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Introduction 

 

The study of English today has become an indispensable tool for all professionals 

trained in any scientific discipline, due to its importance worldwide as this language is the 

language of tourism, business, political affairs, science and technology. Different 

universities around the world, aware of this reality, contemplates levels of English in the 

curriculum of its different careers, which have the sole purpose of training students to 

develop certain skills that allow them to satisfy the need to use the English language in the 

context of ESP. Hence, the general objective of the program establishes that students 

develop all the language skills to be able to teach English in the Peruvian context. 

However, the achievement of this objective requires a series of conditions, both at the 

teaching and student level, for learning to be effective and the student to develop high 

communicative competence in the target language. According to Padrón & Ballestero 

(2006), one of these conditions, perhaps the most important, is the academic preparation of 

the teacher, which should be adequate and pertinent to the area of General English and 

English for Specific Purposes. In addition, the teacher must play different roles and have 

skills and abilities that enable him to achieve a successful performance in his field of work. 

This would allow the teacher of ESP getting to know what the most appropriate 

academic preparation is that English teachers should have, taking into account their 

knowledge of the different theories, approaches and most recent methods for teaching 

English, as well as preparation in the ESP area. Likewise, it would inquire about the 

different roles that ESP teachers must fulfill in the performance of their work, and the 

importance they give to the student as an active entity within the teaching-learning 

process. 

In that sense, this monograph has been divided into five chapters, each one 

containing an aspect of ESP. Chapter I Chapter refers to an introduction to the English 
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Language taking into account an overview, some historical aspects of the English language 

and English as an international language. Chapter II deals with English for Specific 

Purposes that comprises a definition of what ESP is, its history, characteristics, branches 

and theoretical foundations. Chapter III is about ESP Teaching Strategies, Strategies in 

teaching English for Specific Purposes, Translation strategies for teaching writing, some 

basic assumptions in the ESP learning process, the role of translation in ESP learning. 

teaching strategies for oral skills in ESP, Teaching Technical reading strategies to integrate 

the four language skills and text structure based methodological strategies for teaching 

ESP. Chapter IV has to do with ESP teacher training and curriculum design, General, 

language teaching and ESP teacher training, distinctive features between EGP and ESP, 

Teacher training in English for Specific Purposes and ESP Curriculum Design. Chapter V 

talks about the didactic application where a lesson plan is presented for a model class. 

Finally, it is included a critical appraisal and some suggestions and conclusions. 
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Chapter I 

 
An introduction to the English language 

 

 

1.1 An overview 

 

English for Specific Purposes or ESP (English for Specific Purposes) refers to the 

teaching of English in a specialized area, be it the medical, information technology or 

business among others. There are some differences between a general course and an ESP 

English course, however, they share approaches in designing activities and teaching for 

different objectives depending on the topic to be worked on. Many of the differences exist 

because of the fact that the objectives of an ESP course are based on the development of 

particular skills in a specific area. Also, there is an emphasis on teaching expressions that 

are used in the daily work routine and technical vocabulary in which the ESP course is 

focused on. Additionally, the communication objectives depend on the needs that learners 

face or will face in their working area. 

Regarding this point, Hutchinson (1987) says that adapting an English course to the 

students’ needs contributes to motivation and that makes easier language learning. Hyland 

(2007) affirms that the starting point of an ESP course is a research base since it is 

necessary to know what learners need, the socio-political context and the discourse. 
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1.2 Historical Aspects of the English language 

 

The English language is one of the most widely spoken languages in the world, 

however, approximately a thousand years ago there was nothing similar to what is known 

today as the contemporary English language. García (1999) explains that instead a series 

of dialects of Germanic origin were spoken in Great Britain that not only differed from 

each other, but were also very far from achieving the level of richness and complexity of 

today's English. 

Indeed, a thousand years ago, English was known as a rudimentary and elementary 

language spoken mainly by the poorer classes in rural areas of Great Britain, with 

approximately one million people barely speaking it. According to the author, the 

evolution of the English language has developed in stages called Old, Middle and Modern 

English. 

The Old English period had its beginnings in the 5th century, with the invasions of 

the northern Germanic tribes who migrated to Great Britain due to the pressure exerted by 

the Huns, who in turn moved from eastern and central Europe towards the western part. 

García (1999) adds that due to the decline of the Roman Empire, the migration of the 

Germanic peoples took place, taking their language with them. Despite the fact that each 

invading tribe, Jutes, Saxons and Angles, had their own dialect, their original proximity 

made them so close that in general terms they can be considered intelligible to each other. 

However, once established on the island, Martín (2010) mentions that their old dialects 

were transformed to give rise to a new dialect diversity that in turn could be differentiated 

by the occupied geographical region. In this way, the North-Umbrian dialect was 

established on the north side, Mercio in the central part, Kenthic on the southeastern side, 

and West Saxon in the southwest; The latter being the one that achieved the highest levels 
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of influence, as well as being reflected in a series of documents from the 9th, 10th and 11th 

centuries. 

Old English reached its peak during the 9th century, when Alfred the Great, King 

of Wessex, drove the Danes out of his territory, and also undertook a great deal of 

educational and cultural work, which included among its purposes the teaching of the 

English and Latin language, followed by the translation into English language of the main 

theological works written in Latin. Once the Old English stage was completed, the Middle 

English stage began, a stage that is also marked by another great invasion, that of the 

Norms, which implied submission to a political and cultural domination of French origin 

that it would last for the next three centuries, giving rise to a new fragmentation of the 

English language and consequently creating a variety of dialects (García, 1999). 

Martín (2010) emphasizes that during the 12th and 16th centuries, English 

experienced great oppression and absolute contempt, turning it into the speech of the 

vulgar and uneducated people, which is why its use represented shameful for many nobles, 

prelates and writers of Anglo-Saxon origin. Middle English came to an end in the 16th 

century, once necessities arisen in the government and administration of the English crown 

made it convenient and necessary for official documents to be written in English. Giving 

rise in this way to a necessary process of standardization promoted from the written 

language and that little by little was consolidated. In the same way, the author adds that the 

impulse carried out by the Renaissance and the religious reform contributed to the 

recovery of the English language, giving it dignity and relevance. 

Once the middle stage is finished, the third stage called the Modern Stage takes 

place. This modern initiation of the English language was influenced by a number of 

important writers and thinkers of the time, giving it relevance and significance. To achieve 

its standardization, a series of efforts and contributions were carried out by different 
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authors such as Johnson (1755), who with his Dictionary of the English Language, built 

the foundations of modern English lexicography, followed by Murray (1975), who with his 

English Grammar made known the fundamental rules of his grammar through a series of 

internationally recognized publications such as: English Grammar Adapted to the Different 

Kinds of Learners. 

García (1999) explains that thanks to the British colonization of some areas 

belonging to North America such as Australia, New Zealand and South Africa, the 

evolution of English towards different types and varieties such as American English, 

Australian along with varieties typical of other countries influenced by the language. For 

this reason, it could be said that the English language is undoubtedly a flexible language 

that has evolved to become as it is known. 

Finally, currently the English language is used at all levels of communication 

worldwide to deal with issues related to science, culture, economy, industry and 

commerce, which gives it the prevailing importance of speaking and mastering it. 

 
 

1.3 English as an international language 

 

During the last decades, much has been emphasized from different perspectives the 

importance of the knowledge and mastery of foreign languages as part of a prerequisite 

and indispensable to develop successfully in diverse personal, professional and academic 

fields, being the English language the most option to although statistics show that it is not 

the most widely spoken language; This is research carried out by Education First (2016), 

an important international language institution abroad that has more than 430 schools in 50 

countries. 

Uribe (2012) affirms that the English language is considered as the “lingua franca” 

of today, because it has become the dialect in which the largest number of economic, 
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political, technological, academic and cultural transactions are carried out among the 

peoples. On the other hand, Martín (2010) adds up that the current globalization process is 

the main cause of the changes that have been taking place related to the scientific 

production and dissemination of new knowledge, making the English language the main 

tool. 

According to Martín (2010), most of the information electronically stored on the 

internet is developed in the English language (80%), so its learning is relevant. On the 

other hand, as tourism is a world power of economic activation, much tourist information 

such as guides, videos, posters and signs are written in English, once again enhancing its 

importance and value. Popular culture has also played a crucial role in the expansion of 

this language, with music, books and the seventh art being the channels that have opened 

the doors of English to the world. 

Consequently, mastery of the English language has ceased to be associated with the 

elite and is no longer closely related to the United States or the United Kingdom as it used 

to be, but has become a basic skill for the entire working class at the level. worldwide, as 

was the literacy process in the last two centuries, giving those who speak about it the 

possibility of generating opportunities, reinforcing employability and broadening horizons. 

