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Introduction 

How many times has English been heard "Open the doors of the world" while 

thousands of students complete their regular basic education each year? The question is: 

Are these students ready to produce texts in English that are out of school, now that the 

world awaits them? At least they enjoyed the experience of learning to write text in the 

area of English. In this sense, it is pertinent to direct this monographic work as a support 

guide for all teachers who seek to teach how to produce texts in the English language and 

with classes that involve meaningful experiences so that everything learned is not lost over 

time. In the Chapter one begins with an explanation of why English is taught in Peru, then 

the general concepts about the topic, also answer the question: why is writing 

communication skills important?  and how the teacher could achieve it through the 

different approaches. Chapter two is about the difference of product writing between 

process writing and its stages, the intention is to know the best way to produce texts. 

Chapter three presents the concept of productive skills, makes the comparison between 

speaking and writing and provides information on how to develop these skills through 

some techniques and strategies. Chapter four provides information on how to 

constructively evaluate, when it should be evaluated, it also makes a difference between 

correcting and evaluating and finally gives some tips that every teacher should know: play 

with mistakes and get students to see mistakes as friends who help them improve with the 

goal of writing in English.
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Chapter I 

Teaching written communication skills 

 

1.1  English language teaching in Perú 

The curricular design issued by the Ministry of Education states that the English 

area seeks to make the student open to the globalized world and be receptive to all these 

innovative cultures, because at some point they will be interacting with those cultures and 

the culture of peace, establishing good relationships, ensuring that they can be found in a 

position of equality and achieving common goals. If this is the objective of Peruvian 

education in the area of English, the teacher must be clear that more than knowing how to 

teach, he must know how to learn, how knowledge is created in conjunction with his 

students, and be clear that all learning is a process that can be permanently internalized as 

long as it is not without significance for the student. Ausubel (1986) contends that every 

student brings previous information that serves to relate to the new information that the 

teacher imparts, thus he participates in the learning process and is not alone as a passive 

entity that only absorbs information. By participating in their learning, the student values 

their previous knowledge and unites it with the new knowledge that the teacher teaches, 

that is why this learning is considered significant and lasts over time. 
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Every year many of the students finish school, but are the students who graduated 

from regular basic education prepared to interact interculturally? Can they express their 

opinions freely, clearly, and consistently? Can they fluently read and understand texts, 

pamphlets, magazines in the English language? Are students prepared to produce texts? 

Can they express their opinions or feelings through writing? Are did they prepare to write 

letters? applications or other formal documents in English? Do they finish school prepared 

to face this intercultural, globalized world with the same opportunities as students from 

other countries? 

Teaching English is a more complex job than simply moving information from one 

mind to another like a bank account. Freire (1968) states that banking education is the 

concept that education is a process in which the educator deposits contents in the mind of 

the student. Under this logic, the educator selects the information a priori, and then builds 

it, seeing himself as a possessor of unique and immovable truths. Freire questions the 

validity of this concept and suggests to rethink it. For this reason, the teacher has to create 

the right environment to achieve this learning, use the best strategies, attract the student's 

curiosity and work as a team for the construction of texts. Freire (1968) proposes teaching 

from the approach of a liberating education, where the subjects of the learning process 

come together to learn together, they build knowledge with freedom and critical capacity. 

This contribution is useful for the teacher who wants to teach written communication since 

their students would feel more comfortable to express, comfortable to make mistakes, and 

sure of always being able to do a better-produced work, which is comforting. Richards 

(2006) affirms: Teachers and materials writers have sought to find ways of developing 

classroom activities that reflect the principles of a communicative methodology. Because 

the communicative approach is the one that is in force as a teaching method, it allows 

students to enjoy interactive, reflective, and critical learning. 



11 

 

 

 

1.2  Some contributions about teaching written skills  

1.2.1 Communicative process. 

Communication can be defined as a process in which the sender and the receiver 

establishes a connection in space, for a certain time to be able to exchange or transmit 

ideas as long as they share the same linguistic code Keyton (as cited in Lunenburg, 2010), 

If there is a case of suffering any interference during the communication process, the 

ability to correctly transmit the message would be reduced or the inability to understand 

would be generated. 

Though this might seem too a simple definition to apply, it is necessary to 

remember it. Beyond it, however, good communication is not always achieved within the 

school classroom. although the method of teaching English is Communicative, the message 

does not always reach all students, many of them are silent or not very interested in 

carrying out activity because they cannot understand well the topic being discussed in class 

or because the topic to be discussed is not of interest to them and this is a serious difficulty 

that may make it impossible for the message to reach its destination. Breen & Candlin (as 

cited in Richards & Rogers, 1986) affirm:  

The teacher has two main roles: the first role is to facilitate the communication 

process between all participants in the classroom, and between the participants and 

the various activities and text. The second role is to act as an independent 

participant within the learning-teaching group (p. 77).  

As the teacher has the responsibility of facilitating the student´s learning, guiding 

the entire sequence. That is why his/her intervention in class is 30 percent, which he will 

use to provide the necessary tools and explain well the dynamics to be carried out so that 

the student achieves communication in writing. On the other hand, the student has 70 

percent participation and intervention in the construction of their learning. 
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1.2.2 Writing skills. 

Today and in a world full of virtual communications, the act of writing is 

necessary. According to Brown (2001), “Writing is a thought process and this requires 

specialized skills, skills that not everyone who speaks naturally possesses” (p. 335). 

