVon@auhQréehipy PLVWDNHYV
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Chapter I

Teaching writing skills

3.1 Why teachwriting?
Teaching writing helpstudents to reinforce the development of the language, as a teacher
we have to take into account students learning style, and their attitudes.

Students acquire and learn a language most of the time in oral way, but most of the
student have a huge advantageing a language written. Is useful for students to write

when the students just have finished to receive the lesson.

3.2 What to teachwriting?

The case studies in Task 1 give an indication of some of the issues that we face if we ask
RXUVHOYHV WKH TXHVWLRQ 3:K\ WHDFK ZULWLQJ"" 7KH\ D¢
likely to produce a simple answer. There are many types of writing and mangséaiso

learning to write. Of course, for some students, and this can apply to both Foreign

Language (FL) and Second Language (SL) Learners, there may not be a strong reason for

teaching them to write in a foreign language as they are unlikely to find eharas
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involved in the social roles that require this skill. But for others, writing will be an essential

component in the learning programmer.

3.3 How to teachwriting?

Writing is a skillneeckd forthe learner to be motivated. Written communication is
common for emails, letter fulfill, chats, etc. Writing is included in professional tasks,
academic development and social communication.

An Englishteacheishould be aare in practical procedures whicantributeto the
quality of writing. Sudents havéo know the different stages for writing: preiting,
while writing, postwriting.

Levels ofwriting:

Teachers should teach different type of knowledge such as grammar, vocabulary and
paragraplstructurein orderto producewrittentexts,thelevelsthatteacherfiaveto follow
are: Handwriting andmechanicsGrammarandvocabulary paragraplorganization,
cohesiorand coherence.

Writing activities.

We can develop different activities for developing written text for example:

How toteach writing (activities)
Controlled writing Copying Filling the blanks Parallel writing Creative writing Free
writing
The writing task in the classroom can be also seen either as a learning tc
writing for writing) (Harmer, 2004.)

Figure 3. Activities for developing written text. Source: Recovered from
https://www.myenglishpages.com/blog/htwteachwriting/

Process of writing.
It refers to go orthe process a writer through the ways to produce a piegetioig.

x  Planning - In this stage, students are encourage to get information about the topic


https://www.myenglishpages.com/blog/how-to-teach-writing/
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that studentgvantto write. Teacherganusethoseactivitiessuchasbrainstorming,
quickwrite, answer to question, discussiets.

x  Drafting.- It isthefirst stepof writing whenthelearnergyetenoughinformation
aboutwhat do the students want to writeake into account the followingpints:
- Focus on writing fluency
- Students donfocus on accuracy
- Give direction to the first dratft.

X  Revising.To look at the overall content and idemganized

x  Editing. When studentsfinished revising, learnersrewrite checkingthe error
correction the elements like dictation, grammarccuracy, mechanism help

students in order to edit studemtsting.

3.3.1 Pre-writing.

KHQ +HGJH WD-OIZNVLWERXWD FSWUH LWLHY VKH VD\V
some activities of writing teachers have to develop activities in orgrrttimto a context
ZKDW WKH ZULWLQJ LV JRERQ)ISWR idebs orElevEdging folS S
writing are: brainstorming ideas, planning, organizing and selecting ideas.

x  Task58. What kindof pre-writing activity do you think experienced writeagply
when working on their first language or shoukkd to do before coroping a text in
the next contexts? Withey need to carrgut research before writing or will they be
able to startvriting with a minimum of preparation, for exampjetting down alist
of points they wanto cover?

- Filling an appliation form to study a course in thaiversity.

- Writing a letter to somé&iends in other countries order to find out when it

will be possible to visihem.
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- Writing up the minutes of eommitteemeeting.

- Writing the instruction leaflet i new microwaveven.