Research carried out by Education First (2020) reveals that every day more and 

more people learn English in public or private schools, however it emphasizes that Latin 

America is the weakest of all regions since it has an average level of English that barely 

exceeds the lower limit of the index. 
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Chapter II 

 

English for specific purposes 
 

2.1 What is ESP? 

 

Although the studies related to ESP have gained great relevance in the last few 

years within applied linguistics, the border of the term is still quite diffuse, not only with 

regard to the delimitation of the concept; but also, to the choice of the label. According to 

Flowerdew and Peacock (2011), the definition of ESP is directly associated to the 

satisfaction of the specific needs of students in certain disciplines, differentiating it from 

GE (General English) in its discourse, semantics and syntax. 

On the other hand, many authors have tried to distinguish between the various 

terminological variants. Hutchinson & Waters (1987), Mackey & Mountford (1984) are 

among those who have achieved the greatest successes for such delimitations. 

Hutchinson & Waters (1987) define ESP as part of a process rather than a product. 

They argue that, when designing a course, it is essential that questions are asked, so that in 

this way a reasoned basis is provided for the subsequent processes of thematic design, 

material development, teaching and finally evaluation. 

On the other hand, Mackey & Mountford (1984) define ESP as part of a teaching 

process that has a clearly utilitarian purpose, in which those interested must master the 

English language in order to examine texts relevant to their field or specialty. 
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According to the definitions given above, it can be summarized that ESP is aimed 

at achieving specific objectives, as expressed by Hutchison & Waters (1987) “ESP is an 

approach to teaching a language where the choices such as method and content are based 

on the student's reasons for learning” (p. 75). 

Following the arguments presented, it seems clear to emphasize that the notion of 

English for Specific Purposes (ESP) responds to the English language teaching, with 

instrumental purposes or primarily utilitarian, so that the student can execute it within their 

professional activity, supplying the needs of student. 

 
 

2.2 History of ESP 

 

The origin of ESP according to research carried out by Valazco and Hernández 

(2002) dates back to the sixteenth century, when merchants of Huguenot origin along with 

other Protestant refugees fled to England; arising in them the need to acquire a language 

that will allow them to survive in the difficult world of commerce of the time. To this, the 

author adds a series of books on business English and on how to compose business letters 

have been part of the teaching of English since the early nineteeth century. 

According to Valazco & Hernández (2002) one of the first attempts to provide a 

text with specific purposes was coincidentally a course for Spanish-speaking doctors, 

which was titled as: “English for doctors and medical students” elaborated by Mackin and 

Weibenger in the year 1949. 

On the other hand, since the early 1950s, the idea was propagated in Great Britain 

that, if adults who had a specific goal to learn a language had a course specifically created 

for their needs, the achievement would be much more elevated and satisfying. Therefore, 

already from this time, although still without a specific name, the idea of “special 
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purposes” was familiar enough; and proof of this were the different manuals of business 

English that were used in teaching even long before. 

However, it was not until 1969 that ESP appeared with the publication of a report 

entitled “English for Special Purposes”. However, Howatt (1984) explains that since the 

early 1960s a series of works were published that, like the Manual for Physicians and 

Medical Students, were intended to cover a series of very particular needs and whose titles 

uncover the reason why they were developed. Of these, the most relevant are: A modern 

course in Business English (1963), The English we use for science (1965) and The 

scientist speaks (1967). 

Similarly, it is important to highlight the work carried out by the Modern 

Languages Project of the European Council, whose main objective was to facilitate the 

interpersonal and social communication process in Europe. The emphasis was found 

related to the teaching of languages from a functional point of view that covered the 

demands of those who required a foreign language with well-defined purposes (Valazco & 

Hernández, 2002). 

Another of the works started at the time and which is still maintained even today as 

part of a reference work is the Communicative Syllabus Design; which despite having a 

series of opponents is one of the most finest works in the curriculum design field that takes 

as a starting point the analysis of the needs of learners. Another component of equal 

relevance in the development of language teaching for specific purposes, is the concept of 

"communicative competence" carried out by Hymes and where the author adds the cultural 

component as an element to take into account for mastering a foreign language, 

significantly broadening the linguistic perspective in which Chomsky based his concept 

(Valazco & Hernández, 2002). 
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However, to achieve this point of development of ESP as such, it is necessary to 

emphasize a series of factors and events that led to its emergence. Stop it Hutchinson & 

Waters (1987) emphasize three great reasons that they achieved their growth; a) The socio- 

economic importance, b) the linguistic revolution and c) the new educational trends. 

In relation to socioeconomic importance, Hutchinson & Waters (1987) state that it 

went back to the end of the Second World War when technologies together with trade 

conquered the world, and USA became the most important economic power on the World. 

Consequently, mastery of a foreign language was a proof of a more elaborated teaching, 

and thus as the English language became part of international trade and technology, a new 

generation of people surged, who knew the specific reasons of those who needed it. 

Among them were businessmen who needed to sell and buy, engineers whose need 

was focused on understanding texts and medical instruction manuals that required knowing 

the new scientific advances in medicine, among others. This resulted in the profession 

being forced to satisfy not only the needs of professionals, but also the needs and demands 

of another group of people. 

The second cause is related to the Linguistic Revolution, which was aimed at 

discovering how language is used in real communication. One of the main findings was the 

significant differences between spoken and written language, what was used in one context 

and in another. Allowing in this way to identify the specific linguistic characteristics and 

elements that would form part of the basis of the design of a course, giving rise to ESP 

(Hutchinson & Waters, 1987). 

On the other hand, the educational trends of the time made possible the emergence 

of ESP, focusing on the leading role of the learner, turning it into the principal point of the 

teaching-learning process, giving rise to the implementation of resources and courses 

based on their needs. 
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Finally, the fusion of these factors, plus the rise and need of the English language 

to satisfy specific purposes, fundamentally commercial and professional, together with the 

research of new approaches to linguistics and new educational trends, gave a great boost to 

the evolution of ESP. 

 
 

2.3 Characteristics of ESP 

 

Being this area a special one, it also has some characteristics that differentiate from 

the general English, because it has specific professional and occupational areas. To this 

regard, Hutchinson & Waters (1987) state that: 

English for Specific Purposes should not be seen as a product, but as an approach. 

ESP is not a specific kind of methodology or language, nor does it consist in a 

classification of teaching material, but it is an approach based on language learning 

in which every decision, both the method and the content, are based on the needs 

and the reason that the student has to learn (p.16). 

However, Asher & Simpson (as cited in Varela, 2007) discover that the use of ESP 

implies the use of the English language in a limited way between the interlocutors who 

share a common professional field. Also, Paltridge & Starfield (2012) also point out that 

the final goal of the ESP in learning and teaching English as a foreign language is for the 

learner to use English in a specific area. For his part, Basturkmen (2006) affirms that a link 

exists between the ESP and the preparation that learners have to insert themselves in a new 

professional, academic environment, etc. 

Realizing which needs the English for Specific Purposes must satisfy when 

focusing on teaching specialized content for a particular occupational field, it shows a 

group of subspecialties or variations, which are described below. 
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2.4 ESP branches 

 

Hutchinson & Waters (1987) establish through the English Language Teaching 

Tree (ELT Tree) the relation between ESP and its subdivisions. These authors establish 

three principal branches by content area: 

• English for Science and Technology (EST). 

 

• English for Business and Economics (EBE). 

 

• English for Social Studies (ESS). 

 

Each branch is related to a specific field of scientific knowledge, such as business, 

technology and economics and every social science. Additionally, these branches are 

divided into sub-branches: English for Academic Purposes (EAP) and English for 

Occupational Purposes. An example of English for Academic Purposes is English for 

Teaching, while for English for Occupational Purposes is English for Psychology. The 

following diagram shows the development of the different classes of English for Specific 

Purposes, which were developed in more detail by (Hutchison & Waters, 1987). 
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Figure 1. The tree of ELT. Source: Hutchinson & Waters, 1987. 

 

 
In the same way that Hutchinson & Waters (1987) propose divisions of English for 

Specific Purposes, Carter (1983) proposes his own classification and reconizes three kinds 

of English for Specific Purposes: 

• English as a Restricted Language. 

 

• English for Occupational and Academic Purposes. 

 

• English with Specific Topics. 
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In this classification, Carter (1983) refers to English for Specific Purposes as a 

Restricted Language, since it is used in specific occupational fields, like the English used 

by an air traffic controller or an employee. accounting. 

