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Introduction 

 

Teaching can be defined as the fact of imparting knowledge or giving instruction 

regarding a specific topic. In linguistics, language teaching has been developed and studied 

with the purpose of not only imparting knowledge but improving language learning as 

well. It is important to relate these terms, teaching and learning, in order to understand the 

whole process and to know what the main objective of it is. Every now and then new 

theories or methods are developed around teaching languages, all of them responding to 

pedagogical theories which have their foundation on psychological theories. Considering 

that, the goal of this research is to analyze and integrate the information around teaching 

and learning languages theories regarding linguistics in order to consider the importance 

of keeping both terms connected.  

In the first chapter, we review Krashen‟s and Chomsky‟s theories about how 

languages are acquired and learned. This chapter aims to stablish the importance of these 

theories to understand where the process starts. In this chapter, we focus our attention on 

the principal paradigms, old and new, around languages and learning.  

In the second chapter, we will explain the result of the influence referred to in the first 

chapter, that is, the approaches and methods regarding language teaching.  

As an introduction to the theories that will be developed in this research, the next chart 

sums up the information presented. 

 

Tabla1 

Old and New Paradigms  
 Learning Language Approaches and 

methods of ELT 

Old paradigm Behaviourism 

Learning is a habit formation 

process. Repetition leads to 

habit- formation, and it 

produces learning 

 

Structuralism 

Language is made up of 

structures and the goal is 

focused  on teaching 

structures (grammar) 

Audiolingualism 

 

New paradigm 

 

Cognitivism 

Learners are permanent 

 

Functionalism  

Language is a tool for 

 

Communicative 

approach 



x 

 

processors of information communication and 

teaching is focused on that 

 

Source: Own Elaboration 

 

 

The didactic application of this monograph is framed around the current language 

teaching approach, that is, Communicative Language Learning. Here I will present a 

session with the basic principles of CLL. 

Finally, I will provide the conclusions and my critical appraisal of the topic 

developed.  
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Chapter I 

Learning and teaching 

 

1.1 L1 Acquisition and L2 learning 

Learning can be defined as a process, mostly conscious, to acquire a second 

language and acquisition is most of the time an unconscious process. In addition to this, it 

is important to notice that not all teaching produces learning and, vice versa, there are 

many cases of learning without formal teaching.  We have to be aware of what the students 

and the teacher bring to class (beliefs, concepts, expectations, which might not necessarily 

coincide).  

Figure 1, shows essential elements around language teaching development such as: 

theories from fundamental sciences, applied linguistics and as main part of the process, 

principles of learning. Since teaching depends on learning, we need to make sure how 

learning takes place.  
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Figure 1. Development of language teaching. Source: Suparman,  2016.  

 

1.1.1 Krashen’s and language acquisition hypothesis 

Krashen was born in 1941 in Chicago. Currently a professor emeritus at 

the University of Southern California, he is a linguist, educational researcher, and political 

activist. He is known for his hypothesis on language acquisition. 

 

1.1.1.1 The acquisition- learning hypothesis. 

Krashen considers that adults have two ways of developing a second language. The 

first one is the acquisition, it means, using language for communication in a real 

environment. This is a subconscious process like the results of it. The second one is 

language learning, it means, knowing about “the formal knowledge of the language. This 

is a conscious process where the teaching of “rules” is considered.  

The Acquisition-Learning hypothesis sustains that it is possible to acquire a second 

language after puberty although not necessarily a native level.   

It is important to mention that language teaching has different effects on learning and 

acquisition. As a result, language teaching seems to have a better impact on learning than 

acquisition. 
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1.1.1.2 The natural order hypothesis. 

This hypothesis claims that there is an order when learning grammatical structures. 

Brown (1973) discovered that some structures are acquired earlier than others. As an 

example, it is known that the progressive tense is acquired earlier than the third person 

singular, fact that was observed and confirmed in child first language acquisition. This 

same process was seen in children and adults acquiring English as a second language. The 

similarities in the order of this acquisition are evident. Finally, an important point is that 

the order mentioned seems not to be present in some conditions (for example, when the 

subject takes a grammar test but this grammar is not related any context of 

communication). 

 

1.1.1.3 The monitor hypothesis. 

It is focused on conscious learning and it states that learning is limited and can only 

be used as a "monitor" (figure 2).  Our acquiring system is in charge of starting the 

utterance and then the conscious learning starts its labor. That means we can make changes 

or correct mistakes in an utterance in the second language, spoken or written, but we need 

three requirements: enough time to do the corrections, the person should be aware of 

correctness and to know the rules. As an example, we can mention grammar tests. 

 

 

Figure 2. The Monitor Hypothesis. Source:  Krashen  & Terrel, 1983. 
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1.1.1.4 The input hypothesis. 

This hypothesis suggests that “humans acquire language by exposure to 

comprehensible input” (Krashen & Terrel, 1983, p. 32). According to this, listening and 

reading comprehension are essential to building up competence, and as a consequence, the 

speaking ability will emerge through comprehensible input: “i+1” ,where “i” represents the 

current level of the person and “+1” is the language slightly above his/her current level of 

understanding. The question is usually directed to how can we understand structures that 

have not been acquired yet. The hypothesis suggests the use of extra linguistic contexts 

and visual aids. 

As the principal points in this theory, we can mention that: 

- It is more related to acquisition 

- The context is important in order to understand “+1”  

- Fluency appears gradually. 

 

1.1.1.5 The affective filter hypothesis. 

This hypothesis states that attitudinal variables involved in the process of language 

acquisition are directly related to it but that not necessarily happens with language 

learning. Affective factors are considered to be strongly related to the achievement of 

second language acquisition. In other words, students with a low affective filter will be 

more "open" to the input (figure 3). As a consequence, we can mention two effects: 

optimal attitude and a good self-image will provide a low affective filter and, as a result, 

better language acquisition. On the other hand, the pedagogical goals should be aligned to 

assure an optimal input but also an environment to promote a low affective filter. 
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Figure 3. The input hypothesis model of L2 learning and production. Source: Krashen, 1982. 

 

 

1.1.2 Chomsky’s theories 

Chomsky is an American linguist and philosopher. He studied at the University of 

Pennsylvania, where he got his doctorate. Years later, he became a professor at 

Massachusetts Institute of Technology in 1961. His ideas have contributed to a large 

number of studies in the field of linguistics. 

  

1.1.2.1 Language acquisition device. 

According to Chomsky (1957 - 2002), there is an abstract mental device that allows 

us to produce language and understand any language in an innate manner. In this way, this 

device facilitates the connection between sound and meaning, in consequence, it would be 

possible to generate natural language.   

Cook (cited in Spolsky, 1989), mentions that a central idea in Chomsky's theory is 

that “children show evidence of knowing things about language that appear not to have 

been gained from their outside experience” (p. 89).  