Coulmas (1999) defines writing as such a group of tactile or visual signs, these are signs 

that are used to represent unities of language in a synthetic form with the purpose of 

register messages and can be recovered for those who speak the same language, grammar 

rules are the unities codified by the writing system     

Teachers must help them develop this vitality because those who cannot 

communicate lead lives of many limitations. Chappell (as cited in Klimoba, 2013) affirms: 

“The benefit of writing is very broad, starting because through what the student writes he 

begins to know himself” (p. 9). That is why writing as a learning process allows the 

student to see your ideas in a situation, you also discover that you have the potential to 

create and recognize your ideas in cream. When the student manages to develop writing 

skills, he improves lexically, grammatically and acquires various vocabularies, increases 

self-confidence, and grows personally (Klimoba, 2013). 

 

1.2.3 Text production. 

The Ministry of Education defines the production of text as a process of creation, 

elaboration of different types of texts and that it is original and authentic, this 

requires a lot of imagination to be able to create new writing, that can involve 

emotions, feelings in the entire framework of its construction without neglecting 

the mandatory planning of it. The student has to use criteria such as adequacy, 

cohesion, coherence. And to teach how to produce texts, it is always necessary to 

respect the stages of the writing process because the capacities are organized 
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through them as shown in the following image extracted from the document in the 

English area (Orientaciones para el Trabajo Pedagógico, 2010, p. 14). See 

Appendix A.  

 

1.3  Why is writing communication skills important? 

In recent years the written communication skills have acquired great importance. 

There are several factors such as globalization, social relations, migration, and the 

pandemic situation that all people around the world are going through. For this reason, the 

way of communication has gone from direct and physical dialogue to a written dialogue. 

This does not always mean using written communication skills to address informally, it is 

also extremely important to develop written communication skills for formal writing, such 

as applications, writing scientific papers, sales and purchases via the Internet. Developing 

this skill is important for both the teacher and the student because both are always in 

constant learning. Regarding the pandemic situation that is being experienced since 2020, 

no one knows how long it will last, but during this transit, many people continue to 

develop academically and this involves more writing skills, so it is necessary to know how 

to express oneself in a coherent, clear and that the meaning of the message is understood 

by the target audience. 

Formerly, when learning traditionally was around, it was thought that the student 

did not know anything, so he only devoted himself to receiving information. Moving away 

from that, it is now important that written communication skill be taught as a productive 

skill. Raimes (1983) states:  

First, writing reinforces grammatical structures, idioms, and vocabulary that we 

have been teaching our students. Second, when our students write, they also have 

the opportunity to be adventurous with the language, to go beyond what they have 
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just learned to say, to take risks. Third, when they write, they are necessarily very 

involved with the new language, the effort to express ideas and the constant use of 

the eye, hand, and brain is a unique way to reinforce learning. As writers struggle 

with what to write next or how to write it, they often discover something new to 

write about or a new way to express their idea. they discover a real need to find the 

right word and sentence. The close relationship between writing and thinking 

makes writing a valuable part of any language course (p. 3). 

A teacher without vocation, without interest in respecting the learning process, 

without knowledge of techniques or approaches would be counterproductive to the growth 

of the student that if not formed from the initial base as a person capable of reading, 

researching, and transmitting through writing, is a limited student in this new world, it 

could be said that he would be an academically. There are three objectives that the 

teaching of writing has as a communication skill that Pincas (1982) refers to:  

• To achieve that writing goes beyond the simple fact of composing some school writing, 

which is often unrealistic and not very useful, so the objective is to be able to produce 

useful texts in real life, which are genuine, important, and practical. 

• To achieve that the writing is as communicative as possible and that they have 

functionality that fulfills the purposes of the communicative method, that the writing 

fulfills the function of accompanying topics of daily life. 

• Go further than the simple interest of reinforcing grammar lessons or learning more 

vocabulary. Treat in a specific way the development of written skills and make them 

effective. Teaching writing is a special part of teaching languages and must be 

recognized with its techniques and objectives.  neutered student. 
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1.4  How to teach written communication skills? 

Before talking about how to teach the written communication skills, it is important 

to remember that within a classroom, the teacher can meet different types of students, 

including those who have little or no interest in learning English, much less in producing 

texts. The teacher can be fully prepared to teach, having knowledge of techniques and 

respecting the process of creating a text and still not being able to achieve learning in the 

student, this is because there is a commitment on the part of the two authors of the process 

learning: Teacher- Student. If the student is not interested in learning because she feels that 

she does not need it or because she does not like the English language and does not want to 

learn, it is very difficult to develop this class skill. For this reason, the teacher must resort 

to the pedagogical knowledge acquired and also consider cross-cutting issues such as 

Family relationships, health feelings, professional future, among others. They are topics 

that capture the interest of the student and invite him to participate in the text construction 

process. 

Continuing with the question: How to teach written communication skills? There 

are different types of teachers with different teaching styles, there are also different ways 

of learning, in itself, you cannot specify a single way. 

In the following image Raimes (1983) shows all the points to consider when 

writing in English: Syntax, grammar, content, the writing process, mechanics, 

organization, audience, purpose, organization, word choice, it will depend on the teacher to 

give more or less value to one more of the points to consider in text production. 
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Figure 1. Producing a Piece of  Writing. Source: Raimes, 1983.  

 

 

Raimes (1983) presents some types of approaches that every teacher should know 

and analyze which one they would like to use to teach written communication. 

 

1.4.1 The controlled to free approach.  

It tries to get the student to avoid making mistakes so the writing is sequential, with 

the help of some activities some students are given sentence exercises that are controlled 

grammatically changing questions to statements, present to past, or plural to singular. The 

student can write freely after passing the intermediate or advanced level. The free Writing 

Approach here focuses more on the fluency of expression to deal with a certain topic that 

is of interest to the student. The form, the grammar, and the organization take second 

place, with constant practice, little by little the student becomes so involved that writing no 

longer scares him so much. See Appendix B to understand this approach. 