Mackay & Mountford (1978) affirm that the difference between ESP (also called 

restricted language) and GE, and add that each occupational field needs a linguistic source 

according to the circumstances; In other words, each specialty needs its own structures and 

universe of vocabulary, that allow effective communication between its members. Some 

real examples of the use of a restricted way of communication limited to a specific context 

are: the language used by maritime and air traffic controllers or that used by restaurant 

personnel or hostesses. Nevertheless, these authors affirm that this kind of limited 

communication is not considered in the range of language because it does not allow 

effective delivery of messages in a new circumstance of communication. 

The second type of ESP recognized by Carter (1983) belongs to English for Academic and 

Occupational Purposes, which is divided in two branches: English for Occupational 

Purposes (EOP) and English for Academic Purposes (EAP). An example of EAP within 

English for Science and Technology belongs to English for Technicians, while an example 

of EOP within Technology and English for Science corresponds to English for Medical 

Studies. 

The third type of ESP recognized by Carter (1983) belongs to Topic Specific 

English, which focuses solely on anticipating the future needs of learners. For instance, 

this kind of ESP is ideal for learners inserted on the field of science who need to improve 

their knowledge of the English language for postgraduate studies, or for learners who need 

to attend conferences or work in foreign institutions. 

The importance that the English language has obtained in communication, 

research, publication and international business, has given way for English for Specific 
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Purposes (ESP) and especially its sub-area of English for Academic Purposes (EAP), to 

transform into a single area with a broader field: with a broad research perspective and 

with a continuous base of development within the theoretical field (Flowerdew & Peacock, 

2005). 

 
 

2.5 Theoretical foundations for ESP 

 

As a part of the investigation around the theoretical support that conceives English 

for Specific Purposes, Hutchinson & Waters (as cited in Cabrera, 2005) describe the 

“learning-centered approach”, especially lead to meet the needs of students. The learning- 

centered approach is characterized for being a developing and active process, an emotional 

experience and a process that not only cover language abilities. According to Hutchinson 

& Waters (as cited in Cabrera, 2005) the origin of the teaching process corresponds to 

understanding how people understand what they are taught. 

Following this line, these authors agree that the definitive aspect for the teaching- 

learning of the ESP is in the understanding of the cognitive processes and language 

structure. On the other hand, Jordan (as cited in Cabrera, 2005) in his work English for 

Academic Purposes indicates that the defining factor for an effective step within the 

framework of the ESP teaching belongs to increase consciousness at the individual level 

and to the rest in terms of learning strategies and styles. This approach leads learners to 

understand that there are many options to acquire knowledge. Additionally, learners are in 

turn at an advantage in the way that they get a high responsibility degree in their own 

learning, plus making autonomous learning work (Jordan  as cited in Cabrera, 2005). 

In general terms, Cabrera (2005) indicates that these theories have contributed to a 

better elaborated approach to a synthesized and personalized teaching system, effective for 

the instructor and is interpreted as follows: 
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• Effective guidance of apprentice learning. In this way, the selection of teaching styles 

and strategies is more effective. 

• Individualization of the teaching process. 

 

• Construction of learning, teaching how to learn, guiding pupils to know and perfect 

their own learning methods. 

Cabrera (2005) also points out that students will gradually achieve: 

 

• Effective control of their learning. 

 

• Optimize their learning method. 

 

• Assessment of their weaknesses and strengths as a student. 

 

• Knowledge of the aspects that should be improved. 

 

• Overcoming obstacles that appear in their learning procedure. 
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Chapter III 

 

ESP teaching strategies 

 

 

3.1 Strategies for teaching English for specific purposes 

 

The teaching of English as an international language has been formalized in the 

Twentieth century after the Second World War ended, when the University of Michigan 

officialized the existence of the Scientific Approach of Language Teaching and opened the 

Course of Applied Linguistics with the participation of the lecturers known as Robert Lado 

and Charles Fries who founded Language Learning, a Journal for language teachers, in 

1948 (Howatt,1984). Nowadays, English language teaching, has a new branch known as 

ESP, English for Specific Purposes. 

Ali (2013) states that ESP is a separated activity from English for General Purposes 

and has particular characteristics, with its own approach, as well as methodologies and 

adapted materials that are included in other disciplines. Because of this, the teaching 

methodology applied in the ESP differs from that used in the general teaching of English 

as a foreign language, since the influence of the specialties gives it unique attributes that 

depend on a particular area of study. Then, Ali (2013) qualifies the above as a great 

advantage in the ESP methodology, since it includes specialties teaching and language 

teaching approaches. Therefore, it follows that there is no predefined teaching method due 
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to the variations that the requirements of each specialty could generate. Also, Ali (2013) 

affirms that ESP teachers must make use of the knowledge that students have in their 

specialty. 

However, there are authors who defend the use of defined methodological 

proposals for the teaching of English for Specific Purposes under the premise that they 

produce a more effective immersion process with better results within specific contexts. 

Following this postulate, Anijovich & Mora (2010) supports the concept of “teaching 

strategies” as the main axis in the teaching of ESP. Teaching methods for English for 

Specific Purposes belong to the decisions that the teacher makes to direct teaching towards 

the achievement of objectives in the best way possible. This means that these authors 

indicate that the teaching methods function as a general guide on how to teach based on 

the specific needs of the students. Having said this, it is crucial to include the 

methodological strategies with greater dissemination in the existing literature on the 

teaching of ESP. 

In this regard, Mackay & Mountford (1978) state that, it is evident that most of 

science is presented in English and that medical students must acquire a proficiency 

standard that allows them to understand and manipulate all intellectual material. 

 
 

3.2 Translation strategies for teaching writing 

 

3.2.1 Basic assumptions in the ESP learning process. 

 

In the ESP approach to the teaching-learning process, the learner is conceived as an 

active agent in the acquisition of language. According to Chaudron (1985), this notion of 

the learner as an active member of the process is already found underlying the difference 

established by Corder between the notion of input and the intake: 
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The simple fact of showing a certain linguistic form to a student in the classroom 

does not qualify for the status of input, because it is “what goes in” and not what is 

available for going in, and we might suppose that it is the student who controls this 

input, or more properly, his intake. This may be determined by the attributes of his 

language acquisition mechanism of it (Corder, 1981, p.9). 

Chaudron (1985) points out that, for research on second languages, the crucial 

question is precisely to analyze what is composed of this acquisition mechanism that 

determines what the intake is. Thus, most of the research in this field has focused, on the 

one hand, on aspects related to the interlanguage of the learner and, on the other, on those 

aspects that have to do with the cognitive processes of learning. 

Our intention is not to collect here the state of research on learning a second 

language or foreign languages globally, but to analyze only those issues that are relevant to 

address the didactic functions of translation in relation to learning English for Specific 

Purposes. This explains why in this part we will not devote much attention to issues, such 

as interlanguage, which may tend to be dealt with much more exhaustively in other works 

in the field of foreign language teaching research. 

Following Corder’s conception of input and intake that we mentioned earlier, we 

think that the forms and meanings that make up the texts that are translated in the English 

for Specific Purposes classroom do not have the appropriate input range. The use of 

authentic textual material may respond to the teacher’s intention that the learner, from the 

text, incorporate and integrate new linguistic information in his interlanguage, but this is 

not the only possibility. 

Chaudron defines ‘interlanguage’ as “the current state of the learner’s knowledge 

of the TL [...] representations of rules and structures that the learner has acquired” 

(Chaudron, 1985, p. 2). But when textual material is introduced to carry once the task of 
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translating has been carried out, this material can only be expected to constitute a form of 

input if the concept of translation used is equated with a grammatical linguistic exercise. 

If, on the contrary, the translation is presented as an act of intercultural communication, the 

material may still be used by the learner as intake, after all, as Corder says, it is ‘available 

for going in’, but it is not introduced into the classroom in order for learners to integrate 

the linguistic information from the text into their emerging second- or foreign-language 

grammar (Chaudron, 1985). In this sense, research on interlanguage in relation to 

translation as an intercultural phenomenon is often restricted to the analysis of bilingual 

subjects (Krings 1986). Therefore, given that the particular characteristics of the learners 

for whom the educational process is analyzed in this work do not coincide with those of 

the bilingual subjects, the relevance of the research on interlanguage for the purposes of 

this work is quite doubtful. 

In another way, by referring to the cognitive processes of learning, we enter the 

field of knowledge and its different types. From Ryle (1963), knowledge is usually divided 

into two types: declarative knowledge (knowing that) and procedural knowledge (knowing 

how). In second and foreign language research, knowledge has been studied in relation to 

the competence of the learner, but Widdowson (1983) makes a further distinction between 

competence and ability. For Rutherford (1987) this distinction is equivalent to Ryle’s 

classification of types of knowledge. 