For Chomsky (cited in Lightbown & Spada, 1993) “children are biologically 

programmed for language and that language develops in the child in just the same way that 

other biological functions develop” (p.7).  Hence, is possible to conclude that there are 

specific language properties innate in the human mind called "Universal Grammar" (UG). 
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1.1.2.2 Universal grammar. 

It can be defined as a “set of general principals about the possible form of 

grammatical rules: a metagrammar” (Spolsky, 1989, p. 89). In other words, “a set of 

principles that are common to all languages” (Lightbown & Spada, 1993, p. 8). 

According to Chomsky (1957 - 2002), since we are born, UG allows a child to 

know unconsciously, the existence of words with different roles as verbs, nouns, and even, 

that there are limited possibilities to arrange these words to create a phrase.  Since the main 

topic here is human language in general, it must be “independent for any particular 

message” (Chomsky, 2006, p. 106).   

According to that, "we must, in other words, develop a universal phonetics and a 

universal semantics that delimit, respectively, the set of possible signals and the set of 

possible semantic representations for any human language" (Chomsky, 2006, p. 106). 

a. Universal phonetics 

The theory of universal phonetics tries to determine a system of laws and a 

universal phonetic alphabet. According to Chomsky (2006): 

If the theory is right, then each signal of a language can be represented as a series 

of symbols of the phonetic alphabet". These symbols have particular characteristics 

as voicing, frontness-backness, stress, etc. In addition, the universal alphabet must 

provide the means for distinguishing events as repetitions and non-repetitions in 

the different languages (pp. 107-108).  

b. Universal semantics  

The concept of universal semantic has not been developed as much as universal 

phonetics but, in the same line, we might hope to determine general laws concerning " the 

possible systems of concepts that can be represented in a human language and the intrinsic 

connections that may exist among them" (Chomsky, 2006 p. 109). 
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c. Universal syntax 

“In general, understanding of syntactic structure is much more limited than that of 

phonological structure, descriptions are much more rudimentary, and, correspondingly, 

principles of universal syntax are much less firmly established than principles of universal 

phonology” (Chomsky, 2006 p. 41).  

 

1.2 Teaching based on learning 

Learning is not only subject to linguistic constraints but, to a large extent, to a 

number of psycholinguistics factors. It is true that the experts on learning are the applied 

psychologists, who built ideas in mental and cognitive processes. Common sense suggests 

that teachers should be the experts on teaching but the point is that the theories they depart 

come from learning and learning theories are the area of expertise of educational 

psychologists.  

   Departing from this we will now move on to develop some of the variables that 

condition teaching and that regard learning as the starting point of the teaching experience.  

 

1.2.1 Variables that condition language learning. 

1.2.1.1 Exposure. 

The longer the length of exposure to the language, the more chances to learn a 

language, and viceversa. Correlating this factor with teaching, we should try to make the 

students have as much exposure to the language as we can to secure learning.  

According to Matusevych, Alishahi & Backus (2017), the results of their research 

show that a bigger amount of L2 exposure leads to higher performance. In addition, they 

contend that most investigators agree that both, the time of the word onset and the amount 

of exposure to that word, affect word learning. This means that what you learn in L2 will 
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depend in the time of exposure of the learner to the new language.  

According to Spolsky (1989), exposure to L2 builds the second conceptual variable 

in the L2 acquisition process. The basic idea is that the student has to get closer to the 

target language, to get „input‟ or be „exposed‟ to this language respectively and by 

consequence L2 will better to understand (Chiswick & Miller, 1995). 

 

1.2.1.2 Critical period. 

A number of studies have produced evidence that, if there is a critical period, it 

basically applies to the phonological area. Beyond this, the critical period hypothesis 

seems to have more relevance in L1 learning. There is no conclusive evidence that it may 

apply lo L2 learning or L2 teaching. It was David Singleton, quoted by Mitchell &  Myles 

(1998), who mentioned that “the younger = the better only in the long run” (p.18). 

Spolsky (1989) says that we have to take into account four elements: biological, 

cognitive developmental, affective and environmental. “The „critical period hypothesis‟ 

(CPH) is a particularly relevant case in point. This is the claim that there is indeed an 

optimal period for language acquisition, ending at puberty” (Abello, 2009, p. 170).  

Lenneberg (1967) considered that a critical period is possible only in the case of 

language acquisition. He “used a different approach: Language as a “species-specific 

mental organ with non-trivial biological properties”. He contended that the development of 

language is the consequence of brain maturation, from two to puberty. That early timespan 

would be the most recommended for learning language. 

Nonetheless, according to Singleton (1989), there is too weak evidence to support 

critical period, and Aitchison (1989) agrees on this statement when she concludes that 

there is no evidence of a specific ending moment to the so-called critical period.  In 

addition, Fromkin et al. (cited in Hurford, 1991), believe that “at least some degree of the 
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first language acquisition seems to be possible in spite of the critical period and a total 

language acquisition is possible after puberty” (p. 161). 

 

1.2.1.3 Silent period. 

It is a factor to consider for learning and teaching. Let us reflect on this idea: How 

consistent is it to foster the teaching of speaking without enough listening input (this is 

related to exposure as well?). This reflection should clarify our understanding of the 

MINEDU proposal:  emphasizing speaking has to depend on the amount of listening. this 

intends to question the common belief that there should be a lot of speaking in class, 

almost from the outset on the part of the student. The silent period theory suggests that we 

should give the students an important amount of listening prior to forcing them to do 

speaking.  

Haynes (2007) named this period as “Preproduction”, which referred to the stage 

where the speaker makes up their vocabulary with 500 words. This process could occur 

without speaking the new language but more echoing.  

According to Krashen & Terrel (1983), it may last from a few hours to several months 

depending of the situation and the age. According to Parke & Drury (2001), many agents 

could or not affect the speed at which a child progresses through the silent period. The 

consequences of psychological issues or an interruption in the child‟s expected „language 

acquisition processes‟ could be considered as part of those agents. In that line of thinking, 

Kagan (1989) mentions that the silent period will be extended if the learner is exposed to 

temperamental inhibition due to he/she will be less sociable, more cautious when 

expressing ideas, or even fearful of making a mistake. 
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1.3 Former and current language paradigms 

Kuhn (1979) defined paradigm as “accepted examples, models or patterns of actual 

scientific practice, which include law, theory, application, and instrumentation together. 

The activities, theories, concepts, etc. dominant at any time in any academic discipline are 

often said to constitute a paradigm” (p. 10). Below are detailed two language paradigms 

which are closely associated to each other and their changes produce differences in the 

language teaching theories, that will be explained after. 