It is more likely that context 4 would needbre-writing exercise. In real life, the
writer musttalk to thedesigneraind engineerg’ho hae createdhe microwave oven
check on safety issues and the best wakeep itclean,discuss food preparation
techniques with food scientissnd so forth. Oncthis wholeinformation is put together,
the writer has to choosecorrecorganizaional frameworkfor the text, look for any
technical terms thahe readeneeds to knowend choose thélustrationsthatwill be
required The accomplishmemir fail of the writerin this backgroundlepends speciallgn
their understanding of the consirs which thegenre will establislon the text. For
example, an instruction leaflet for a mama@ce engineer will definitely kdfferent from
the instruction leaflet for a domestic user. Using their knowledge of these differences, good
technical writers can providae right amount of the right information in a readaendly
way. If the writer does not appreciate the nature of the genre, it will be difficult to ask the
right sort of questions, include the right sort of information, and, in general, prepare a
usefulset of instructions.

An experienced writer would need to engage in lessyoiteng activity to complete
the other tasks. Some background knowledge of, for example, higher education institutions
and their entry requirements widerequired for context.: if this is lacking, information
will have to be sought from qualified infoants or from reference books. It is probably
that the letter in context @es not need amyreparation &all- unless the writer chooses to
create a list of points to considen.the third ongthe only thinghat an experienced writer
probablyhasto do is to check that he or she knows how to spell the s\afitee people
who assisted to the gatherirtge or she will probably already have knowledge of the

appropriate form in wich the minutes should be presented.
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x  Taskb9. In the following activity learnerare asked to prepare a totirrgormation
document from their honbewn. How do the pravriting tasks help therm orderto
developthewriting skills? What is thew H D F K Hruid/activry® H
Procedure
Hold a group meeting to choo#tee content of your get. While in the meeting you

have todecide:

- What information will containbest restaurant&gcal costumestc.

- Howto illustrate your broadsheet wigihotographsnapsetc.

- Who will be in charge ofind the photographsgsearch the different sectiaets;.

After a lapseof time, theteater will givea chance to meet again to look at the
information you havegatheedand written This time you will gatheas a group to

- Verify that the information (and the English!)ascurate.

- Defineexactly what you will include.

- Createyour broadsheet.

Validatethatthe information ieffectivelyand clearlypresented.

As soon as you finish, you have to show your wortheoother members of the
class.

Walk around and discuss each sheet.
In this cae the author has given the studentsry clear advie on how to perform a
team work bypreparing the information sheetfénmation gathering is displayes a
shared task, as is the creatiofithe broadsheet itself. During ttsstting, the teacher has
become a facilitator in this stagd the process, arawell-manaed classvork can mée
a significantcontribution to the overall success of the writing activity. As $tgdge
SFROODERUDWLYH ZULWLQJ SURGXFH ZKLFK SURPRWI

Developing activities that help learners to become good writers.



23

3.3.2 Composing anddrafting.

Brown and Hood (1989) give the followimgxercise in order tbring learnerso the
pointof composing. In stage 1, teawfsstudents are given a hdiaé as an aid to the
creationof ideas, along with a sef focusing questiongéquentlyused by jomalists
What? Who? When®/here?n this way, hey are provided with aid in creating ideas,
structuringand focusingln Stage 2, students work individually to prepare saxtitles

form the newspapevhich draw on this initial phase.

Figure 4.Stages of writing. Source: Recovered from
https://twowritingteachers.org/2914/11/26/fledttafting-our-way-to-a-best
first-draft/

Once they have overcome the issue of getting staleadyers aresked to continue
writing and providing more details on maagpects of the aty. The same four questions
maybe used to create more ideas for the textftiiws on from this opening. The task is

designed for intermediate students andltesa what is still a relatively simple text.


https://twowritingteachers.org/2914/11/26/flash-drafting-our-way-to-a-best-first-draft/
https://twowritingteachers.org/2914/11/26/flash-drafting-our-way-to-a-best-first-draft/

24

Task

In the backgroundf a longeressay, how could you adamt agroach in order to
help studentsvercomewith brief obstacles that they may finwchile composing®hat
other question words could be used, or in what other waysahavieer attempto create a
HG LD O RRIxéebflez

It all indicates that the key woutd be to ask yourself if the reader is being asked.