For its part, general didactics considers that competence is made up of three 

aspects: 

a. Knowledge, which is associated with knowledge and coincides with Ryle’s 

knowing that b. Skills, which are associated with doing, coinciding with Ryle’s 

knowing how c. Attitudes, which in the environment of the university teaching- 



29 
 

learning process we associate with acting as professionals in a field of 

specialization (Blanco, 1996, p. 62). 

In the didactics of English for Specific Purposes, the attitudinal aspect is identified 

with the goal of learning and, therefore, functions as a reference point to describe the 

competence to be achieved, marking what it means to reach the goal or not to reach it and, 

consequently, being able to constitute a criterion of evaluation of the performance of the 

learner. For Ryle, this endpoint is already implicit in the concept of procedural knowledge: 

What is included in our descriptions of people, as the fact of know how to 

appreciate and make jokes, to talk grammatically, to fish, to play chess or to argue? 

Part of what is expected happens when they perform these actions, they generally 

perform them well, efficiently, correctly or successfully. Their performances come 

up to certain standards, or satisfy certain criteria. But this is not enough. The well- 

regulated clock keeps good time and the well-drilled circus seal performs its tricks 

flawlessly, yet we do not call them ‘intelligent’. We reserve this title for the 

persons responsible for their performances. To be intelligent is not merely to satisfy 

criteria, but to apply them; to regulate one’s actions and not merely to be well- 

regulated. A person's performance is described as careful or skillful, if in his 

operations he is ready to detect and correct lapses, to repeat and improve upon 

success, to profit from the examples of others and so forth. He applies criteria in 

performing critically, that is, in trying to get things right (Ryle, 1963, p. 29). 

The subject’s performance is positively valued as a critical behavior in which he 

exercises control over his own performance in order to carry it out successfully. From the 

point of view of the didactics of English for Specific Purposes, the goal of learning is 

identified, as we have already mentioned, with the behavior of the expert. In this sense, the 

development of attitudinal subcompetence, or learning to act as the professional in the 
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field of specialization, is more relevant here than in General English learning 

environments, where the goal is not identified with any type of specialization in particular. 

Thus, one of the global objectives of the educational process is identified with the 

acquisition of procedural knowledge that allows, on the one hand, to acquire and use the 

necessary skills and, on the other, with the acquisition of values, attitudes and beliefs that 

are identified with those attributed to the expert. This approach is consistent with that of 

Hutchinson and Waters (1987) mentioned above, as well as with that of the so-called 

'instructional psychology'. 

When considering how to instruct the learner subjects, the most problematic thing 

is to establish “how the passage from a general state of ignorance to another, final one, of 

knowledge or competence can be facilitated” (Sánchez,1993, p.10). In order to address this 

issue, according to Sánchez, it is necessary to previously define: 

• The starting point, the initial state of learning 

 

• the goal, the final state, that we wish to achieve 

 

• the means of facilitation by which we can move from one point to another, that is, from 

the initial state to the end. 

According to Sánchez (1993), the final state is established based on our knowledge 

of how expert or competent people act: the expert is, ultimately, the goal. Hence the 

importance that attitudinal content has recently acquired in curricular designs. Likewise, to 

establish what the initial state is, we must also define what are the declarative knowledge, 

skills, strategies and beliefs of the learner. Naturally, between the initial state and the final 

state there are or may be other intermediate states and, more importantly, mechanisms that 

allow passing from one state of competence to another. Finally, and once the starting point 

and the arrival point have been defined, it remains to establish the means of facilitation, 

which consist of the activities and learning resources that will be provided to the students 
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and the way of presenting them to facilitate the change, establishing what is the role of the 

learner, what is that of the instructor and what is the dynamics that must be established 

between them, including, therefore, the methodology and didactic strategies. 

Regarding this work, the question we want to make is how translation can facilitate 

the learning of English for Specific Purposes. In this sense, we hypothesize that translation 

tasks are useful to develop the attitudinal subcompetence associated to expert performance. 

Thus, if we adopt Ryle’s conception of procedural knowledge, the most interesting aspects 

to deal with in relation to learning English for Specific Purposes are related to the critical 

performance of the subject and are the control over the performance, the consciousness of 

the subject when acting and metacognition. In short, we are concerned here with those 

aspects related to what translation studies call ‘translation as a process’. 

Widdowson (1983) states that, in the field of English for Specific Purposes, the 

goals have gone beyond their quality of selection criteria to identify themselves with the 

objectives of the course, becoming confused with them. In this way, educational objectives 

are relegated to the background. This is interpreted as a consequence of the fact that the 

teaching of English for Specific Purposes has been disintegrated from the teaching of 

foreign languages. For Widdowson this is a mistake, since educational objectives should 

occupy a central position in the educational process. 

This differentiation between educational objectives and course goals has 

implications for establishing the role of translation in the teaching of English for Specific 

Purposes. First, according to the traditional description, no difference is made when 

translation is the goal of the course and when it is one of the educational objectives. Both 

cases can be classified as ‘translation as end’, if we stick to the given description. 

In this part dedicated to learning, in addition to the aspects that we have just 

pointed out, we also take into account the educational context where learning takes place. 
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The reason for this is that one of the factors that we must take into account in order to 

establish the function of translation is precisely the educational context, since, as Nunan 

states, 

“The context in which any teaching takes place will have a major influence on 

what is both feasible and desirable” (Nunan, 1995, p. 133). The context gives us indirect 

information about the characteristics of the learners themselves and this analysis in turn 

provides us with information about the goals of the course. 

According to Stern (1983), the need to make a distinction between learning a 

language other than the native language of the learner in the country where that language is 

spoken, and learning a non-native language outside the territory where the language is 

commonly accepted and used. To mark this distinction, the terms 'second language 

learning' and 'foreign language learning' are used respectively. 

To mark this distinction, the terms 'second language learning' and 'foreign language 

learning' are used respectively. Richards, Platt and Platt (1992) define the second language 

as follows: “In both Britain and North America, the term ‘second language’ would 

describe a native language in a country as learned by people living there who have another 

first language” (p.143). Following the same authors, the foreign language is defined as ‘a 

language which is not a native language in a country’, which is studied “either for 

communication with foreigners who speak the language, or for reading printed materials in 

the language” (Richards, Platt and Platt, 1992, p.142). 

It is interesting to note that the research on English language teaching that receives 

the most attention from researchers is that which deals with the teaching and learning of 

English as a Second Language (ESL). This probably happens because research on English 

as a second language “has been strongly influenced by the North American language 

situation where there is generally more focus on the immigrant situation (TESOL) than on 
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the learning of foreign languages by native speakers of English” (Faerch & Kasper, 1986, 

p.211). 

On the other hand, the contexts considered by the research that deals with English 

as a foreign language (English as a Foreign Language or EFL) refer to the specific 

situation in which the language being learned is not spoken in the place where it is carried 

out learning. 

The educational context that we consider in our work, which refers to the learning 

of English for Specific Purposes, corresponds to this situation, since we are considering an 

environment where the predominant language also coincides with the native language of 

the learner. From a geographical perspective, this context is identified with the Peruvian 

territory. 

One of the differences between possible non-native language learning situations 

that is relevant when considering the learning of English for Specific Purposes refers to the 

different purposes pursued in learning, and which Stern describes as follows: 

The purposes of second language learning are often different from foreign language 

learning. Since the second language is frequently the official language or one of 

two or more recognized languages, it is needed ‘for full participation in the 

political and economic life of the nation’ […]; or it may be the language needed for 

education […]. Foreign language learning is often undertaken with a variety of 

different purposes in mind, for example, travel abroad, communication with native 

speakers, reading of a foreign literature, or reading of foreign scientific and 

technical works. A second language, because it is used within the country, is 

usually learned with much more environmental support than a foreign language 

whose speech community may be thousands of thousands away. A foreign 

language usually requires more formal instruction and other measures 
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compensating for the lack of environmental support. By contrast, a second 

language is often learned informally (‘picked up’) because of its widespread use 

within the environment (Stern, 1983, p.16). 