 

1.3.1 Structuralism 

The Longman Dictionary of Language Teaching and Applied Linguistics (2010) 

define structuralism as “an approach to linguistics which stresses the importance of 

language as a system and which investigates the place that linguistic units such as words, 

sounds and sentences have within this system” (p. 563).  

 

1.3.1.1 European school. 

1.3.1.1.1 Sausssure. 

Saussure is considered the most representative character of this school. He 

contributed especially in two aspects. On one side, he has laid the foundations of modern 

linguistics, “he made clear the essence of language and designed the tasks of linguistic 

research” (Xia, 2014, p. 561). Saussure considers that the relation between words makes 

understanding of their meaning possible. What Saussure mentions reflects an opposing 

perspective to the current method in those moments. Xia (2014) mentions that he sought to 

understand language through analysis of sounds and their impact on the nervous system. 

On the other side, Saussure‟s ideas contributed enormously to future research: “They are 

langue and parole, synchronically and diachronically (i.e. historically). Without making 
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their relationships clear, the research of modern linguistics is likely to get back on the way 

of traditional grammar” (Xia, 2014, p. 561). 

 Saussure‟s contributions focus his research on language to its structure, he 

considers language as an organized system, where langue and parole are integral. His ideas 

regarding to language collects ‟new‟ principles for example “synchronic and diachronic 

linguistics, syntagmatic and associative relations, the concept of langue, parole and also 

the arbitrariness of signs” (Al, 2015, p. 17). 

 According to Al (2015) “Structuralism did not only affected linguistics, but also 

affected other sciences such as psychology, anthropology and sociology. It also gave birth 

to „new‟ sciences like psycholinguistics, sociolinguistics and the science of signs; 

semiology” (p. 17). 

 

1.3.1.1.2 Jakobson. 

Jakobson, considered the founder of the “Prague School” of linguistic theory. was 

one of the most important scholars of the 20thcentury due to his contributions to 

linguistics. His work departs from Karl Bühler‟s ideas, who had developed his conception 

of  the triadic instrumental character of language on the basis of the three fundaments of 

the speech situation, addressee, namely addresser and things as the objects of discourse 

(Holenstein, 1974). Jakobson considered three additional functions (Figure 4):   
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 Figure 4. Factors and functions of the language. Source: Jakobson, 1987 

 

 In figure 4 (above), each factor defines a function of the language: 

a. The referential function 

It can be considered the most common setting in EFL/ ESL as it involves facts or 

contextual information. Holestein (1974) considers that it controls the ordinary discourse 

thus the speaker names objects and gives them meaning.  

 Jakobson (1995) considers the referential function as “the leading task of numerous 

messages”. In addition, he says it is “the accessory participation of all other functions in 

such messages must be taken into account by the observant linguist” (p. 73). 

b. The emotive function 

 According to Jakobson (1989), this function is also called "expressive" function. It 

is mainly directed to the addresser and the attitude regarding what the speaker wants to 

express.  The message tends to give an idea of an emotion, authentic or simulated. Binet 

(cited in Smith, 2019), mentions that "the way the sender expresses a piece of information 

referring to an exterior subject gives information about the sender. This is the „I‟ function." 

c. The conative function  

 This function is principally directed to the addressee. 

According to Jakobson (1987), the conative function, finds its purest grammatical 

expression in the vocative (noun) and imperative (verb), which morphologically, 
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syntactically and often even phonemically deviate from other verbal and nominal 

categories. This can be used to express commands, requests, demands, orders, instructions, 

advice, etc... . Tribus (2017) suggests that: 

Without knowledge of the conative function, learners will not be able to produce an 

effective utterance to any of the aforementioned effects, but while being able to 

produce and identify these forms in a controlled (…), cultural effects have to be 

taken into consideration (p. 12). 

d. The phatic function 

 This function is referred to the "contact" between the speakers and it establishes, 

continues, or prevents communication.  It allows us to know if the channel works if the 

addressee is still in "contact". “It contributes to the creation or maintenance of a feeling of 

solidarity and well-being between interlocutors, as well as to the establishment of ties of 

union between them” (Cruz, 2013, p.2). Besides, Tribus (2017) mentions that regarding “to 

strengthening the relationship between speakers, the use of the phatic function also 

increases the listener‟s perception of the speaker‟s proficiency” (p. 16). 

e. The metalinguistic function 

 The code is what makes the metalinguistic function. Its role permits the speakers to 

check if they are using the same language and to be sure when something in the `code` is 

not clear. “It‟s also an essential part of early language, not only in second language 

acquisition but also for children who are learning to speak their first language” (Tribus 

2017, p. 19). 

 In addition, this function allows speakers, not only to clarify miscommunication 

but also to analyze their process of language acquisition. 

f. The poetic function 

 This function is directly related to the message and the beauty of the language 



24 

 

itself.  

According to Jakobson (1987):  

The poetic function is not the sole function of verbal art but only its determining, 

dominant function, whereas in other verbal activities it works as a subsidiary, 

accessory constituent. This function, by promoting the palpability of signs, deepens 

the fundamental dichotomy of objects and signs. Therefore, when dealing with the 

poetic function, linguistics cannot limit themselves to the field of poetry (p. 69). 

As a summary, Tribus (2017), presents this chart (Figure 5): 

 

 

Figure 5. The Communicative functions of language: An exploration of Roman Jakobson‟s Theory 

in TESOL. Source: Tribus, 2017 

 

1.3.1.2 American school. 

American School shares some characteristics with its European `sister`. Both insist 

on treating each language considering if they are more or less coherent and integrated and 

try to highlight the structural uniqueness of it. 
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1.3.1.2.1 Bloomfield. 

Leonard Bloomfield was a North American philologist and linguist. He studied in 

Harvard University and Chicago University, where he graduated. Bloomfield taught 

philology and linguistics in Chicago and Yale until 1940, when he passed away. 

He is considered as one of the most recognized linguists of all time.  

 Bloomfield‟s ideas where mainly based on behavioristic principles for the study of 

meaning and its relationship between a stimulus and a verbal response. He did not agree 

with the idea of the traditional view that the structure of language reflects the structure of 

thought. He considered that the main object of linguistic study was the structure of 

language itself. These ideas where influenced by John B. Watson‟s behaviorism, who 

sustained that behavior is a physiological response to environmental stimulus. 

“He maintained that all linguistic structure could be determined by the application 

of analytic procedures starting with the smallest units which combine sound and meaning 

which called morphemes” (Al, 2015, p. 5). 

 A name given to its structuralism is “taxonomy school”, and its main idea is to 

classify the elements of language having into account hierarchy: Immediate Constituents 

Analysis (IC Analysis). 