 

1.4.2 The paragraph-pattern approach.  

This approach seeks to prioritize an organization. Here students copy a paragraph 

and analyze it with other paragraph models. The teacher puts in disordered sentences but 
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that belong to the same paragraph. As the organization is prioritized here, the student will 

have to organize himself and have the ability to answer the by organized in that way. This 

approach also recognizes that depending on a student's culture they may organize it 

differently than others. Remembering that the English characteristics of writing may be 

different from those that it is normally inhabited, now look at the example below. See 

Appendix C as an example of this approach.  

 

1.4.3 The Grammar-Syntax-Organization approach.  

This approach cannot be seen as simple single words, so the student must find the 

organization of these words within the context of the message to be created. While 

working on the organization, grammar and syntax are also worked on. For example, if the 

student wants to write how to use a tablet, rather than vocabulary, she will need the simple 

forms of the verb and plan how to organize it. First have the sequence of words and 

sentence structures such as: “When, then” In this way the student can see the connection 

between what should be written and what is needed to write. In conclusion, this approach 

is linked between the purpose of what is written and what is needed to write. As an 

example of this approach, see Appendix D.  

 

1.4.4 Communicative approach.  

Emphasize the purpose of writing and the audience it is addressed to. In this 

approach, the teacher makes the students feel that they are writers, formerly all writings 

were addressed to the teacher, but this method allows the students to address their friends, 

people outside the class such as external friends, family and why not write something for 

themself. Within a class, students can share letters and respond, it would be a very 
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entertaining and interesting class to do (Raimes, 1983). As an example of this approach, 

see Appendix E.  
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Chapter II  

The process approach 

 

Before teachers concentrated more on the product of writing than on the process 

that leads to its conclusion. Raimes (1983) proposes the process approach because it helps 

students to build texts step by step. For example, at the beginning students wonder how 

they are going to write and where to start, the first draft is normal to have many errors and 

to undergo many changes, the teacher has to give that space and time for the students to 

advance step by step. They will also need to provide feedback on their production of ideas 

from authors, colleagues, the teacher, among others. This whole process allows the student 

to discover new words and sentences. After the first draft, the second draft follows where 

they have the clearest ideas, the teacher as a facilitator performs dynamics in class that 

support the students to be clear on a topic, uses techniques such as brainstorming aloud 

and in groups. The first draft is not graded, the reader only makes comments and 

suggestions for improvement. Because the idea is not to write and correct, the objective is 

to explore a topic, enjoy discovering and that the drafts that are given to the teacher are not 

to be afraid, it is to know that what he can return are comments and small helps to continue 

progressing well (Raimes, 1983). 
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All the previous approaches exposed in the upper part on How to teach written 

communication skills? are approaches used between ancient times and contemporary 

times. Some teachers are likely comfortable with some of these approaches, other teachers 

may choose to mix several approaches to do a writing assignment. This decision will 

depend a lot on the teacher, especially a teacher with a vocation, however, it should be 

remembered that everything in human existence is constantly changing, it is in constant 

movement, therefore the teacher would have to make an introspective evaluation: 

− "When I finished school, what of everything I learned stayed with me forever?" 

− "Did you enjoy the English classes?" 

− “Did I like my teacher's methodology for learning to produce texts? 

− "My classmates and I managed to produce texts" 

− "Should I repeat the same approach that I was brought up with?" 

All these questions should be asked by the teacher before starting to teach writing 

skills. Some may be afraid of risking a different, creative, and more humane teaching and 

this fear paralyze them from all change and innovation. Understandably, because of all 

social changes, it is education that has been slow. 

 

2.1  Product writing  

It is one of the oldest approaches, which seeks to evaluate the product in the final 

stage which must be consistent, not have any errors in the structure, no errors in the 

grammatical form and everything that is produced must follow the model that the teacher 

gives students or model taken from a book (Nunan, 1999). First, the model is analyzed and 

then the structure of the text is evaluated and finally, it is written. As most of the time, the 

correction is based on the models, for that reason the student must adapt his text to the 

model taught (Likaj, 2015). Brown (2004) says:  
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That when composing their works, students must obey three main requirements. 

Each composition must (a) meet certain standards of rhetorical style in English, (b) 

use precise grammar, and (c) be organized according to the convention so that the 

audience can easily understand the text (p. 335). 

Robinson (2015) summarizes the model as follows: 

 

 

        Figure 2.  Model of product Writing by Robinson. Source: Likaj, 2015.  

 

 

Steele (as cited in Likaj, 2015) proposes four phases for the product approach: 

• First phase: students read the texts given by the teacher as a model and the 

characteristics of the genre are rescued. For example, if you want to write an official 

document such as an official letter, you should carefully observe the way the text is 

organized in paragraphs and what type of language you should use to make an official 

request. Commonly the structure of an official letter begins with sender, addressee, 

subject, and date. 

• Second phase: here we seek to control all the characteristics of the writing, usually it is 

in isolation. It is recommended when writing an official letter, study the language used 

for this type of letter and practice the structure, for example: “I would be grateful if you 

would ....” 

• Third phase: Here the students must organize their ideas, the teachers who like this 

model consider that it is important to organize the ideas to be able to have control of the 

language that the same ideas of the one who writes. 
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• Fourth phase: In this phase, the students demonstrate the skills they have and the 

precision they should have when speaking a language, doing the structure well, and 

using the vocabulary they have learned to use in the final product.  

To view the Steele product writing diagram, visualize the Appendix F, to see an 

example go to the appendix G, where it is well visualized how students have to be guided 

by a writing model, being forced not to change the structure. 

 

2.2  Process writing  

This approach is based on the entire process that students need to carry out to have 

a writing job, it emerged after the traditional model that focused on the final product. 