Given this distinction, English for Specific Purposes is naturally associated with 

the conception of English as a foreign language, since one of its characteristics is the 

variety of different purposes that it brings together. In the context that we are considering 

in this work, we can only consider the monolingual Peruvian territory, that is, those areas 

of the country where only one of the official languages is spoken in order to neutralize the 

variable associated with differences in context between monolingual zones and bilingual 

zones and even between different bilingual zones. We act in this way since, from our point 

of view, subsequent context differentiations are not productive in our work since they 

would lead us to an excessive degree of specificity for the characterization that we want to 

make of the relevant context. Therefore, the validity of the results of this work for contexts 

other than monolingual remains pending. Also recognize the underlying conception of 

English as a foreign language in the didactics of English for Specific Purposes in that this 

teaching is carried out mainly through formal instruction, although Sánchez (1999) 

associates this characteristic with the didactics of the English language in general “in the 

Spanish social context, unless in special or very specific circumstances, it is pertinent to 

speak of English as a foreign language, that is, one that is formally studied at high school, 

university, etc.” (Sánchez,1999, p. 12). 

In a context characterized by a situation in which English is a foreign language, this 

author points out that “the assumptions that are handled are those of learning and not those 

of the acquisition of a language” (Sánchez, 1999, p.12). This distinction is relevant to our 

work since it implies different considerations of the processes that lead to a subject being 

able to communicate in a language not native to him. 
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Taking into account the relationship that Sánchez (1999) establishes between the 

conception of English as a foreign language and the use of the assumptions that refer to 

learning (as opposed to those involved in the acquisition of language), the ESP approach 

focuses mainly in learning and not in acquisition. In the following section we will focus on 

the usefulness of translation as a means of facilitating the learning of English for Specific 

Purposes. 

 
 

3.2.2 Role of translation in ESP learning. 

 

According to Garcés (cited in Elorza, 2005), most of existing English for Specific 

Purposes courses use a level of translation as a latent activity in teaching English for 

particular contexts. So, translation should be assumed not as a professional discipline of 

text translation, but as a translation in the foreign language classroom, called translation as 

a medium (Holmes, as cited in Elorza, 2005). In this sense, this author indicates that 

translation as a medium is used as a method or technique to support language learning, 

with emphasis on the evaluation of written expression. 

Specifically focused on language learning, translation as a means of teaching is 

focused on lexical and structural components of the language; that is, it centers on the 

creation of correctly constructed linguistic forms through an input in the mother tongue 

(Spanish in the case of Peruvian educational institutions) that is decontextualized. A 

specific aspect of translation as a means of teaching ESP, is that it focuses on the 

improvement of written abilities for specialized texts. 

Related to the methodological strategies that appear from translation as a means of 

teaching, Valero (as cited in Elorza, 2005) defends the use of translation under the 

assumption that learners can access to specialized material in English and in the utility, 
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which provides this as a bridge to become familiar with the so-called “grammar of the 

text”. 

Elorza (2005) describes the “translation tasks” as very useful as a basis for 

collective analysis, discussion and reflection. But translation tasks do not fulfill their 

purpose if they are not framed within a didactic method, such as Rodríguez’s Interrogative 

Method (as cited in Elorza, 2005). The Interrogative method is intended to generate 

answers that lead to new questions. According to Rodríguez (as cited in Elorza, 2005), in 

the Interrogative Method the teacher knows the subject and, “as an animator he handles 

animation techniques and has the ability to convert individual contributions into collective 

reflection” (p.77). 

 
 

3.3 Teaching strategies for oral skills in ESP. 

 

According to Abreus, Marero & Vásquez (2011), the development of listening 

comprehension for specific contexts is important, since it gives the learner the “input” or 

oral input, which is the basis for the acquisition of languages, opening the way to interact 

with oral language. According to Thanajaro (as cited in Abreus et al. 2011), the 

development of listening comprehension acts in symbiosis with oral language, since the 

information to is presented orally. Thus, Abreus et al. (2011) affirms that teaching methods 

for listening comprehension can be classified into two: bottom-up and top-down strategies. 

For top-down strategies or holistic process, the teacher relies first on the listener, 

considering prior knowledge, the type of text, the situation and the language. We conclude 

that top-down teaching methods suggest what the teacher promote: listening to identify the 

main idea or topic of the text, establish references from what is heard, promote the 

prediction of events and promote skills to abbreviate specific texts. Regarding bottom-up 

strategies or atomistic process methods, the teacher proceeds so that the student focuses his 
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attention on the language of the message; wich means to focus attention on the 

combination of words, sounds and grammatical structures that give meaning (Abreus et al. 

2011). Following this line, these authors apply “phonological teaching strategies” leading 

to the recognition of information from phonological aspects of the language. This teaching 

method encourages the learner to get specific details from the text, recognize analogous 

words and patterns of organization of the lexical repertoire of the text. 

Considering the importance that the development of listening comprehension has 

for the student of English for Specific Purposes, Cuadrado (n.d.) refers to the importance 

in the application of teaching strategies for the development of oral skills within the 

context of English for Specific Purposes. Within this framework, Cuadrado (n.d.) indicates 

the following methodological strategies for teaching oral expression (speaking): 

• Graphic illustration of a description: Teaching strategy specifically oriented for learners 

who are susceptible to visual learning. This strategy includes presenting photographs or 

drawing to describe a concept, phenomenon or process, which needs an oral 

presentation to continue with the description. 

• Simulation exercises: This strategy is considered one of the most complete in the 

context of teaching oral skills, since it contains the four language skills. According to 

Salas & Ardanza (1995), simulation as a teaching method includes that the student 

adopts the role of a participant in a context linked to her specialty. In other words, this 

strategy involves the learner as the designer of his own work materials (work platforms, 

tools, etc.) and turning into the main exhibitor of these, strictly applying every skill of 

the language. For example, Salas & Ardanza (1995) propose the example of a clinical 

internship, where the learner must assume the role of a health official, describe medical 

diagnoses, procedures and use of work accessories, as in a real situation. According to 
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Salas & Ardanza (1995), simulation exercises enhance the demonstration of what has 

been tought and how to react in specific situations. 

• Quiz test: According to Cuadrado (n.d.) this method is very useful for teaching 

technical vocabulary. Best applied in large groups of pupils, the teacher encourages the 

memorization of ideas in long-term memory through reasoning and association 

exercises to establish a relationship between the knowledge that learners acquire and 

those that are proportionate to the ESP class. This strategy also implies that the 

instructor presents information from a particular text in which the quantity of possible 

answers diminishes steadily. Based on this, as a strategy, it is expected that the student 

can select outstanding information from the spoken chain for a correct translation of the 

message and retention of the information received, to consequently compare it with 

other concepts from different contexts. 

• Didactic exploitation of videos and films: This teaching method is possibly the one that 

fosters the greatest motivation for learning in learners of ESP courses. Basically, the 

instructor modifies, selects or builds videos for teaching purposes of material associated 

with the learners’ specialty. Cuadrado (n.d.) emphasizes that the exploitation of videos 

and films allows the teacher to apply comprehensive and extensive comprehension 

exercises, and additionally encourages students to identify technical vocabulary and 

realize how a process is carried out. 

 
 

3.4 Teaching technical reading strategies to integrate the four language skills. 

 

Abreus et al. (2011) describe “technical reading” as a methodological strategy to 

satisfy learners’ cognitive and communication needs. Basically, these authors propose that 

the activities of each unit contain a technical reading in all its dimensions: as a pre-reading 
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activity, during reading and after reading. Abreus et al. (2011) propose an example of 

technical reading from which various activities emerge. 

From this reading, Abreus et al. (2011) propose that the activities that can be 

focused or applied, in the first instance, on the development of listening and reading 

comprehension. These two receptive abilities include the following activities: 

• Brainstorming 

 

• Multiple choice exercises to introduce specific vocabulary 

 

• Completion of spaces from the information in the text (fill in the gaps) 

 

• Recognition of sentences that are equivalent in the foreign and source language. 

 

In grammatical terms, technical reading, in this case, focuses its attention on the 

past simple; this according to the terminology of the English language. Following this 

same line, technical reading also encourages the development of productive skills 

(speaking and writing) through communicational micro-situations. In this specific case of 

technical reading on agriculture, Abreus et al. (2011) indicate that students should be able 

to: 

• Communicate essential ideas about the invention of agriculture; that is, discuss 

ideas from the main topic. 

• Communicate ideas about the utility of using wild plants; that is, refer to 

secondary aspects of the text. 

Other proposals for activities based on technical reading include collaborative work 

to exchange questions posed in the form of dialogue, translation of fragments of 

paragraphs and construction of oral reports on aspects of the text (Abreus et al., 2011). 

To sum up, these authors suggest that the integration of the four skills for teaching 

English for Specific Purposes satisfactorily responds to the needs and motivations of the 
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student towards the English language in order to reach communicative competence as the 

ultimate goal. 