 

1.3.2 Functionalism 

The Longman Dictionary of Language Teaching and Applied Linguistics define 

structuralism as an approach to linguistics which is concerned with language as a 

tool for social interaction rather than as a system of formal rules that is viewed in 

isolation from their uses in communication. It considers the individual as a social 

being and searches the way in which the person acquires language and applies it 

in order to communicate with others in his or her social environment (Richards & 
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Smith 2010, p. 234). 

Functionalism has as representative linguist to Halliday, who developed his ideas 

on systemic-functional linguistics. 

 

1.3.2.1 Halliday. 

Michael Alexander Kirkwood Halliday was an Australian linguist and pedagogue 

and Emeritus Professor at the University of Sydney. Considered the main representative of 

systemic-functional linguistics and is considered an “authority other areas of linguistics, 

including language in education, text linguistics, developmental linguistics, grammar, and 

social linguistics” (Xia. 2014, p. 564). Halliday contended that language and meaning are 

always associated. In Systemic-functional linguistics, the communicative function and 

semantics are considered the basis of human language and communication. In the same 

line, the social context becomes an important role due to the analysis to know how 

language is influenced by the mentioned social context. “A key concept in Halliday's 

linguistics is the context of situation which obtains through a systematic relationship 

between the social environment on the one hand, and the functional organization of 

language on the other” (Xia, 2014, p. 564). 

Halliday was somehow influenced by Prague school uses the term “metafunction” 

to explain the functions of the language. 

 

1.3.2.1.1 Functions of adult language. 

According to Halliday (cited in Asp, 2017) it can be mentioned three functions of 

adult language: 

a. Ideational function 

 Originally, this function was divided in experiential function, which is connected to 
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the circumstances, events and participants; and the logical function, which considers the 

relations between events in that experience. Later, both functions where named as 

components of the ideational function. Thus, in summary “The ideational function is to 

organize the speaker‟s or writer‟s experience of the real and imaginary world that is, 

language refers to real or imagined person” (Simaibang, 2011 p. 17). 

b. Interpersonal function 

 This function allows us to indicate, establish or maintain the social action between 

the speakers “to get or offer information or goods, to direct the behavior of others, and to 

enact attitudes, evaluations and so on” (Asp, 2017, p. 35). 

c. Textual function 

 This function is related to the cohesion and organization in written or spoken texts 

in order to assure the understanding of the message in each particular situation. 

 

1.3.2.2 Components of language and communication. 

 Phonology 

It is the study of the sound of a language and give us rules on pronunciation, 

intonation, etc. 

 Morphology 

It is how are words formed and the changes we make on them to form or make up 

new ones. In linguistic, morphemes are the smallest unit with meaning. 

 Lexicon 

It refers to “words “, the vocabulary we use to make up expressions. 

 Semantics 

It deals with the meaning of words, sentences or text, and the different changes 

when combining words in a message. 
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 Syntax 

This component gives us rules on how to build sentences or phrases in an adequate 

way. 

 Semiotics 

This component tells us that linguistic meaning (the message itself) is 

complemented with the meanings conveyed by the context in which we communicate. 

 Pragmatics  

It tells us how the features of language may vary depending on where, which whom 

and when we communicate. 

 

1.4 Former and current learning paradigms 

1.4.1 Behaviorism 

The Longman Dictionary of Language Teaching and Applied Linguistics define 

behaviorism as “a theory of psychology which states that human and animal 

behavior should be analized only in terms of physical processes, without mind 

reference. It leads to theories of learning that explain how an external event (a 

stimulus) causes a change in the behavior of an individual (a response), based on a 

history of reinforcement (Richards & Smith 2010, p. 51). 

Some basic assumptions regarding this theory are: 

a. The role of the environment is emphasized due to it influences behavior even beyond the 

innate or inherited factors. 

b. Our learning is conditioned by external stimulus that means, when born our mind is 

empty, usually known as “tabula rasa”. 

c. It is mainly directed to the behavior which can be observed unlike the emotions or 

cognition. 
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d. Behavior in animals and humans is considered almost in the same level. That means that 

the research can be applied in both species. 

 

1.4.1.1 Pavlov. 

Ivan Petrovich Pavlov, was a Rusian physiologist. During his work with salivation 

in dogs, he realized that these animals produced salivation when they smelled o saw food. 

After this observation, he started with new experiments. 

The most famous example of classical conditioning was Pavlov's experiment with 

dogs, who salivated as a reaction to a bell tone. Pavlov demonstrated that when a bell was 

sounded each time the dog was fed, the dog learned to associate the presentation of the 

food with the sound (McLeod, 2018).  

 

1.4.1.2 Watson and the classical conditioning. 

John Watson, considered the father of behaviorism, due to his publication “The 

Behavioral Learning Theory” in 1913. He based his research on Pavlov´s findings and start 

his own experiments, in this case, with Albert. 

Experimental work has been applied only on one child: Albert B. This infant was 

practically reared from birth in a hospital environment. His mother was a wet nurse 

in the Harriet Lane Home for Invalid Children. However, Albert's life was normal: 

he was healthy from birth and one of the best developed youngsters ever brought to 

the hospital, weighting twenty-one pounds at nine months of age. He was on the 

whole indifferent and unemotional. His stability was one of the main purposes for 

using him as a subject in this test (Watson & Rayner, 1920, p. 2). 

During the experiment they conditioned Albert to fear a with rabbit by repeatedly 

pairing it with the loud clang of a metal bar. At the end of the experiment, the child 
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experimented fear with any object with a similar appearance to the rabbit. 

 

1.4.1.2.1 Stages of classical conditioning. 

a. Before conditioning 

In this stage, a stimulus in the environment has already produced a behavior. This 

behavior is natural, not conditioned. 

unconditioned stimulus (UCS)  unconditioned response (UCR) 

A neutral stimulus, is also present in this stage but in that moment, it does not 

produce any answer. 

b. During conditioning 

In this stage, the neutral stimulus is connected or associated with the unconditioned 

stimulus and becomes a conditioned stimulus (CS). This have to be repeated certain 

number of times to create the new behavior.  

Neutral stimulus+ unconditioned stimulus (UCS)   conditioned stimulus (CS) 

c. After conditioning 

The conditioned stimulus (CS) is now associated with unconditioned stimulus 

(UCS) and as a result we have a conditioned response (CR). 

Conditioned stimulus (CS) + unconditioned stimulus (UCS)  conditioned 

response (CR). 

 

1.4.1.3 Skinner and operational conditioning. 

Operant Conditioning, also known as instrumental conditioning, was founded by 

Burrhus Frederic Skinner, a North American psychologist. It departs from the classical 

conditioning since it is developed thought repetition but applying reinforces and punishers.  