In other words, are you assuming that yiader can follow a thread of argurhen
that you have been deeply experiencing for some time, but that is compkatetp them?
More specifically, White (1987) presents an activity which is in some senses analogous to
that proposed by Brown artbod. Thisactivity was createtb help a writer make the
transition from ideasreatingto compsing in a more advanced leyahd ses a
mnemonic to guide learners in order to geneidgas for their writing composition.
Students have to follow these steps: Rtatents have to associate the topic with
something famikr, then students have to determine it, use the idea in order to it afice
compae with something else and disctissor against the topic.ifally, studens can
narrate thénistoryor develomentof it.

This yields the mnemonic:

A dad can

You can use this mnemonic ttecall ideaproducing procedures when you are
trying to generaté&leas for a writing assignment.

Following this activity, white goes ol & present a theme for studentsvtok with
tu7KH ZL O OtaMdRhénlibdle@fiers many activities that concludkamwriting of
a first draft: In order to that students have to produce ideas, organize ideas, development a
theme, evolving a plan, taking audieng® account antarting

Becausef the stages that/hite and other authors recommandhe process of
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starting to compose, it seems that tasks which redaamers to ganmediately into
composition are courting a high risk of failure. This being said, it is wodhirmgein mind
that White may be too specifieven inflexible in proposing this sérof mnemonic.
Writers have a lot aflifferent dispositions ahcognitive styles, and instructors must
recognize that there would be many ways at reachisuyccessful peae of writing,and

some of thenwill be decidedly idiosyncratic.

3.3.3 Revising and editing.

Composing and drafting writing process is the last stage part of written production.
In fact, in most instances of extended writing, it is common for rin@ne one cycle of
UHYLVLRQ DQG HGLWLQJ WR WDNH SODFH EHIRUH D plLQD
will have gone through five or six before it is finished!

Hedge (1988) expresses an opinion which is comment on the process of writing
whenshesa\V 3*HW W L QJ WALK (4.\WoR 1@ al th@anstandable brief of what
might happernwhile in revision. Everything else is editing. As a resudvisionis therefore
includedinto the writing process and is different from what generadlppess to the first
drafts of the learnensriting. Think of the cases when learners hand in first drafts as if
WKH\ ZHUH ILQLVKHG WH[WV DQG WHDFKHUtWDUULYH DW LC
mistakes. Learners need a checklist of guidelinesntlainake it possible for them to
havetheir workedited They also ned to realize thagditingand revising is an vitadart of
the process of writing, and not somethingttbould be tacked on as axtraoption

There are several examples of editing checklists in published materials. Hedge, for
instance, suggests that writers ask thimwahg questions bothfterand during
composition:

X Am | sharing my impressions in a clear waymy reader?
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x  Havel missed out any important tijg$ information?

X Is there any poinLQ WKH ZULWLQJ ZKHUH P\ OHFWRU PXVW PD
have forgotten to explaisomethingor omitted a line of argument

x  Does the vocabulary need to become stronger at a cpdiait?

x  Are there any sentences thatRQ W VD\ PXFK RU ZKLFK DUH WRR UF
couldbe missedut?

X  Can | rearrange any sets of sentences to make the writing clearer onter@sting?

x Do | need to rearrange apgragraphs?

x Do they guide my reader thorough the writing?
Hopkins and Tribble (1989) provide the following checklist for elementary writers:
Improving your writing First check Checkthat your writing makesense. Is it correctly

distributedon the page?s the iformation presented inlagical, clear order?Have you

includedthe information your reader needsfave you put anynnecessary informatiori?