 
 

3.5 Text structure based methodological strategies for teaching ESP 

 

Within the framework of language teaching, there is also a range of methodological 

strategies that differ from the previous ones by placing emphasis on semantics and text 

structure. In this sense, Alviaréz, Guerreiro & Sánchez (2005) establish that constructivism 

is a crucial axis to explain the process in which a student obtains and develops reading 

comprehension abilities and uses strategies to understand texts in English. Considering this 

premise, Díaz & Hernández (as cited in Alviaréz et al., 2005) suggest the use of the 

following methods framed within the constructivist perspective: construction of 

summaries, interleaved questions, analogies, semantic networks and use of textual 

structures. For their part, Silva & Ávila (as cited in Alviaréz et al., 2005) propose the use 

of five methodological strategies: 

• Concept maps: Strategy used to organize the important relationships between concepts. 

 

A conceptual map corresponds in this case to a scheme that organizes concepts in order 

of hierarchies that help the student to understand the meaning of the contents that she is 

going to learn. 

• Word maps: The relationships between words, ideas or concepts in a text are showed 

through graphic representations that facilitate the student two objectives: analyze the 

structure of texts and infer meaning. 

• Venn diagram: It is a method focused on teaching vocabulary through drawings that 

outline concepts. The Venn diagram is specially used to expose differences and 

similarities between concepts. 
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• Gowin’s V: It is a method used to illustrate methodological and conceptual components 

that are related to each other to rise the generation of knowledge and facilitates the 

deepening of the meaning and structure. 

• The portfolio: This method basically corresponds to a process of supporting the 

learner's work to show progress in their teaching process. The goal of the portfolio is to 

promote in the learner the sense of organization, conservation and consultation of topics 

already studied. 

According to Delmastro (as cited in Alviaréz et al., 2005) these methodological 

methods have conclusive results in the classroom context. This author defends the 

effectiveness of these strategies under the idea that they are dynamic and that they promote 

the construction and generation of knowledge and meaningful concepts. He said that load 

of knowledge can be confronted, applied and transferred. Delmastro (as cited in Alviaréz 

et al., 2005) is emphatic in establishing that these methodological strategies constitute an 

emerging learning advantage in the sense that: they promote collaborative work and 

interaction among peers, allow the interaction and meaningful learning of less advantaged 

students, encourage discussion to develop oral skills. They encourage the use of graphic 

tools to relate content, allow content to have greater meaning for the student, facilitate the 

integration of new content with previous content and serve as learning recycling schemes. 

Once all the guidelines that govern English for Specific Purposes have been 

presented, it is necessary to make a distinction between it and English for General 

Purposes to achieve a clear understanding on the basis of what is intended to be described 

in this study. 
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Chapter IV 

 

ESP teacher training and curriculum design 

 

 

4.1 General language teaching and ESP teacher training 

 

4.1.1 Distinctive features between EGP and ESP. 

 

EGP implies a teaching methodology that seeks to encourage learners to use the 

English language as a tool for access to information, resolution of simple communicational 

events of a varied nature, with an emphasis on the improvement of written and oral skills. 

Its most important function is to strengthen learners’ abilities so that they are capable of 

predicting, relating, identifying, synthesizing and inferring information. Additionally, it 

involves training for the evolution of basic information processing skills, in order to ensure 

that the student can, as a primary purpose, understand, and then produce language. 

Regarding its didactic orientations, English for General Purposes currently takes as 

a basis the guidelines of the Communicative Approach for the teaching of English 

(Communicative Language Teaching), whose primary objective is the development of 

communication between students. Richards (2014) define that the Communicative 

Approach does not contemplate the teaching of grammar in a detailed way, but that its 

proposal essentially lies in a bridge to transmit meanings, as well as promote interaction 

between students. In this way, the Communicative Approach places emphasis on the 
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development of the four skills to ensure varied communication in a wide range of 

situations with different communicational purposes. 

Once the main guidelines between English for Specific Purposes and English for 

General Purposes have been defined, it is possible to establish a clear distinction between 

the two. Strevens (as cited in Dudley-Evans & St. John, 1998) defines the ESP between 

absolute characteristics and variables. Within the absolute characteristics, it affirms that 

the courses taught by the ESP must be designed to satisfy the needs of the students, 

establish connections of the contents with specific topics and activities of the disciplines 

and occupations, adapt the linguistic elements to the specific and proposed activities in 

relation to synthesis, semantics and discourse and, of course, being different from the EGP. 

On the other hand, Dudley-Evans & St. John (1998) also refer to the essential 

characteristics of the ESP. First, the ESP is designed only to meet the needs of learners. 

Second, it only makes use of activities and methodologies that have significant results. 

Finally, the ESP is focused only on language (grammar, vocabulary, and register), learning 

strategies or skills, protocol, and speech. Within the variable characteristics established by 

Strevens (as cited in Dudley-Evans & St. John, 1998), the ESP: 

• It is designed or related to specific disciplines. 

 

• It is generally designed for students with an intermediate or advanced level of English 

proficiency, since it assumes that they possess a basic knowledge of the linguistic 

systems of the language. 

On the other hand, Onysko (as cited in Dudley-Evans & St. John, 1998) states that 

the ESP can be differentiated from the EGP according to certain linguistic features, that is, 

in specific lexical terms with respect to a special context (use of noun groups, passive 

sentences, or reduction of lexical ambiguity). Likewise, both authors establish a 

sociological difference between ESP and EGP in terms of the language used by students to 



44 
 

communicate in each area. Furthermore, they say that the ESP maintains a variety of 

vocabulary within the EGP. To conclude, English for Specific Purposes itself constitutes a 

semiotic, semi-autonomous and complex system, which is restricted to communication 

between specialists of the same discipline, is based on and derived from general languages 

and its use involves special education. On the other hand, from a general perspective, 

Chacón (2010) refers to the EGP as a model towards grammatical structures and general 

vocabulary, focused on satisfying various linguistic needs and to the ESP as an approach 

towards a consolidated grammar, pronunciation and acquisition of words with specialized 

meaning in specific professional contexts. From all the aspects defined by ESP and EGP in 

the previous sections, we can establish, in general terms, the following distinction: 

 
 

Table 1 

Summary table distinction between EGP and ESP 
 

English for General Purposes English for Specific Purposes 

It proposes that students solve simple 

communicational situations. 

It proposes that students solve complex and 

specific communicational situations. 

It contemplates the acquisition of thematic, 

frequent and common vocabulary. 

It contemplates the acquisition of specific, 

technical and essential vocabulary for a specific 

professional area. 

It is sustained from the communicative teaching 

approach 

It is presented as its own approach, based on the 

learning-centered approach. 

It does not emphasize teaching grammar for 

skill development. 

Emphasizes the teaching of grammar for the 

mastery of complex oral and written messages. 

Note: Comparison between EGP and ESP. Source: Own authorship 

 

 

 

4.1.2 Teacher training in English for specific purposes. 

 

Girardot (2006), supported by the results of many investigations focused on the 

teaching of ESP, emphasizes the necessity for a strong preparation in terms of 

methodological methods for the teaching of this English, in view of the lack of preparation 

and / o experience of English teachers in teaching ESP. 
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Dudley-Evans & St. John (as cited in Girardot, 2006) consider the treatment of the 

application of their own strategies in the classroom to be essential, as well as the specific 

role played by the ESP instructor, since its use implies a special, restricted and 

differentiated communication between experts of the same discipline. 

However, Hutchinson & Waters (as cited in Girardot, 2006) determined three 

problems in relation to teacher training at ESP: 

• The lack of a characteristic ESP doctrine that leads the process, since it has been 

affected by different orientations due to different linguistic movements present in the 

area of language teaching. This could prevent the presence of a solid theoretical support 

that can support and guide the instructors in the area. 

• The particular knowledge of each discipline that ESP instructors must face. Most ESP 

teachers are trained in the field of literature and in teaching EGP. Later, when faced 

with texts in technical or scientific areas, they feel a lack of competencies regarding the 

topic and the didactics to be addressed. 

• The change of status in relation to the teaching of English due to the fact that instructors 

could perceive themselves as incompetent in the specific field of the discipline that they 

must teach. The instructor does not need to be an expert in the field, but rather have a 

great use of vocabulary. Then, the main thing is to have the ability to handle the 

situation and negotiate with your learners. 

According to England (as cited in Girardot, 2006), although the inclusion of 

content in ESP in teacher training has been slow, it is relevant and necessary to insist on its 

incorporation in programs for English instructors, including three essential components: 

• Collaboration between content area professionals (ESP) and language professionals 

(EGP). 
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• The improvement of a better knowledge and understanding regarding the contexts of 

the use of the English language in business and other areas. 