According to his theory, a behavior with agreeable stimulus (reinforces) tends to be 
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repeated. On the other hand, a behavior with disagreeable stimulus (punishers) will have 

less probabilities to be repeated. 

In 1948, Skinner conducted experiments with the use of a box where he placed 

animals to receive stimulus (figure 7).  

 

 

Figure 6. Skinner Box. Source: McLeod, 2018.  

 

(…) also known as an operant conditioning chamber, is a device used to objectively 

record an animal's behavior in a compressed time frame. An animal can be rewarded or 

punished for engaging in certain behaviors, such as lever pressing or key pecking 

(McLeod, 2018). 

During the experiments, Skinner identified three types of responses: 

a. Neutral operands 

They are responses from the environment that neither increase nor decrease the 

probability of a behavior being repeated  (McLeod, 2018). 

b. Reinforcers 

Responses from the environment that increase the probability of a behavior being 

repeated. Reinforcers can be either positive or negative (McLeod, 2018). These responses 

are divided in two: 
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 Positive reinforcement. The behavior is strengthened by recompenses, as 

consequence that stimulus will conduct to the repetition of the behavior.  

 Negative reinforcement.This is known as negative reinforcement since it is the 

removal of an adverse stimulus which is „rewarding‟ to the person or animal. 

Negative reinforcement strengthens behavior because it removes or stops an 

unpleasant experience (McLeod, 2018). 

c. Punishment 

Responses from the environment that decrease the likelihood of a behavior being 

repeated. Punishment weakens behavior (McLeod, 2018).  

It is considered contrary to a reinforce, due to its use conducts to eliminate a 

response with a disagreeing stimulus.  

 

1.4.1.4 Principles of behaviorism. 

Cherry (2019) summarizes the principles: 

a. Acquisition 

During the acquisition phase of classical conditioning, a neutral stimulus is 

repeatedly paired with an unconditioned stimulus (…) 

b. Extinction 

It is when the occurrences of a conditioned response decrease or disappear. In 

classical conditioning, this occurs when a conditioned stimulus is no longer paired with an 

unconditioned one (…) 

c. Spontaneous recovery 

This is the reappearance of the conditioned response after a period of lessened 

response or a rest period (…) 

d. Stimulus generalization  
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Stimulus generalization is the tendency for the conditioned stimulus to evoke 

similar responses after the response has been conditioned; as in Albert‟s case. 

e. Stimulus discrimination 

Discrimination is the ability to differentiate between a conditioned stimulus and 

other stimuli that have not been paired with an unconditioned stimulus. 

 

1.4.2 Cognitivism 

The Longman Dictionary of Language Teaching and Applied Linguistics defines 

cognitivism as a branch of psychology that deals with such processes as attention, 

perception, comprehension, memory, and learning. It atates that cognitive 

psychology is concerned with mental processes and the representation of 

knowledge in the mind. Many cognitive psychologists work within an information 

processing paradigm, which assumes that the mind is a symbol-processing system 

and that these symbols are transformed into other symbols when acted on by 

different processes, while others have adopted models proposed by connectionism. 

(Richards & Smith 2010, p. 90). 

In the 50s, this theory started shift a regarding the use of behaviorist theories, due 

to psychologists and educators go deeper considering the ideas of more complex cognitive 

processes over the observable behavior. “Cognitive theories stress the acquisition of 

knowledge and internal mental structures . . . [they] focus on the conceptualization of 

students‟ learning processes and address the issues of how information is received, 

organized, stored, and retrieved by the mind” (Newby & Ertmer, 1993, p. 51). 
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1.4.2.1 Piaget and the theory of cognitive development. 

Jean Piaget was a Swiss psychologist considered the father of genetic 

epistemology. His theory of cognitive development become him an important figure in 

Cognitivism. 

He coined two concepts: assimilation and accommodation; “both of these processes 

are used throughout life as the person increase adapts to the environment in a more 

complex manner” (Huitt & Hummel, 2003, p. 1). 

a. Assimilation   

It is the process of integration of things and new knowledge, to the structures 

previously built by the learner. 

b. Accommodation 

It is the reformulation and elaboration of new structures due to the previous 

incorporation. 

According to Piaget‟s theory, learners pass thorough four stages, each one 

describes how a person understands the world step by step. 

 

1.4.2.1.1 Stages of cognitive development. 

a. Sensoriomotor stage (birth – two years old) 

During this stage, infants and toddlers acquire knowledge through sensory 

experiences and manipulating objects. 

b. Pre- operational stage (2- 7 years old) 

At this stage, kids learn through pretend play but still struggle with logic and taking 

the point of view of other people. 

c. Concrete operational stage (7- to 11 years old) 
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While children are still very concrete and literal in their thinking at this point in 

development, they become much more adept at using logic. (…) They become less 

egocentric and begin to think about how other people might think and feel. 

d. Formal operation stage (11 to adulthood) 

The final stage of Piaget's theory involves an increase in logic, the ability to use 

deductive reasoning, and an understanding of abstract ideas (Cherry, 2020). 

Finally, an important concept also coined by Piaget is schema (and schemata, for 

the plural), to refer to categories of knowledge that allow us to understand and interpret the 

context. 

 

1.4.2.2 Vygotsky and the sociocultural theory. 

Vygotsky was a Russian psychologist who dedicated studies about the social 

influence in the cognitive development. According to Vygotsky (1980),” learning is a 

necessary and universal aspect of the process of developing culturally organized, 

specifically human psychological function" (p. 90). He gives an important role to social 

interaction in the process of developmental cognition. The sociocultural context provides 

cultural values, dialogue, beliefs; that regarding the cooperation with other members of the 

society to build meaning.  

 

1.4.2.2.1 Zone of proximal development (ZDP). 

A fundamental concept in this theory is the Zone of proximal development.  

According to Vygotsky (1978) “It is the distance between the actual developmental level 

as determined by independent problem solving and the level of potential development as 

determined through problem solving under adult guidance or in collaboration with more 

capable peers” (p.84). For example, if a child knows how to read but needs help with some 
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words, that will be the ZPD. 

 

1.4.2.3 Ausubel and Meaningful learning. 

David Ausubel was an American psychologist and pedagogue who developed 

studies in cognitive science and education. His theory is based an essential factor “the 

learner knows”. That means, knowledge can be developed using what the person has 

already learnt and use it to develop new knowledge. 

 

1.4.2.3.1 Meaningful learning. 

According to this theory the learner possesses a set of concepts, ideas, and 

previous knowledge which have been influences by the context where they were 

developed. The cognitive process takes place when the learner interacts with the context 

and try to understand what is around creating a cognitive structure. 

There are three requirements to achieve meaningful learning: 

a. The material (pictures, words, things) must have meaning for the learner.  

b. “The learner must possess relevant concepts and propositions in her cognitive structure” 

(Novak, 2013, p. 27). 

c. “The learner must choose to relate and integrate the new ideas with existing relevant 

ideas in her cognitive structure” (Novak, 2013, p. 28). 