Because communication is now used as a learning method, developing writing processes 

and allowing students to have something to communicate to their readers, makes it 

creative, the whole objective of writing as a process is to solve a problem and achieve 

language development (Likaj, 2015). It should not be forgotten that writing is a somewhat 

complex process that seeks to communicate with readers, achieve specific purposes, and if 

students only wrote for the teacher, they would get the impression that the teacher said is 

more important than what was said in the writing job (Chan, 1986).   

Brown (2004) proposes a list of activities to consider when doing writing work as a 

process:  

• Focus on the writing process that leads to written end products. 

• Help students to write to understand their composition process. 

• Help them build repertoires of strategies for prewriting, writing, and rewriting. 

• Give students time to write and rewrite. 

• Let students figure out what they want to say as they write. 
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• Give feedback to students throughout the composition process (not only on the 

final product) as they try to bring their expression closer and closer to the 

intention. 

• Include individual lectures between teacher and student during the writing 

process. composition (p. 335). 

 

2.2.1 Stages of process writing.  

The steps to produce an English text are the same as those used to construct a 

native language text. However, the process model may vary according to the different 

proposals of authors who work on the subject of teaching written communication. The 

following table shows suggested stages for process writing by the Minedu, Zamel (1983), 

Seow (2002), & Murray (1972). 

 

Table 1  

Proposals of the writing process 

MINEDU Zamel (1983) Seow (2002) Murray (1972) 

PREWRITING 

Purpose and audience 

Brainstorming 

Form 

   

 DRAFTING 

Organization 

Word choice 

Sentence fluency 

   

REVISING 

Clarifying 

Reorganizing 

Refining 

Using precise language 

   

EDITING 

PREWRITING 

 

COMPOSING 

 

REVISING 

 

EDITING 

 

PUBLISHING 

 

"Planning is not a 

unitary stage, but a 

distinctive thinking 

process which writer 

use over and over again 

during composing” 

(p172)  

 PRE-WRITING 

● Brainstorming 

● Clustering 

● Quick writing 

● Questions 

 

    DRAFTING 

(first attempt at writing) 

● fluency of 

writing 

● grammar 

accuracy 

 

 

REVISING 

(Re-drafting) 

Feedback 

PREWRITING  

 

take notes and outline 

 write headings 

 write guides. 

 

 

WRITING  

 

“is the act of producing 
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Note: Table comparing the proposals about Stages of process writing by MINEDU, Zamel (1983), Seow 

(2002), and Murray (1972).  Source: Own authorship  

 

2.2.1.1 Model by the Minedu. 

In the table shown, it is observed that the Minedu invites teachers to follow 6 steps 

to develop the ability to create text, using techniques that will be detailed later in this 

document. As seen in the table, the direction of the steps is vertical and obeys the teaching 

of written communication as a process writing, regarding the evaluation of the text, the 

ministry establishes evaluating the process and the text as a product, it also understands 

that the production of text always requires more time to work than the previous capacities 

(Speaking-Reading), for this reason, the class lesson is usually extended in two sessions 

and up to 3 sessions on the same topic, depending on the complexity of the topic. In the 

Conventions  

Check grammar 

Make sense 

  

EVALUATION 

Teacher/ Peer correction 

Self/ peer assessing 

 

   

 PUBLISHING 

Bulleting board 

Performance 

pamphlets 

Triptych 

 

 

 

 

       EVALUATION  

 

“All of the students, 

their writing skill 

notwithstanding, reread 

and considered what 

was already written to 

evaluate whether the 

form of expression 

matched their intent 

and to discover from 

this interaction the 

ideas that were about to 

be recorded” (p 173) 

Communicated intended 

meaning 

revising aims 

global content 

organization of ideas 

 

 

EDITING  

 

Final draft 

punctuation features 

grammatical and lexical 

relationships. 

Cohesion. 

a first draft” 

 

 

 

REVISING 

 

“It involves considering 

the subject, the form, 

and the audience. It's 

researching, rethinking, 

redesigning, rewriting, 

and finally editing line 

by line, the demanding 

and satisfying process 

of getting every word 

right” 
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following image from the “Orientaciones para el Trabajo Pedagógico”, Penny (1996), cited 

by the MINEDU, shares a series of questions that students are asked during the text 

production process (See the questions in Appendix H). 

 

2.2.1.2 Model by Zamel (1983). 

Zamel (1983) states: “Planning is not a unitary stage, but a distinctive thinking 

process which writer use over and over again during composing” (p. 172). In such a way, 

if the student wants to start over again, change little or all of his writing, the objective is to 

feel comfortable and sure that it is the product that he wishes to give as the final 

production. The evaluation in this case is what the student concludes as a writing 

assignment where he is satisfied or feels that there are still some points to improve. 

Approaches the production of text as a way of discovering the way forward, discovering 

the inherent potential of students. You can likely reach the middle of the process but if a 

chance arises in the approaches or purposes that the student has of his text production, he 

can start over, discard everything if he wishes, the ideal is that the student feels 

comfortable and pleasant with what you are doing. Normally it is believed that 

brainstorming is done before writing, but maybe present even after believing that it has 

been concluded, because the ideal is to discover, in this discovery process the student 

learns. See the appendix I to visualize the model as a diagram. A good teacher facilitates 

the learning of his students, offering lessons that allow him to discover his learning, many 

times what is established as a definitive plan limits the student (Bruner, 1961). Perhaps this 

is the reason why students are repeatedly observed trying to memorize what to create 

information. In the case of English for those who do not interact with their learning, 

producing texts has to be a somewhat difficult job, how many times has the teacher at the 

time of evaluating found writing assignments that have many problems in the text as a 
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product: Failures grammatical, punctuation, incoherence, lacking academic foundations or 

even poor in expression. If this happens in repeated situations, the teacher will have to 

evaluate himself and answer the following question: Am I teaching written communication 

the right way? 