(p. 10)

X  Task65. Consider thggroups of more advanced writers who to write particular kinds
of texts (for example, laboratory reports, business, reports, academic essays and
articles). Choose one such group and decide what should be covered by a revision
checklist for them.

Even withthe editing stage, however, finality should never be assumed! As Harris
(1993) says, there is always a need f®eading back over the text so far developed
whether this is only part of a draft . . . to check the text is maintaining coherence. Poor
writers . . . rarely reviewd® HYHQ ZKHQ D GBD.IW LV ILQLVKHG’

x  Task66. If a revising checklist covers areas such as appropriate organization, clarity
of expression and the sufficiency and relevance of information, what would you

consider important tonclude in a checklist for the final editing of a draft?
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Editing checklists may well vary from situation to situation, making it possible to
focus on different aspects of language system knowledge. You may want beginners from
certain language backgrounasgay particular attention to well know problems in
grammar? prepositions or articles being obvious candidates. In other contexts, you may
wish to provide a more general set of instructions such as those presented by Nolasco
which conflate revising and dafg.

The produce you use when you reread a final draft is very personal, but is important
to be systematic. We need to check:

The order in which the information is presented (is it clear, logical and effective?) in
this context teachers have to layoutda HFNLQJ VW XGHQWVY YRFDEXODU\
punctuation and word order and finally a form and choice of tenses.

X  Task67. Consider groups of advanced learners you have tdugh¢ven think about
your own needs as a writer. What types of editing checkligiatrbe helpful to

them or to you?
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Chapter IV

Approaches to teaching writing

4.1 Product approach

Raimes (1987) says:
Some important aspect for teaching writing to students are as many answers as there
are about teachers atehching styles, or learners and learning styles. In this
approach teachers concern as an end product, working on this approach learner focus
on readability, all activities are concerned with content including text structure,

grammar, vocabulary, spellirapd others wich concern written productidip. 6).

4.2 Process approach
This approach concerns with the means by which a text is created, in this approach,
students put in practice their proficiency in grammar, vocabulary, context, etc.

The students understd their own composition process, as a teacher we have to help
to build strategies for writing, drafting and rewriting. According the natural with this

approach we have to give our students the time for each task and finally teacher and
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students make a rision in order to reinforce/ W X GHiitgvovofiuction.

4.3 The free writing approach

Freewriting is a strategy used for developing productive skills teachers can develop
activities similar to brainstorming but written in a sentences or paragraplapglying

this kind of activities students can increase the flow ideas for writing in order to increase

fluency and accuracy when produce a written text.

4.4 The paragraph approach
It refers the logical organization and a relationship structutieeo$entences. Also this
approach argues the grammatical control when student produce the language is difficult,
doing this kind of exercise students gain control of the grammar of the paragraph, as a
teacher you can take in consideration: a wedjanizedparagraph can be understood by the
reader and an improperly organized paragraph can be quite difficult for reader to
understand.

This approach argues that primacy of place should be tivére paragraphn

ESL/EFL academic writing instructien

4.4.1 The communicative languagepproach.

During thisapproach students are encouratgedrite appropriate way just as a
professional writer for answering question in different level of performance.
X  Whatis the purpose of mg ULWLQJ"’
X Who can read ancheckit?

Learning to write, like to write any other skill, is a matter of instruction, practice and

critical feedback.
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Nowadays approaches in writing is the product approach it must be focus on the last
version and it must be coherent no errors in thegs® of learning of writing skill.

Students will being from the first stage of drafting and then concluding with the
correction. Teachers must develop of student’s knowledge in grammatical structures.

The product approach refers to the importanoerdten text features based on a

model text, this must be analyze.

4.5 The Process pproach to writing

X This approach is based on the process of writing rather on the result, teachérs have
guide students during the process for controlling the processi@n to have a final
product.

X  Teachers help students to comprehend their own process of composing, they have to
build strategies for prewriting, drafting anelwvriting.

X The time is very important in this process that is why teachers have to give students
an exactly time for write anckwrite.