• The establishment of standards for ESP, in order to analyze texts, needs and acquire a 

lexical level that allows students to communicate correctly in tasks assigned to their 

field. 

In conclusion, Girardot (2006) reaffirms the importance of the ESP in the teaching 

of the English language; however, most of instructors working in their area have not 

received enough academic instruction in their training programs. What’s more, it is a must 

for them to seek this knowledge through personal efforts. In order to give a comprehensive 

training in accordance with the demands of the world of work, it is proposed to add ESP 

training as an optional subject, since this way a basis would be provided in everything 

related to the pertinent structure to the field. 

 
 

4.2 ESP Curriculum Design 

 

Richards (2005) defines the language teaching curriculum as what? and how? 

 

Learners and teachers interact in the teaching-learning process. On the other hand, Litwack 

(1979) states that the ESP curriculum is a specific document that has certain steps that 

must be followed when developing it; such as: analyzing the needs of the group to which 

the knowledge is directed, designing authentic materials, finding an appropriate and 

relevant discourse, deciding the activities and tasks to be taken into account and finally, 

choosing and evaluating the materials. 

It is important to note that, in a General English curriculum, only general English 

needs are considered; however, in an ESP curriculum both general and specific are taken 

into consideration so that students can develop competently in their specific field or 

profession. According to Robinson (1980), the authenticity of teaching materials should be 
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an essential part of curriculum design. However, finding authentic materials is a difficult 

task and some ESP teachers prefer to adapt commercial books already published. 

Finally, the success of offering a good ESP course is complemented by the 

cooperation between teachers who teach specialization subjects and the acquisition of any 

information that the course does not have. For example, a real nurse can introduce real 

input into the classroom to better develop students' language skills; Thus, the English 

teacher can make use of this learning and convert it to the foreign language. 

 
 

4.2.1 ESP curriculum design methodology. 

 

The design of ESP courses is oriented to the satisfaction of the learner needs. That 

is why the needs of the students’ professionals must be analyzed first and only then the 

selection of the elements of the language system to be included is considered. Once the 

needs have been identified, we proceed to determine the objectives that must be proposed 

to satisfy them. The language system that must be achieved with this program is 

subordinated to these, thus the contents are determined, with their system of knowledge 

and skills to be achieved. 

ESP courses take into account as specific purposes, the professional or 

occupational needs. The contents of the course are specific functions, specific texts and 

language usage and the method of implementation in the teaching learning process can be 

any appropriate methodology (Paltridge & Starfield, 2012). 

In an ESP course design, functions and language are determined by specific 

occupations or jobs. This does not mean that grammatical structures and vocabulary are 

not important in this type of course, but rather they are selected according to the uses of 

the language. The designer, according to the specific purposes, selects the content, the 

frequency and the systematicity of it. Regarding the methodology in the ESP courses, the 
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most useful of the existing ones are selected according to the purpose of the program. A 

specific program requires a specific content and method. 

This curriculum design methodology has much in common with those that consider 

the analysis of social needs fundamental in curriculum design, but differs from those that 

focus this analysis on the basis of productive devices and marketing, responds to the 

principle of raising the quality of the professional curriculum to respond to the current 

social needs and economic development prospects of the country, in order to prepare it for 

life. It partly follows the model of MacKay (1984) who divides his model into four stages: 

• Basic information. 

 

• Development. 

 

• Formative evaluation. 

 

• Summative evaluation. 

 

While the methodology proposed by the author comprises the following steps: 

 

• Study of the professional model 

 

• Needs analysis 

 

• Approach to the specific objectives of the ESP discipline 

 

• Selection of teaching content, methods and strategies 

 

For the author, the first point in this methodology is the analysis of the professional 

model. Since it contains aspects of vital importance to identify the needs of the student. 

The model contains the system of general, educational and instructive objectives, although 

it is formulated in pedagogical language, it is essentially political and responds to social 

needs that transcend the framework of the educational institution. It contains the 

projections that the country considers in the future approximately ten to fifteen years. To 

achieve an efficient application of this methodology, special attention must be paid to the 

objectives, since through them the aspirations of society are expressed. This will provide 
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the necessary information to determine where the teaching-educational process should be 

directed and for this methodology where the needs analysis should be directed (Hutchinson 

& Waters,1987). It includes both the modes of action, that is, the way in which the 

graduate solves their problems, as well as the object of work that is the one where the 

problems are manifested. The object of the student contains the fields of action both in the 

planes of the modes of action, as well as those of the work object; as well as phenomenal 

aspects called spheres of action. In the analysis of the tasks, it is determined in which the 

command of the English Language is required. 

By knowing the fields of action, the places where these specialists work are 

selected. With this information, it is possible to select the people who are considered 

appropriate to participate in the collection of information, since they are the ones with the 

greatest knowledge of the specialty. All this information also helps in the selection of the 

techniques to be used to collect the basic information, a decisive aspect in the need’s 

analysis. In this analysis, the designer must ask himself what is required of the specialist, 

what he must know in order to fulfill his functions. By knowing the objectives, modes, 

spheres and fields of action as well as the tasks that a professional must perform in the 

fulfillment of their social functions, the needs analysis is outlined. 

We proceed to develop the second step, which coincides with the first one 

proposed by MacKay & Tom (1999), the analysis of the needs for the author and the basic 

information stage for him, which have the same objective, the collection of basic 

information to identify the student needs. These will be the ones that will define the 

specific purposes in terms of the uses that the Language should have, that is, the linguistic 

competence to be achieved is subordinated to the communicative competence to be 

achieved. 
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When developing this analysis, it should be taken into account that students usually 

have two needs, work and academic. The former requires English for academic studies and 

the latter refer to the fact that students need to know how they can perform their duties in 

English (Hutchinson & Waters, 1987). For example, for students who need to read texts of 

their specialty on a certain topic, which are edited in English, their need is academic, while 

flight attendants on international flights or tour guides require English to be able to interact 

with the customers. So, your needs are work. This explains the fact that the former 

fundamentally need to develop reading skills, while the latter need oral and listening skills. 

When developing any type of needs analysis, questions arise that need to be 

answered in order to be able to outline it successfully. After having finished the needs 

analysis, the specialist will be able to design the ESP course. 

It is also important to remember that many of the conceptions and trends in ESP, 

such as those described in previous sections, emerge from research obtained with students 

of English as a second language studying in English-speaking countries, or where English 

is used as a second language. This is a very different situation from that existing in 

countries like Peru and the results obtained in these researches, therefore, are more 

difficult to apply in our context. 

 
 

4.2.2 Needs analysis. 

 

There are different ways of conducting a needs analysis that can range from a 

scientifically based survey to informal instruments. Mackay (1984) proposes the 

application of structured interviews or questionnaires to teachers, students and 

administrative staff. Jordan (1993) proposed the following techniques or methods to 

perform the needs analysis: 

• Diagnostic tests / before entering the course. 
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With this type of examination, the approximate level of the language is estimated, 

but its fundamental application is for selection, so its diagnostic value is limited. 

• Entrance exam. 

 

• Diagnostic examination / self-assessment. 

 

They have a diagnostic level and are therefore the most effective means of 

determining linguistic competence, determining skills, etc. The diagnostic test helps 

students to self-assess their proficiency in the language and areas of special priority. 

• Observation of classes. 

 

It is suggested to take notes and make a list of the errors of the students in order to 

detect their deficiencies and thus determine the level of these. Jordan (1993) believes that 

this method helps to clarify the gaps provided by the actual need’s indicators. 

• Question-based surveys. 

 

It can be used with a larger group than for the interview. It is a very useful instrument to 

measure the state of opinions and to analyze the priorities in learning, the level of the 

students, that is, the scope of their knowledge, etc. 

• The structured interview. 

 

It is considered to be a great technique for gathering information. Mackay (1978) 

pointed out the advantages of the interview over the questionnaire based on the fact that in 

the interview doubts can be clarified, explain or expand the information that is required, 

greater familiarization with the student is achieved. The disadvantage you see is that it can 

only be applied to small groups of students. 

• Student diary. 

 

This technique is useful not only to know the performance of the student and her 

entry level but also to know the performance of the teacher and the external factors that 

affect learning. The first area, in particular, will provide the basis for the student and 
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teacher to work on negotiating the course. The newspaper can be a source of information 

for the analysis of needs, its fundamental limitation is that this is a retrospective of the 

course that ends. 