 

2.2.1.3 Model by Seow (2002). 

Seow (2002) accompanies Zamel (1983) proposal in some points, such as not 

linearly presenting the writing process, it is not sequential, but it does consider that the 

teacher's job is to provide facilities with instructions that allow The student finds the nature 

of the steps that must be followed to achieve the construction of a text, it also does not 

leave the student free to discover at least at the beginning, which sets guidelines to follow 

in established times, it also uses techniques that help to learn of written communication in 

each of its steps. 

Planning (Pre-Writing) In this stage of activity, the teacher tries to stimulate 

students with group dialogues and thus talk about the topic to be discussed, brainstorming 

is carried out allowing dialogue, the opinions of all participants are respected, there are no 

arguments that are considered good or bad they could be utopian opinions but you have the 

freedom to express, with the help of the following activities you can start this first stage: 

• Grupal storming: In a group, they share ideas about a topic, it is important to share 

their opinions without fears of being criticized, they can present ideas from the well-

known to the wildest. 

• Clustering: In this part, the students, with the help of the teacher, related words that 

involve the topic at hand. These words are circled and linked with lines to show 

discernible groups. It seems to be a simple strategy but it is powerful. Pruett (as cited by 

Seow, 2002) affirms: “Its visual character seems to stimulate the flow of association 
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and it is particularly good for students who know what they want to say but can't say it” 

(p. 6) 

 

 

Figure 3. Example of clustering.  Source: 

https://web2.uvcs.uvic.ca/courses/elc/sample/beginner/wt/wt_04.htm. 

/ 

 

• Rapid free writing: Around 1 or 2 minutes, students have to freely write down words 

and phrases that occur to them according to the topic they want to work on, as the time 

they are given is short, students are forced to think quickly. This dynamic take place if 

the group brainstorming was not possible or because the topic requires another strategy. 

• Wh-questions: With this activity, the student asks questions such as: From whom, 

why, what, where, when, and how on the subject he is dealing with. To get all these 

answers, the student must research books, videos, web pages and can also take surveys, 

questionnaires and participate in talks. 

  Drafting: In this second stage is the moment where the first attempt to write is 

made, where the student is carried away by the message they want to convey and does not 

consider the grammar itself, but that can be worked on along the way. An interesting point 

to consider and that leads the teacher to question: All the text productions that my students 

make, should they be directed to me? It will be that their audience could also be their 

https://web2.uvcs.uvic.ca/courses/elc/sample/beginner/wt/wt_04.htm.%20/
https://web2.uvcs.uvic.ca/courses/elc/sample/beginner/wt/wt_04.htm.%20/
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family, friends, politicians, or other people of their student interest? Within this stage, the 

student must be clear about precisely that the audience to which his text will be directed to 

give it a formal or somewhat informal style, also at this stage to be clear about the central 

idea of what he is producing, give him an introduction interesting, contribute with 

appropriate quotes, ask questions that provoke interest in the reader, a general one, make 

analogies, explain the purpose of the writing, all that involves writing. 

Responding: At this stage, the teacher performs a short review of the text and can 

respond with a note or can respond orally. One of the typical errors of teachers is when 

they perform the review only in the final process of the text production activity and this 

prevents the student from growing academically since it limits and prevents them from 

improving, many times those closed comments of teachers are so definitive that it prevents 

improvement. That is why it is important to carry out a review and among the same 

students as well. The following table shows a series of questions that can be asked to seek 

to have clear ideas and to make a better text production. 

 

Table 2 

Peer Responding check list 

                                 PEER RESPONDING CHECKLIST 

When responding to your peer’s draft, ask yourself these questions: 

What is the greatest strength of this composition? 

What is its greatest weakness? 

What is the central idea of this composition? 

Which are the ideas which need more elaboration? 

Where should more details or examples be added? Why? 

What are some of the questions that the writer has not answered? 

At which point does this composition fail to hold the reader’s interest? Why? 

Where is the organization confusing? 

Where is the writing unclear or vague? 

Nota: Self-assessment form to see if the objectives are being met.  Source: Seow (2002).  

 



29 

 

 

 

Revising: Beck (as cited in Seow, 2002) offers the dynamic of the teacher 

collecting all the drafts and inviting the students to write again. In this way, the student 

becomes familiar with the purpose of his text, signs the foundations of what he wants to 

convey and all this gives the student more confidence and authority over what he is 

working on. Another interesting dynamic is to form pairs of students and have them read 

aloud the writing of their classmate, so the student can hear the meaning that his 

production is having and see if he can feed it more with better-positioned arguments or if 

you are saying what you want to express and if it is well addressed to the audience you are 

writing for. Another interesting idea is to record his voice while reading his text, so you 

can pause the arguments that he feels are not well suited. This whole stage is interesting to 

live in class, the teacher is present as a facilitator, helps to provide feedback on the 

production of a text, gives the student reasons to improve and also to demand more, in this 

way he grows academically and personally. 

Editing: At this stage, all students are dedicated to formally editing their texts, for 

that the dynamics of mixing the texts and handing them over to each of the students can be 

carried out, in this way the punctuation, grammar, and speech are corrected. sentence 

structure and the precision of supporting textual material, such as quotes, examples, among 

others. The edition is in the last stage because at the beginning it could cut the flow of 

ideas and now that it is finished it is much easier to edit what needs to be improved. The 

teacher could also deliver a checklist with the following questions: 
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Table 3 

List of questions to self-assess text production 

• Have you used your verbs in the correct tense? 

• Are the verb forms correct? 

• Have you checked for a subject-verb agreement? 

• Have you used the correct prepositions? 

• Have you left out the articles where they are required? 

• Have you used all your pronouns correctly? 

• Have you used your verbs in the correct tense? 

• Are the verb forms correct? 

• Have you checked for a subject-verb agreement? 