X One important aspect in this process is the revision, in this teacher have to check
VWXGHQWYTV JUDPPDU DFe¢oKdasdndel! SXQFWXDWLRQ DQG
When teachers work the process of writing they have to develspegjgs.

Prewriting, in this section students can stablish the purpose of the writing and
audience, students can develop a brainstorm in order to generate ideas for writing and the
last the form in which students have to write.

The next section is writingself in this stage students have to organize their ideas;
they have to choose specific vocabulary and they have to check sentence fluency.

Then students have to go to responding stage, here teachers work in peer conference

with students, in this section students can developpgelf evaluation in order to correct
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grammar mistakes, lexical mistakes or coherence in paragraph.

The next stage ivising, in this section students can clarify their ideas and they can
recognize their ideas in written way and they can refining their ideas using a precise
language according the level y context of the students.

Then students have to develop the editia this section students have to use
conventions in order to publish or share in a bulletin board, website, and performance

or in a conference or just in their classes itself.

4.6 Eclectic approach forwriting
An eclectic approach is a structural, étinonal and process way of teaching writing in
order to achieve this teacher have to use a rubric in the writing program.

For ESL classes Raimes (1993)ng this method facilitate positive learning
motivation, also teacher has to make a diagnosis in twdeinforce learning behavior and

the last teachers have to evaluate enhance writing performance.

Figure 5: Positive learning motivationSource:Dhanapala, s.f
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Chapter V

Writing as a process

5.1 Writing from the beginning

Hundred thousand years ago Homo sapiens, can be traced backitimgn as a human
activity, became eecent developmeim the human evolution. Writings wefeund five
thousand five hundred years ago. It was found B9l Harappa wérelndusor
Harappan civilization flourished. There was@anplete aggement about what ttsymbols
that were discovereaheant. Neverthelesshen the discovery was performéie
archaeologist Richard Meadow stated thatinscriptions looked similar wwhat later

would bethe Indus scripttthe first recognized language:

Figure 6.Symbols on Harappan pottery. Source: Recovered from
http://cogprints.org/6179/1/icorend-signsharappa.pdf


http://cogprints.org/6179/1/icons-and-signs-harappa.pdf
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Since then, different systems of writing have been devolved all over the world.
So English writing has been had a considerabfngkd for years. Early fourteenth
century written, for example, showatifferent spellings and some letters were formed

differently too.

Figure 7.An old writing system.Source: Recovered frohttp://cogprints.org/6179/1/icons
andsigns harappa.pdf

5.2 Learning writing

Writing requiredisciplineit alsodependninspiration,constantlycrunchingout of ideas
that you want to write a pen pail, friends, family or just in an academic context for
different tasks t@ccomplish.

Writing a very single day when you get the idea then you can start to make the
structure and go on to make your fidgsaft.

Writing is accomplished to learn the rules | mean to internalize the structure as a
writer wehaveto knowthedoanddon’tsteachersieedo teachcertainpatternfor an
academi@ssay, different rules and vocabulary for stories, noktdgs,etc.

Whenyou startwriting think aboutagoodtopicthenthink aboutthefirst paragraph

using short sentences, headers, list and contnts,


http://cogprints.org/6179/1/icons-and-signs-harappa.pdf
http://cogprints.org/6179/1/icons-and-signs-harappa.pdf
http://cogprints.org/6179/1/icons-and-signs-harappa.pdf
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Asaproductiveskill, thebestwayto learnhowto write isto readwell, becausé
students havthe ability to read and to have a good reading comprehension level it would
be face to writteproduction Onmy opinionreadings themostimportantstrategyin order
towrite well. Whenstudentdevelopthis skill studentdiavethe opportunityto improvetheir
vocabularythat is why students writing needslkiesimple in order to bgood.