 

1.4.2.4 Principles. 

To sum up, these are principles relates to his theory: 

a. Emphasis on the active involvement of the learner in the learning process (…) 

b. Use of hierarchical analyses to identify and illustrate prerequisite relationships 

(…) 
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c. Emphasis on structuring, organizing, and sequencing information to facilitate 

optimal processing (…) 

d. Creation of learning environments that allow and encourage students to make 

connections with previously learned material (…) (Newby & Ertmer, 1993, p. 

53). 
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Chapter II 

Language teaching 

 

2.1 Approach, method and technique 

2.1.1 Approach 

“Approach in language teaching, the theory, principles and philosophy underlying a 

particular set of teaching practices. Language teaching is normally discussed in terms of 

three related aspects: method, technique and approach” (Richards & Smith, 2010, p. 30). 

“Different theories about the nature of language and how languages are learned (the 

approach) include different ways of teaching language (the method), and different methods 

make use of different kinds of classroom activity (the technique)” (Richards and Smith, 

2010, p. 30). 

 

2.1.2 Method 

A way of teaching a language which is based on systematic procedures and 

principles, i.e. which is an application of views on how a language is best learned and 

taught and a particular theory of language and of language learning. Different methods of 

language teaching such as the audiolingual method, the direct method or total physical 

response, result from different views of: 
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a. “the nature of language 

b.  the nature of second language learning 

c.  objectives and goals in teaching 

d  the type of syllabus to use 

e.  the role of teachers, students, and instructional materials 

f.  the techniques, activities and procedures to use. )” (Richards & Smith, 2010, p. 360). 

 

2.1.3 Technique 

In teaching, a specific procedure for carrying out a teaching activity, such as the 

ways a teacher corrects students‟ errors or sets up group activities.” 

(approach includes an understanding of how learning works, what factors 

conditioned it, roll of learners/ teachers/ materials / context/ nature of language/ roll 

of grammar/ role of error, and so on) (Richards and Smith, 2010, p. 590). 

 

2.2 Former and current approaches and methods 

We might wonder which is more central to explain and sustain teaching, approach 

or method? Our reflection: as we have already recalled, approach is the set of principles 

our practice relies upon. Method is jus the step-by-step way of putting an approach into 

practice. Approach, then, would have more centrality as it guides and give sense of 

orientation to our overall pedagogical perspective. The aspects to take into account in this 

section of approaches and methods are: view of language, view of learning, role of the 

student, role of the teacher, view of grammar and view of error. It is important to be aware 

that the aspects mentioned in the case on methods respond to theories or approaches that 

give them basis. 
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 2.1.1 Audiolingualism 

This method was developed in The United States during World War II. Due to the 

context in that time, people needed to learn languages for military purposes. “It is a 

linguistic, or structured- based approach to language teaching” (Richards & Rodgers, 

1997, p. 53). In other words the theory that supports Audiolingualism is Structural 

linguistics (see introduction). 

 Conception of language 

 Language is seen as a system with different levels. Speech is emphasized.   

 Role of the student 

Students imitates and follow the teacher‟s indications as accurately and as rapidly 

as possible.  

 Role of the teacher 

According to Larsen-Freeman (1986) “the teacher is like and orchestra leader, 

directing and controlling the language behavior of his/her students” (p. 43). The teacher is 

also in charge of providing good modeling for imitation. 

 Students’ feelings 

There is no theory related. 

 Role of grammar  

Larsen-Freeman (1986) mentions that grammar is inducted by the examples given. 

 Conception of error 

Errors are avoided. 

 Materials 

According to Richards and Rodgers (1997) books are teacher oriented and the 

audiovisual material has an important role in sessions. 
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2.2.2 Total physical response 

This method was developed by James Asher and it gives special attention to 

listening comprehension. “The idea of focusing on listening comes from observing how 

children acquire their mother tongue” (Larsen-Freeman, 1986, p. 109).  

Total physical response shows “(…) the use of a sentence-based syllabus, with 

grammatical and lexical criteria being primary in selecting teaching items” (Richards & 

Rodgers, 1997, p. 92). The main objective is to teach oral ability at a basic level. 

 Conception of language. The oral communication is emphasized over the written 

language. 

 Role of the student. Students are imitators of the nonverbal model.  

 Role of the teacher. “The teacher is the director of all students” (Larsen-Freeman, 

1986, p. 116). 

 Students’ feelings. This method aims to reduce the stress of the learner and create an 

enjoyable experience. “Feelings of success and low anxiety facilitates learning” 

(Larsen-Freeman, 1986, p. 117). 

 Role of grammar. Grammatical structures are emphasized. 

 Conception of error. Larsen-Freeman, 1986 says that errors are expected at the 

beginning. Teachers should be tolerant about it and correct only the major errors.  After 

the student achieve a certain level, teacher can focus their attention on correcting more 

minor errors.  

 Materials. According to Richards & Rodgers (1997) a basic text is not considered in 

this method. For basic learners, the use of teacher‟s voice, gestures and actions seems to 

be enough. However, in later students, materials and realia have an important role on 

the experience.  
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2.2.3 Silent way 

This method was developed by Caleb Gattengo. It is based on the idea that “the 

teacher should be as silent as possible in the class, and the learner should be encouraged to 

produce as much language as possible” (Richards & Rodgers, 1997, p. 99). The objective 

is to provide a basic level in speaking and listening skills in the target language. Silent way 

method is mostly based on a structural syllabus “with lessons planned around grammatical 

items and related vocabulary” (Richards & Rodgers, 1997, p.104). 

 Conception of language. “Each language has its own unique reality, or spirit, since it is 

the expression of a particular group of people” (Larsen- Freeman, 1986, p. 64). 

 Role of the student. Larsen- Freeman (1986) mentions that students have to use their 

knowledge to go beyond those obstacles that interfere with their language learning.  

 Role of the teacher. Due to the fact that he/she should be as silent as possible, teachers 

are pushed to model and remodel, assist, direct. According to Larsen- Freeman (1896) 

“is a technician or engineer”. 

 Students’ feelings. Students can express how they feel and teacher helps to overcome 

of those negative feelings that could interfere in the process.  

 Role of grammar. There is a focus on the structures of the language but explicit 

grammar rules are not given. 

 Conception of error. Errors are inevitable and part of the process. 

 Materials. According to Richards & Rodgers (1997) materials are created for being 

manipulated by students and teacher to promote language learning by association.  