• The case study / performance observation. 

 

In many investigations carried out, this technique is very useful to know in real 

practice how students work, so their difficulties can be detected more easily and the areas 

of their needs 

• The final test. 

 

This test at the end of the course provides information for students on the 

effectiveness of learning, which can be used as a basis for future self-improvement. 

Whereas for the teacher, this indicates the beginning of the needs analysis and can suggest 

ways of how the course can be improved. 

• Previous research. 

 

To determine needs, different types of research can be carried out, it could be 

through case studies or small groups. The type of data collected will depend on the 

instrument used and the purpose of the survey, this research may cover the following 

areas. 

• Personal information 

 

• Specialty or academic area 

 

• Language formation motivational factors 

 

• Use of the foreign language 

 

• Priority of basic language skills. Record of job functions and tasks where the language 

is used 

• Course content and instructional methods 

 

• Reaction to the program project 
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All these techniques are useful if they are applied correctly, in each case it is the 

designer who will select the one that he considers appropriate. 
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Didactic application 
 

 

 

Lesson Plan 

 

 
I. GENERAL DATA: 

 

 

INSTITUTION 
 ENGLISH 

LANGUAGE 
REQUIREMENT 

Basic 

SUBJECT English TOPIC Cooking world 

DATE October 1st, 2021 TIME 25 minutes 

TEACHER Torres Reynoso, Johan Alexander 

 

II. OBJECTIVES OF THE LESSON: 

 
• “Make students use the vocabulary learned in their daily lives” 

• “Make students use the topic taught for academic, labor and personal purposes” 

 

III. EXPECTED LEARNING: 
 

COMPETENCE CAPACITIES INDICATORS INSTRUMENTS 

Communicate 
orally in English 
as a foreign 
language 

The student gets explicit and relevant information from 
oral texts in English, with the vocabulary of cooking 
and food verbs, recognizing the communicative 
purpose, participating as an active listener, relying on 
the context and some audiovisual support. 

Students are able to use the 
vocabulary presented by the teacher in 
a short conversation. 

 

Students are able to use the sequence 
connectors to create their 
conversations giving clarity and 
meaning to them. 

 

Digital 
worksheet. 

 
 

Digital tool 
Wordwall 

Write various 
types of texts in 
English as a 
foreign language 

Students organize their ideas in sentences and short 
paragraphs establishing logical relationships between 
them, especially of addition, contrast, sequence and 
cause using sequence connectors (first, after that, 
then, now, finally) and cooking vocabulary (cooking 
verbs) that they help to make sense of the text. 

 
Students are able to use the sequence 
connectors, the cooking verbs and food 
vocabulary to create their own food recipes. 

 

 

 
IV. PROCEDURE: 

 

MOMENTS 
OF THE 
CLASS 

DIDACTIC SEQUENCE AND STRATEGIES 
 

TIME 
RESOURCES 

AND 
MATERIALS 

OPENING  

The teacher greets the students saying “Hello dear students” “How do you feel today? 
The teacher asks the students to stand up for a while and starts moving their bodies in order to make them 
feel more relaxed and comfortable. 
The teacher introduces the topic to the students through the following questions: 

• Do you know how to prepare Ceviche? 

• What are the ingredients for making Ceviche? 

The teacher presents the food vocabulary through images and dynamic games. 
Then, the teacher asks the students to try to guess the meaning of the new words afore mentioned by giving 
examples where the words are used. 

 

 

 

 
10 

min. 

 

 

 

 
Digital tool 

Images 

PROCESS Now, students finish guessing, the teacher will explain them the vocabulary that they are going to use during 
the lesson. 
Students will create a short conversation using the cooking verbs and the food vocabulary imagining that 

 
 

20 

 
 

Digital tools 
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 they are in a real situation. 
The teacher will take different roles such as the guider and actor to help students to communicate their ideas 
in the conversation. 
The teacher will use Specific Games in order to make the students use the vocabulary learned during the 
whole lesson. 

min. Canva and 
Wordwall 
Images 

. 

CLOSING METACOGNITION 
The teacher asks the students to reflect on their learning processes based on the following metacognition 
questions: 
• What did I learn today? 

• ¿How important is this topic to us? 
• ¿How can I apply what I have learned in my daily life? 

 

EVALUATION 
The teacher will evaluate the students through dynamic virtual games in which they will test what they have 
learned. 
The teacher will monitor the performance of the students. 

 

 

 

 
10 

min. 

 

 

 

Digital tool 
“Wordwall” 
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Synthesis 

 

 

Teachers need to know the difference between ESL and EFL because there are 

different methods and methodologies to teach each of them. 

ESL students have higher motivation and an immediate need for the English language 

because they are in a country where the English language is needed and spoken. 

On the other hand, EFL students might never use English outside a classroom because they 

are in an environment where the English Language is not daily spoken. 

That's the main reason therefore English teachers have to identify and analyze 

students' needs, goals, and objectives. 

ESP helps teachers to find out what they need to teach giving specific vocabulary, 

grammar, expressions, etc making classes more exciting and interesting for the students 

because the contents are related to the topics, they are interested in. 

As we have seen in the contents of this research, ESP has evolved over the years. 

 

There are a lot of branches of ESP depending on the student's objectives and they will 

appear more branches in the next years. 

That's why ESP teachers must be trained to make a good need's analysis to make 

up a good curriculum that students will like to study. 
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Critical appraisal and suggestions 

 

Some of my critical appraisals could be: 

 

• If a teacher of English wants to teach English in the field of ESP, he/she needs special 

preparation and training. Not every teacher is able to teach in the ESP field. I think most 

of us need preparation and training. 

• There is not much Literature related to ESP in the language classroom, but one can find 

many materials for teaching ESP in areas like business, health care, tourism, science 

and technology. 

• During pandemic time of COVID-19 it was almost impossible to visit face to face 

libraries and book shops, so the alternative was Amazon and virtual libraries, but with 

high cost. 

Some of my suggestions are: 

 

Every teacher who wants to start teaching in the ESP field should be first trained in 

the area of knowledge needed for the student’s linguistic needs. To carry out a good need’s 

analysis, the course designer must take into account the following aspects: 

With individuals. 

 

• Define the terms to use and check that students understand their meaning 

 

• Understand what the student wants to express 

 

• Ask the appropriate question for each information the student wants to obtain 

 

• Take into account what they can provide to the course designer. 

 

• Show concern for the needs of students in a way that they feel that professional skills 

will be provided to their situation. 

With the group. 

 

• Help students negotiate 

 

• Show them that they must compromise to meet their needs. 
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• If there are different needs, try to unite criteria and achieve a compromise 

 

• Do not allow any individual to dominate the discussion 

 

• Negotiate with the minority of the group an aspect of the course that the majority want 

to do. 
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Conclusions 

 

• The English language has had a history of evolution during a long period of time, being 

now one of the most expanded languages in the world and having a pivotal importance 

in the professional and occupational needs of thousands of people in the world. 

• ESP or English for specific purposes is an approach and methodology of language 

teaching devoted to teach a special English for people who are involved in the 

occupational and academical areas in society. ESP tries to offer to people who work and 

study a special English that they need to solve their communication problems in the 

world of tourism, business, politics, medicine, science, technology and other areas. 

• Teachers of English involved in the field of ESP need a special type of training to teach 

English, because teaching English for Specific Purposes is not the same as teaching 

general English. It needs appropriate techniques, strategies, methods, materials, 

procedures and methodology. 

• The ESP curriculum is not the same as the curriculum of general English and the 

methodology to formulate an ESP curriculum needs special attention. Needs analysis is 

absolutely necessary to build an appropriate curriculum for the objectives of ESP 

teaching field. 
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Appendix A: Kitchen vocabulary worksheet 
 
 

Figure A1.  Receta a. Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Cooking_vocabulary/ 

Kitchen_Utensils_and_Cooking_Vocabulary_ze1347433jv 
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Figura A2. Receta b. Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Cooking_vocabula 

ry/Kitchen_Utensils_and_Cooking_Vocabulary_ze1347433jv 
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Figure A3. Verbos de cocina. Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Cooking_vocabula 

ry/Kitchen_Utensils_and_Cooking_Vocabulary_ze1347433jv 
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Appendix B. Kitchen vocabulary worksheet 
 

 

Figure B1. .Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Cooking_vocabulary/ 

Kitchen_Utensils_and_Cooking_Vocabulary_ze1347433jv 
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Figure B2. Verbos de cocina. Source: 

https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Cooking_vocabulary/ 

Kitchen_Utensils_and_Cooking_Vocabulary_ze1347433jv 