Finally, a writing must be revise at least three times in order to be considered
sharable with the public that is why teachers must revise grarap&ling, sentences
coherence, etc. The first draft has to be as in a freestyle, during the revision teachers go

deeper in order to get rid and publish.

Figure 8.Modification of the Haye$lower model for beginning and developing writispurce:
Berninger and Swanson, 1994.
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5.3 People witing

Sincewriting is focused for many objectives, it is generatefrms. (Who might not
think R1 WKHPVHOY H\ask Wattgridl cduksel this list, a lot of aspectare of
interest to us when we considew people write. In the first plac# is clear that the
writer has an audience in mind for their writing (themselves). In the second place, the
writer has clearly changed tinenind more than two times, bo#fadingand deletingtems
fron the list.

But this editing in the list has only go far; n their haste they have misspellied
word (a brand name) and did not corrected it, resulting in no reason to check tim@ugh
writing (for accuracy). Finally, itvorths noting the use of a foreign wo(dilantro),
obviously known bythe writer. This word would not haseen used if the list had been

written for a general Engliskspeaking audience.

Figure 9.Mind-map for essay on advantages of being a mature stugs@mple of writing.
Source:Recoveredrom https://images.app.goo.gl/F4fxaMpgpJEyfyy37


https://images.app.goo.gl/F4fxaMpqpJEyfyy37
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Table 2

$ KROLVWLF VFDOH RI VWXGHQWVY OHY¥Yrbes¢. Rl SHUIRUPDQFH RQ V
Levels of Descripti
performance on
Very good Students have effectively accomplished the requirement of a given stage of

the writing process. Few or no weak points are observed.

Good Students have successfully accomplished the taskjioka stage of the
writing process, but there are minor, unimportant weak points.

Fair Students have, to some extent, addressed the task of a given stage of the w
process, but noticeable, important weaknesses can be observed in their
performance.

Note: Developing rating scale descriptors for assessing the stages of writing process. The
constructs underlying students writing performances. Source: Recovered from
https://www.semanticscholar.org/paper/DepelogRaiing ScaleDescriptorsfor-Assessing

The stages of writing development



https://www.semanticscholar.org/paper/Depeloping-Rating-Scale-Descriptors-for

Figure 10.The stages of writing development. Source: Recovered from
https:/www.familyandchilddevelopmentlab.com/singdest/2018/08/24/Researcim-
WhyPreschoolersShoulge-writing
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http://www.familyandchilddevelopmentlab.com/single-post/2018/08/24/Research-on-
http://www.familyandchilddevelopmentlab.com/single-post/2018/08/24/Research-on-

Didactic application
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PRACTICAL APPLICATION OF TEACHING WRITTEN COMMUNICATION

Topic:
Course:
Class:
Date:
Teacher:

Time:

LESSON PLAN
My last party
Basic EnglisHl
English tFrench / H7 2017
Tuesday, Octobez3rd
Bach. Dante L. CAMARG@HAVEZ

30 minutes

Expected Learning:

x Talk about likes and dislikes.

x Write a small paragraph about their |patty.

x Talk about the importance of socralationships.

Class Development

Stages Activities/Strategies Time Resources
Students listen to some tracks of popular Pictures
songs.

Markers
Students identify different musical genres. 1
OPENING CDS
Students check/learn new vocabulary relate
to parties e.g. (food, DJ, people, friends, Worksheets
places, etc.)
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Students work in groups to put in order
sentences to remember grammatical struct
to be used in the writingctivity.

Teacher provides an example about a past
activity related to his last birthday party.

CENTRAL

Teacher presents some question to be
DQVZHUHG GXULQJ VWXGH

Questions:

Who was the party for?

When was the party?

Where was the party?

How many people were there?
Was there good music?

Was there a DJ?

Was there food?

Were there drinks?

Were you happy or sad?

Why was the party good or bad?

Teacher explain some instructions about he
to write a paragraph correctly.

Worksheets

Flahscards

Cardboards

CLOSING

Students work in groups to produce a writte
paragraph on the wallpaper.