 

2.2.4 Communicative approach 

This approach was developed in the 70s, during some changes related to the 

traditional learning approaches which were usually focused on the development of 
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language structures. “It is Chomsky who lays the foundations and classifies the structure of 

the approach and imposes its ideas and produces a revolution in the teaching of second 

languages” (Caceres, 2018, p. 82). British linguists, considering on emphasizing, the 

functional dimension of the language, which had not been adequately addressed, “they saw 

the need to focus language teaching on communicative proficiency rather than on mere 

mastery of structures” (Richards & Rodgers, 1997, p. 64). Then, as in the previous 

 Conception of language. Language is a tool for communication.  

 Role of the student. Larsen- Freeman (1986) mentions that students are 

communicators. They have an active role in the process by learning to communicate by 

communicating. 

 Role of the teacher. Teacher is a facilitator. 

 Students’ feelings. According to Larsen- Freeman (1986), students will be motivated 

thought the ideas that they are learning the language for useful purposes. Students are 

able to show their individuality by sharing experiences, ideas that are considered as part 

of the process. 

 Role of grammar. Grammar is taught in an inductive way.  

 Conception of error. Errors are seen as natural part of the process. 

 Materials. “A wide variety of materials have been used to support communicative 

approaches to language learning” (Richards & Rodgers, 1997, p. 79). Text- based 

materials, task- based materials and realia are the materials used in this approach. 
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Didactic application 

 
LESSON PLAN  

INFORMATIVE DATA  

TOPIC Let‟s celebrate diversity! TIME  90 min 

AREA  English  GRADE 1st of Secondary 

TEACHER Fabiola Pardo Ríos  DATE May 25th, 2021 

 

LEARNING PURPOSES 

COMPETENCE THE STUDENT IS ABLE TO COMMUNICATE IN ENGLISH AS 

A FOREIGN LANGUAGE 

Capacity Expected performance CONTENTS Peer- 

EVALUATION 

 Adequate, 

organizes and 

develop ideas in 

a coherent and 

cohesive mode.  

 

 

 Use verbal and 

paraverbal 

resources  

 

 

 Reflects and 

evaluates the 

form, content 

and context of 

the oral text 

 

 

Express his/ her ideas around his/ her 

own personal history in the class, 

with fluency, cohesion and logical 

organization according to the level. 

 

 

 

Uses gestures, corporal movements 

and eye contact to emphasize his/her 

message and use visual support. 

 

 

 

Interchanges information about 

personal information about his/ her 

own personal history. 

 

 

 

 

 

Hobbies 

vocabulary  

 

 

 

 

Simple past 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oral  Rubric  

CROSS-CUTTING APPROACH 

Education in values 

OBSERVABLE ATTITUDE  

Respect and value other’s 

ideas, beliefs 
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PEDAGOGICAL SEQUENCE 

 SEQUENCE 

 

RESOURCES  TIME 
B

E
G

IN
N

IN
G

 

Before the session: students have to bring photos of moments in his 

life.  

Greetings 

  The teacher greets students kindly.  

 Question: “How do you feel today? 

Wam-up activity  

 Students receive a virtual worksheet with a song, they have to 

listen and complete the missing words.  

 Question: What is the music about? 

Previous knowledge: 

 Students are shown some photos related to her personal interests in 

the past.  

 Questions: Do you remember what you use to do in the past? 

 Students think about what were and are their personal interests.  

 Teacher provides prompts and asks students to share ideas with a 

partner, and some of the with the class. Prompt: When I was… I 

was good at… Now, I’m good at… and you? 

Problematization: 

 Answers the question:  

 Could you remember what where your past interests?  

 Do you remember other things related to your past? 

 What do you understand by “personal history” ? 

 What can you mention when talking about your personal history? 

Purpose: 

 Talk about his/her personal history and thinks you liked and share 

your ideas with a partner. 

 

Song: Castle 

on the hill 

Ed Sheeran   

 

 

 

 

 

Photos 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

25 

min 
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D
E

V
E

L
O

P
M

E
N

T
 O

F
 C

L
A

S
S

 

Pre- development:  

 Teacher gives students some scrambled sentences and students 

have to order them. They can say answers by microphone or chat. 

 After that, the teacher uses the sentences to presents her “personal 

history” using some pictures as visual support.  

 Teacher invites students to mention what they observed in the 

example and what they can include in their own examples.  

 Drills some words related to the past actions. 

 Students can use the words on their presentations 

Development:  

 Students brainstorm some ideas in the brainstorming format. 

  Teacher reminds the use of their photos as visual support. They 

can create a collage for example. 

 Teacher monitors the activity and gives support in new words if 

necessary. 

 

 

Slides 

 

 

 

 

Brainstormin

g format 

 

Dictionary 

 

Photos  

 

 

 

Collage 

pages: 

Canvas, 

Padlet, 

Google 

presentations  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

45 

min 

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 C

L
O

S
IN

G
 

Transfer:  

 Work in pairs: Students will share their personal with a 

partners.  

 During this activity, students should give a comment on their 

partner‟s presentation.  

 Teacher monitors the activity and clarifies doubts.   

 Then, teacher asks for volunteers to present their personal 

history.  

Metacognition:  

 How did you feel today when remembering your personal 

history? 

 Are all the personal histories the same? Explain 

 Do you consider that diversity in class is important? How? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15 

 min 
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Oral Rubric  

     Score  

 
Criteria Excellent Good Fair Needs to improve  

Content 

 

All the information 

included in the 

presentation is 

relevant. 

Almost all the 

information 

included in the 

presentation is 

relevant  

Some points in the 

presentation are not 

relevant. 

Less than half of the 

information 

presented has 

relevant ideas. 

Visual 

support 

Uses very good 

visual supports 

Uses good visual 

support 

Uses good visual 

support 

Visual support is 

used less than a half 

of the presentation. 

Organization Ell the ideas have a 

logical order 

The majority of the 

ideas have a logical 

order 

Some ideas do not 

follow a logical 

order 

Just some ideas have 

logical order. 

Grammar  There are no 

grammar errors. 

There are few 

grammar errors (1-

2) 

There are  some 

grammar errors (3-4) 

There are several  

grammar errors. 

Vocabulary Uses a good range 

of the vocabulary 

presented 

Uses a range of the 

vocabulary 

presented 

Uses some words of 

the vocabulary 

presented 

Uses very little 

vocabulary 

presented 

Body 

language  

Uses gestures in a 

relaxed manner. 

 

Uses gestures 

sometimes. 

Uses little gestures 

and appears nervous 

Tension is 

observable, no 

movement. 
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Pedagogical explanation  

 

Beginning 

The class starts with a kind greeting and asking how the feel. The teacher takes into 

consideration what they say according to the approach presented because learning is an 

affective process. In this way, students express themselves and feel more emotionally 

secure.  