• Have you used the correct prepositions? 

• Have you left out the articles where they are required? 

• Have you used all your pronouns correctly? 

Nota: Self-assessment form to see if the objectives are being met. Source: 

Seow, 2002. 

 

Despite the whole process, the student does not always see all their mistakes, but it 

is important to always repeat this dynamic of correcting and editing. 

 

 

Figure 4. Representation of the Writing Process by Seow (2002) 
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2.2.1.4 Model by Murray (1972).  

Many students find themselves frustrated by being in repetitive situations and being 

exposed to the constant rain of criticism from the teacher and even though they seem to 

have good intentions they do not allow the student to grow academically and personally. 

On the other hand, some teachers do not intend to invest time in the process, so on several 

occasions, they go directly to evaluate a writing exercise instead of accompanying as seen 

in the previous proposals. Murray (1972)  & Zamel (1983), considers that the student 

learns more if he discovers how to write texts, because it allows him to explore everything 

that is known and what remains to be known, in this way the students discover the world. 

Regarding how to evaluate, it is better to teach writing without concluding and being 

reassured of that incompleteness, since it can always be discovered (Murray, 1972). 

Pre-writing is the first moment of the process and takes 85 percent of the student's 

time. In this part the student must be clear about who his reader will be, then he must also 

look for sources and research guides and also put together the possible titles. Here the 

student prepares to be able to produce that is why they brainstorm, take notes, can even 

daydream, and write all the words and ideas that come to mind and draw up sketches. 

Writing is the act of producing the first draft, the student may feel a bit tense in this 

part because writing is already a commitment using all the sources of their research, it 

could be considered as the fastest part of the process, here the student can evaluate 

everything you know about the topic you are dealing with. This second stage will be your 

first draft, the preliminary part. Step by step, between paragraphs and paragraphs, the 

student will be able to have a final product.  

Revising is the part where the student with the support of the teacher can evaluate 

his writing, analyze what point can be added or removed, it is the part where the text is 
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improved, and various colored pens are also used to detect possible errors and add possible 

improvements. 

 

2.3  Comparing product writing with process writing  

This chapter begins by defining the product approach, a somewhat old and 

traditional approach of copying writing models and trying to make similar writing, limiting 

the student to be a free creator of his message and restricting his style. Over time, it was 

considered that this approach was not so productive and ineffective in the teaching of 

English in schools that already use the communicative method to learn. That is why it 

requires more expression when producing texts, being able to transmit the message is more 

than taking into account the form or structure. However, product writing can be used in 

some situations, such as official letters, formal mail messages, which are formatted 

according to country and language. But if the experience of writing text is limited to 

copying models and presenting an almost model-like product only by having some 

changes in the words, there is no creative experience. The teacher will seek to focus his 

vision on correcting if there are grammatical problems and see that the vocabulary is 

adequate and that a product writing experience is summarized. 

As for the writing process, it allows students to plan everything that they will want 

to transmit through writing and if this is added the interest and desire to want to write. The 

experience in this way is very interesting, for this reason, the teacher must adapt topics of 

interest to the student, topics that invite them to want to write, that make them want to say 

something and share it with their audience, and if the writing process requires research, 

students should have the time, space and desire to do so, and if in case more information is 

needed to be able to argue in the written word, even better. The writing process, on the 

other hand, allows the student to solve their doubts, dig up ideas, propose solutions, and 
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allows them to develop the ability to organize themselves. However, Likaj (2015) says: 

“This approach does not work correctly with the current texts that students have to write as 

part of their academic studies or professional area” (p. 105). 

Product writing or process writing? Teachers who are not used to one of these 

models, find it difficult to adapt because they are two somewhat different approaches. 

Raimes (1986) refers that for teachers prepared to teach product writing, they can consider 

freewriting as an approach that does not carry out real teaching, they do not imagine how 

students can learn the form of a paragraph if it does not teach them the form, they also 

observe that the writing process it allows students to relax, quite the opposite of what is 

normally done in the academic writing that they were taught and want to teach. On the 

other hand, those who consider process writing as an alternative to learning written 

production, see product writing as an approach that prefers more that considers form and 

grammar and that it is a somewhat closed, restrictive vision, where the teacher is the one 

who knows everything and focuses on him as the main character of the process, also 

somewhat unproductive and deeply boring. All this leads to an unfortunate dichotomy 

between the form and the content because the process approach cares more about the 

content, the message, and the form is creating itself and this can cause problems in the 

correct learning of a language. has found dichotomies between the fluency of a text and 

grammatical precision. Many ESL program managers wonder if they could have the time 

to be able to do process and grammar, but in a conference pointing out how necessary it is 

to teach grammar accuracy, they have been labeled a reaction against the process. So, they 

are in opposite positions, where many teachers who have the concept of process writing 

claim that they never teach grammar in class. This worries many teachers who have 

students who make a lot of grammar mistakes in writing competitions. To come to an 

agreement on which approach to use is to be able to use the best of the two. instead of 
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thinking about which end to use. This is what makes for a useful approach: Do not neglect 

the final product of writing, but also through the process approach a good writing job with 

the support of both the students themselves and the teacher (Raimes, 1983). 

Corder (as cited in Chan, 1986) says: “The effectiveness of learning is achieved by 

doing. It describes the learning tasks in which the ability to use language is achieved 

through the use of language” (57). If students are to learn to write, they must be exposed to 

writing. It is as if the end is achieved through the media, within the learning process of text 

production, the students will have many errors and it is natural to have them during the 

learning time but it is in practice where they can eliminate errors. 

  



35 

 

 

 

 

 

 

 

 

 

 

Chapter III 

Productive skills, strategies and techniques  

 

This chapter will try to show what are the skills that are developed when learning a 

language, it will also provide some basic strategies, but extremely important in the process 

of teaching written skill and some techniques that can open the way to a series of activities 

that they can be done during the classroom. 