Students read loudly their last party
experience.

Wallpapers
Markers

Blu tack
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Evaluation
Criteria Indicators Instruments
ORAL
COMPREHENSION Students talk about their las
AND PRODUCTION party using the grammatice
situation
Checklist
READING Students read and infer sor
COMPREHENSION information about the topic. Rubrics
TEXT PRODUCTION Students demonstrate the U
of adequate vocabulary to
produce their text.
Attitudes Observable behavior Instruments
RESPECT Show respect to other Observation
opinions. sheets
COOPERATION Participate actively during

the learning process.
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Summary

Teachings written Communication is an important way to get the complete learning
English for students or for a particular people who wants to improve ldreguage
learning.

Writing is a productive ability because the students produce the written language
expressing ideas, thoughts, feelings, €tas is developed elaborating different
activities andstrategies.

The teaching writing is a process the helps the students wralala good text, with
coherence and syntactic correction. For this, the professor must make a diagnostic
their students and to use the suitable strategies. But the most important factor of this
process is thaheteachemusthelpthe studentdo give themasignificantsenseo
theirwriting; that is the students must produce the language in agreement to their
ownexperiences.

For students write a good text or speech is necessary to know the conventions the
written speech that involves tkaowledge of the syntactic structure, the message
which wewant to transmit and the rhetorical effect tivatwant to give. For that

reason, the writing is a complex process. And more still if it is second language
learner.

This process has four activitidgat the students must follow: Pneiting, planning,

drafting andpostwriting.

The prewriting is the set of experiences, observations and interactions that the
student takes to the classroom and that will help him to generate ideasvatirits
Planning, students develop an initial plan, they must consider the purpose, audience,
point of view andormat.

Drafting is developed of process. The students compose with focuses on
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organizational and mechanicansiderations.
x  Post writing: students prepare to go public, contemplating the finished dratft,
revising the organizational and stylistic features of the composition and the
grammaticafeatures.
)LQDOO\ WKH WHDFKHUfV DWWLWXGH FRENEHBWLRQ LV
correction strategies. It is recommended that focus more on process in their comments.

Self- correction has proven to be very effective.
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Critical appreciation and suggestions

Most of us who teach English as foreign langustyauld take into account some
productive core activities becausating asa communicativeskill is themainfocusingto get

the complete learning for students or for a particular people who wants to improve their
language learning.

Writing as acommunicative skill is highly required nowadays; sometimes we initiate
the need to write dr example, such agormal letters and emails whichfulfill
conversationalike intentionsor other activities are the most common ways to improve
VWXGHQWVY OHDUQLQJ

Writing helps not only communicative aimsprofessional activitiedut also in
social ores. In their everyday livesfudents can write or reply to invitation lettetesst
messageghank you lettersetc. They also try to express thégelingsand thoughtso
themselves.

After all, one of the few widebagreedupon elements of us as an educatdo is
should apply a set of abilities you wamur students to delap, and in case it has not
been done yeyou first step above all else is to define these abilitdterwards youwill
decide which teghing strategiesjctivitiesor exercises could help order to develop
these abilities

Finally, writing is one of hose skills that necessary requires leaneibe motivated.

If they ae notinvolved in the writing assignment, in other words, if they havesason to

write, the assignment you set forth will i@ an effective learning experience.



44

References

Harmer, J(200]). How toTeach EnglishNew York: LongmanPearson Education.

Harmer, J(2004). How to teach WritingNew York: Longman.

Harmer, J. (s.f.)The Practce of English Language Teachirfgearson Education Limited

Hamer, J. (2003)Howto Teach English: An Introductidn the Practiceof English
Language Teachindgdarlow: Pearson Education.

Hyland, K. (2003)References. In Second Language Wrifi@gmbridge Language
Education, pp. 27#294).Cambridge: Cambridge University PreBecuperdo de
https/Hoi:10.1017/CB0O9780511667251.013

Rundell, M. (200%. Macmillan English Dictionary for Advanced Learnekéacmillan
Publishers.