Warm-Up 

In this section, the teacher presents a song: Castle of the hill from Ed Sheeran. The video is 

an authentic material and it is presented to introduce the ideas from past with the question: 

What is the music about? 

Previous Knowledge 

The teacher shows a set of pictures related to their personal interest from the past. Next, 

students are asked to think in their own past interests and share ideas with a partner in 

breakout rooms during 5 minutes. One idea involved in this stage is social interaction due 

to de fact that learning is a social process. In addition, it is important to mention the 

development of the communicative competence through the interaction with pairs. 

Problematization 

The students are asked: Could you remember what where your past interests? Do you 

remember other things related to your past? What do you understand by “personal 

history”? What can you mention when talking about your personal history? 

Students say their ideas using the chat or microphone. In this stage, they are able to 

express themselves by posing ideas from their experience. A key concept in this stage is 

the previous knowledge around “personal history” and how they relate it to the material 

presented before. 

Purpose  
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It is important to make them aware of the purpose in order to foster autonomy in their own 

learning process. In this case, they are going to talk about his/her personal history and 

thinks they like now and share their ideas with a partner. 

Pre-Development 

The teacher plays with students by presenting a PPT with some scrambled sentences and 

asks the students to order them. They can give ideas through the chat or microphone. 

Languages games are considered part of the techniques in Communicative approach. After 

the activity, teacher uses the sentences to present their “personal history” with some 

pictures as visual support.  

Development 

Students organizes their presentation using a brainstorming format, which will contain key 

words about their presentation. This brainstorming format can be considered a scaffold 

which is part of Vygotsky‟s theory and its use is going to depend on the group 

characteristics. During this stage, the students will be separated in breakout room to 

facilitates monitoring for 25 minutes, after that they will returns to the main meeting. It is 

possible to give 5 minutes more if necessary. 

Transfer 

The students are now prepared to share their “personal history” with a partner. They can 

use the brainstorming format as a tool to present organized ideas but it is important to be 

aware if it is used with a different purpose, as writing al the presentation for example.  

During this activity, students will return to the breakout rooms to share their “personal 

history”. Teacher monitors the activity by visiting the breakout rooms. This is a good 

moment to foster students‟ interaction inviting them to give comments about his/her 

partner using the oral rubric. After some minutes of sharing their presentations, students 

return to the main meeting and the teacher asks for two volunteers to the with the hole 
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group.  

Metacognition 

This stage aims to reflect not only on their work but also in the concept of diversity due to 

the different experiences shared in the class. The use of questions with high cognitive 

demand have and important role in the metacognition.  

Peer- Evaluation 

The evaluation is given by using the Oral Rubric. This session was developed to perform a 

peer- evaluation which demands on students a critical thinking and at the same time they 

are able to recognize their partners‟ work by giving positive comments and suggestions to 

improve. 
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Visual material used  

 

 

Source:  
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Photos used 

 

Source:  Own elaboration 

 

 

Source:  Own elaboration 
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Source:  Own elaboration 

 

Audio material used 

Castell on the hill- Ed Sheeran until minute 1:23 

https://www.youtube.com/watch?v=7Qp5vcuMIlk  

 

Interactive pages used 

https://es.liveworksheets.com/3-ea173145kc 
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Synthesis 

Language teaching has changed through the years and language learning is not the 

exception. Linguistic and psycopedagogical theories supports that learning is a 

fundamental part of the process of teaching. Then, as consequence it is possible to say that, 

to explain teaching, we have to know how learning occurs. Departing on that, we have to 

be aware that there are factors that condition language learning and they need to be taken 

into account in language teaching. 

Language paradigms and learning paradigms have influenced the way we 

understand and focus language teaching. The paradigm shifts, respond to a development 

regarding the needs of the speakers who need to learn a new language.  

Finally, approach is the set of principles our practice relies upon and method is just 

the step-by-step; having that in mind, it is important to know the difference this two terms 

in order to guide appropriately our pedagogical practice. 
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Suggestions and critical appraisal 

Thought my formal education (high school and university), I have seen and 

experimented a sort of changes around language teaching. Those changes follow the 

current implementation of the approach and methodologies supported by linguistics 

nowadays.  

Since the active role of the teacher who had to teach and the learner, to learn; until 

the shift where the teacher is a just a guide and the student constructs his/her own learning, 

in an active role. This idea made me reflect on the main role of some factors in the process. 

On one hand the learner, who is considered the main actor and builds his/ her knowledge, 

on the other hand the teacher, whose purpose is to give tools to achieve that knowledge on 

the learner and; as a fundamental factor, learning. I consider it as goal in the teaching 

process, having into account all the factors that contribute to produce learning.  

I contend, with Hutchinson (1984) in order to produce learning, our teaching 

should have in mind learning as a goal and give centrality to all the factors (and agents) 

that may help to produce learning.  

Finally, as a suggestion, it is important to contemplate more research topics around 

learning in order to moving a step forward and create new ideas departing beginning on the 

process: learning.   
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ABSTRACT 

The goal of this research is to analyze and integrate the information around teaching and 

learning languages theories regarding linguistics in order to consider the importance of 

keeping both terms connected. In linguistics, language teaching has been developed and 

studied with the purpose of not only imparting knowledge but improving language 

learning as well. It is important to relate these terms, teaching and learning, in order to 

understand the whole process and to know what the main objective of it is. On the other 

hand, we will be exploring how languages are acquired and learned as well as the 

principal paradigms, old and new, around language and learning. In addition, the result 

of the influence referred to in the first part of this investigation, will be shown though 

the approaches and methods regarding language teaching. Lastly, he didactic application 

of this monography is framed around the current language teaching approach, that is, 

Communicative Language Learning. 

 

RESUMEN 

El objetivo de esta investigación es analizar e integrar la información en torno a las 

teorías de la enseñanza y el aprendizaje de idiomas en relación con la lingüística para 

considerar la importancia de mantener conectados ambos términos. En lingüística, la 

enseñanza de idiomas se ha desarrollado y estudiado con el propósito no solo de 

impartir conocimientos, sino también de mejorar el aprendizaje de idiomas. Es 

importante relacionar estos términos, enseñanza y aprendizaje, para entender todo el 

proceso y saber cuál es el objetivo principal del mismo. Por otro lado, exploraremos 

cómo se adquieren y aprenden los idiomas, así como los principales paradigmas, 

antiguos y nuevos, en torno al lenguaje y el aprendizaje. Además, el resultado de la 

influencia referida en la primera parte de esta investigación, se mostrará a través de los 

enfoques y métodos en la enseñanza de idiomas. Por último, la aplicación didáctica de 

esta monografía se enmarca en el enfoque actual de enseñanza de idiomas, es decir, el 

Aprendizaje Comunicativo de Idiomas. 

 