 

3.1  Receptive skills and productive skills 

Within the linguistic skills that are developed when learning a language, they can 

be grouped into receptive skills and productive skills.  

• The respective skills are considered passive skills (Reading and Listening). Many 

times, foreign language students begin their learning passively, read, collect linguistic 

experiences, these types of actions do not require much energy. 

• Productive skills are considered active skills (Speaking and Writing), which require 

more time and energy to perform. Productive skills, speaking and writing, are defined 

by Jaramillo & Medina (as cited in Ikram, 2015) as the most important expression that 

can be used to persuade or also convince the reader, share feelings and ideas. 
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 Productive skills could not exist if they did not have the support of receptive skills, 

listening and reading are like a springboard that helps to achieve implementation of the 

grammatical structures that the English language has (List of vocabulary, audios that are 

listened to and repeated the quantities as many times as required). Not because one skill is 

passive and the other active, does it mean that one is more important than the other, they 

are both inseparable and necessary. The difference is in the order, passives always come 

first, and then the practical application of productive skills follows. If one of them were 

missing in the learning process, there would not be a complete result, it is necessary to 

make these considerations (Golkova & Hubackova, 2014). Within the entire process of 

learning a language, the productive skills that are slightly more difficult to perform are 

always considered, both for the teacher and the students, that is why all kinds of techniques 

are created to be able to achieve learning success. 

 

3.1.1 Why is it important to develop productive skills? 

Remembering that the teaching method is communicative, touching topics from 

everyday life attracts the interest of students to communicate in class and share a little of 

what they think or feel, all these dynamics make the experience extremely meaningful and 

interesting. While learning the English language, some students may only have an interest 

in learning the course academically, but there are also many students with an interest in 

learning to share ideas with people from other cultures, to read texts that may not be found 

in Spanish, to communicate a feeling or share information in written form, there are many 

needs, however, mastering these skills increases students' confidence and increases their 

creative capacity. 

In these modern times of globalization and intercultural relations where 

communication occurs virtually, it requires that students learn to write letters, texts, 
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stories, know how to take notes, and develop the ability to produce texts. Learning English 

through written production allows them to assimilate the language, Iqram (2015) says: 

“Writing is a good way to practice grammatical structures; helps students recycle and find 

new vocabulary and punctuation rules in English”. This allows students to increase their 

autonomy, especially when writing work is left to do at home. 

 

3.1.2 Speaking and writing as productive skills. 

Within the four skills, writing and speaking are considered products because they 

must produce language in one go of only receiving it, as in the case of Listening and 

Reading. The two skills have dimensions that make them different from each other in 

several ways: Textual, sociocultural norms, patterns of use, and cognitive process (Ikram, 

2015). 

Speaking and writing have communication different contexts. While the audience 

in front is speaking and it is easy for you to understand the pauses, the tone of voice, the 

rhythm of the speaker. On the other hand, writers when they seek to communicate, express 

ideas and feelings must have a clear, well-planned, complete, coherent message, not have 

spelling errors, without grammatical problems, in conclusion, it exercises much more 

attention and precision than the act of speaking. 

Brown (as cited in Ikram, 2015) explains the characteristics that differentiate 

written from spoken language: 
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Table 4  

Speaking and writing as productive skills 

FEATURES SPEAKING WRITING 

Permanence Oral language is temporary and 

occurs in real-time. 

Written language remains over 

time and can always be read as 

many times as you want. 

Production time  Students must take good care of 

what they are going to say, is  

important to plan, formulate and 

pronounce well and this 

experience occurs quickly. 

 The writer can plan and review 

well what he is going to say in 

writing before it is finished. 

Style It occurs naturally because the 

same context helps the speaker 

and the listener. 

 

The writer must give it the 

necessary style depending on 

who the text is directed to and 

must show its purposes. 

Ortography For English speakers, there are 

unlimited applications that support 

the correct expression 

(Accentuation, intonation, tone, 

volume, pause). 

Writing requires perfect 

spelling 

Complexity It has shorter clauses, connected 

by coordinators and it can be more 

redundant (Repeat nouns and 

verbs) 

It has longer and more 

subordinate clauses. It cannot 

be redundant. 

Formality It depends on the social group to 

which it is addressed. 

As it is of social and cultural 

use, it tends to be much more 

formal. 

Vocabulary Less frequently used than oral 

texts. 

Usually has more variety in the 

use of vocabulary. 

Note: Differences between Speaking and writing as productive skills. Source: Own authorship.  
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3.2  Aspects to consider for effective writing. 

Ikram (2015) says that correction and precision are needed in the following 

aspects: 

• Grammar: When writing grammar mistakes are highlighted, it is important to know the 

rules. 

• Vocabulary: Choose the precise words you want to express when writing, in this way 

the reader can understand the message. 

• Spelling: There are not many spelling rules in English but the writer must know them. 

• Punctuation: It helps to understand the written text as it helps intonation when 

speaking. 

• Design: Students must learn the formats of an informal, formal letter, the structure of a 

poem, how scientific reports, diaries, faxes, postcards, and notes are made. 

• Linking: Students must learn to link their ideas with information through sentences and 

paragraphs when arguing a topic. 

• Style: The teacher should teach the appropriate styles, the case of writing a letter to a 

friend or the case of writing a letter to the school principal (Ikram, ibid). 

 

3.2.1 Class writing activities. 

When the teacher decides to do writing activities in class, he must consider that 

there are issues that are irrelevant to students and that limit participation. 