Maclintire, A(s.f.). Listening, Speaking, Writing and Critical Thinkindew York: New
York UniversityPress.

Raimes, A. (1987)Techniques in Teaching Writing classroom study of composing
TESOL Quarterly 19(2):223858.Recuperado de
http://dx.doi.org/10.2307/3586828

Schoenerg, 1. (1994F.ocus onGrammar:Addison Wesley Publishing Company.

Stempleski, S., Morgan, J., & Douglas, N. (s\Wprld Pass Expanding English Fluency.


http://dx.doi.org/10.2307/3586828

Appendix

Appendix A: Worksheet 01
Appendix B: Worksheet 02: Unscramble sentence

Appendix C: Written production rubric

45



Appendix A: Worksheet01

Building a description of an event from notes.

46

I. Read the description of an event. Match the questior} tf@the answerd-5)

a) Who wasthere?

b) How many people weriere?
c) Where wagheevent?

d) What did you think of thevent?

e) Was there any music/foadc?

MY LAST BIRTHDAY PARTY

It was in Lima, It was in my house near the positaion.

There was some beer and wine. The music was wonderful, all kind of the
and fV DOVR WKH IRRG ZDV GHOLFLRXV EHFI
All my family was there, also my friends were there. There were approxim
30 people. They enjoyed it all night because they said it was an unforgett

80
DXVH P\ IDPLO!

tely
ble

4

[l. Thinkaboutaneventyouwentto (aparty,aconcertawedding.etc.).Write noteso

answer each of the questions.

1. Where was it? (City? Hotel? Stadiutd®@me?)

2. Was there any music/ food/ drink? (Was it all good? Was anyatii?)
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3. Who wasthere? (FriendsRamily?)

4. How many people were theré?? 50710,0007?)

5. What did you think of the day? (Brilliant? Good? Okay? Baef?ible?)

Source:Adapted fromhttp://esl.about.com/cs/teachingtechnique/a/_twrite.htm teaching Writing Skills



Appendix B: Worksheet 02: Lhscramble sentence

Put in order these words to make sentences.

THEY

48

WERE TIRE

AFTEF

THE PART SHE

WAS HAPPY DURING

THE PART

WAS TOO SH

I TALKING

WITH THE GIR‘

SourceAdapted fromhttp://www.whsd.k12.pa.us/EJ/Arthla/writing_process.htm



Appendix C: Written production rubric
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Name: Class: Date:
N° EVALUATION CRITERIA SCORE
1° | INFORMATION
Gives relevant information. 4
Gives limited information. 2
Gives irrelevantinformation. 1
2° | IDEAS
The ideas are well elaborated. 4
The ideas are expressed in phrases. 2
The ideas arexpressed only in words. 1
3° | VOCABULARY
Uses vocabulary relevant to the context. 4
Uses vocabulary a little relevant to the context. 2
Uses vocabulary that is not close to the context. 1
4° | LANGUAGE STRUCTURE
There are a few mistakes in tbeler of the words, nouns, pronouns, verbal 4
conjugations and use of the plurals.
There are some mistakes in the order of the words, nouns, pronouns, ver 2
conjugations and use of the plurals
There are many mistakes in the order of the wardsns, pronouns, the verb 1
conjugations, and use of the plurals.
5° | ORTHOGRAPHY
There are a few mistakes in the orthography, punctuation and the use of 4
letters.
There are some mistakes in the orthography, punctuation and thecagxtaif 2
letters.
There are many mistakes in the orthography, punctuation and the use of 1

letters.

TOTAL SCORE

Source:Adapted fromhttp://www.whsd.k12.pa.us/EJ/Arthla/writing_process.htm



http://www.whsd.k12.pa.us/EJ/Arthla/writing_process.htm