It is like having a company that wants to sell a product and to have buyers or 

consumers of that product, it must generate an emotional connection between the company 

and consumers. Braidot (2005) explains: “In a neuromarketing context, the release of 

dopamine can trigger impulse buying due to the dominance of certain emotions or states of 
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pleasure” (p. 28). In this same way, the teacher must manage to connect the class topic 

with the emotions of the students in a positive way. 

After taking into account the emotional connection, some activities proposed by 

Brown (2004) are now detailed where he proposes: 

• Letters: Writing letters is a daily activity, the teacher can teach how to present a request, 

complaints, give thanks, how to ask for something for example advice, information, etc. 

In this type of activity, there will always be a lot of emphasis on the format, the style, 

taking into account the grammar, punctuation, and spelling. Since they range from 

informal to formal letters and are useful to students in their real life. 

• Creative Writing: Being able to awaken creativity in students is very important to 

achieve learning. Guerrero (2009) defines it as a feeling of freedom that allows students 

to live in constant transformation and develop the ability to find unexpected and new 

connections. 

Montessori (2013) proposes that the teacher bring images, smells, music among 

other tools to awaken sensory stimuli and let the imagination fly, perhaps he could invite 

them to close their eyes and visualize a memory or simply create something utopian and 

then put it in writing. As part of the process, the teacher can correct some drafts, it can be 

corrected in a group, seeing the correction as a way to grow and improve. 

• Diary: Ask students to keep a newspaper and take some news that catches their 

attention, write about that news, investigate to have more information on the subject, 

criticize, analyze. It is a very interesting activity to be able to practice writing in a 

personal or group way. 

• Discursive Essays: Students can bring an argument to the topic that the teacher decides 

to address and in-class identify the pros and cons coherently and logically and finally 
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close the topic with a written production where it concludes the argument now more 

analyzed. 

• Instructions: Play favorite food recipe topics, first aid steps to apply for a visa, etc. 

• Dictation: Dictation has a calming effect on students, also useful for teachers with 

limited resources. It can be done when there is a lesson in reading skills, if more 

dynamism is desired, the same students can dictate to each other and thus correct 

pronunciation, comprehension and improve spelling (Brown, ibid). 

 

3.2.2 Important elements to write correctly. 

To ensure that students have availability and confidence to write in class, Harmer 

(2004) suggests that the teacher provide their students with the following elements: 

• Information: All the teacher's instructions must be well detailed and be clear about the 

topic to be written. 

• Language: Detail the language used during class and it should be before starting the 

activity so that students are not paralyzed. 

• Ideas: The teacher should offer ideas to help students when they are not clear on how to 

start or how to continue a writing assignment. “One of the skills of a good writing 

teacher is being able to pitch in suggestions without crowding out individual students 

with too much oppressive detail” (Harmer, 2004, p. 63). 

There are some tasks that teachers should consider doing before, during, and after 

the writing process that Harmer (2004) proposes: 

a) Demonstrate: Helps students understand well the conventions of writing and what are 

the limitations of genres according to the type of writing. The teacher must draw 

attention to these two features. 
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b) Motivate and provoke: Many times, some students find it difficult to produce a text, so 

the teacher has the task of motivating them with words that encourage them throughout 

the process. 

c) Support: They have the support of the teacher to finish the writing work, especially 

when they are having difficulties, the teacher must be available and well prepared to 

help with the problems that may arise. 

d) Respond: The task of answering the writing assignments refers to how teachers react to 

the content and construction, which at the end of seeing the work can give students 

feedback and suggestions for improvement. 

e) Evaluate: At the end of the process, the teacher evaluates. 

 

3.2.3 Considerations before writing.  

Fenton (2019) suggests that before starting to produce a formal writing assignment 

(Monographs, Essays, thesis, etc.), the teacher should help students solve the first steps 

before starting: 

a) Have an objective: If students are not clear about the objective of what they want to 

write, they can get lost among so much information and produce something that is not 

satisfactory for them. 

b) Write down the objective: To keep it in mind and not stray from the topic when it is in 

the process of creating the text. 

c) Define the audience: Be clear about who will be the readers of the writing work, this 

helps to know how it is going to be addressed in the writing. 

d) Decide what information you need: Based on the objective, it is decided which 

references to use, after extracting the information, notes are made on the main points, 
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finally ordering them logically. In case some sentences do not contribute to the 

objective, they are discarded. 

e) Have a dictionary at hand: To use the exact words to what you want to express. 

f) Find someone who can provide feedback: Someone should read the draft of your 

writing work before handing it over to the teacher as a final product, it can be the 

teacher himself, a family member, or a classmate. 

 

3.3  Strategies and some techniques   

Many of the students feel that they cannot write, that they do not have their style, 

that they are not good at it, and that perhaps you must have the talent to be able to do a 

writing job that captures the attention of the audience to which you are It is aimed. For this 

reason, the teacher has the task of supporting students to carry out their writing work with 

the help of some strategies and techniques that must be appropriate according to the type 

of work that the student must do in writing. Ideally, the strategies allow students to be 

comfortable, curious about the subject, interested and gain confidence, self-worth and lose 

the fear of producing texts in English. 

Here are some interesting techniques that every teacher should consider if they 

want to teach writing skills. 

• Using pictures: Posters, photographs, slides, graphs, diagrams, magazines, charts, maps, 

and tables are very interesting resources used in teaching writing because it starts from 

motivation but leads to various linguistic activities (Raimes, 1983). The following 

image shows a typical dance from the department of Huánuco. 
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Figure 5. La Negreada, typical dance of Huánuco. Source: Revista Andina, 

2016.  

 

The teacher asks them to describe in a paragraph what they see in the image, if they 

can recognize what dance it is, then they can talk about the typical dances they know, 

investigate some typical dances, what they think about Peruvian traditions, etc. The teacher 

could also provide students with a vocabulary list to support the production of a paragraph. 

The choice of certain images does not happen by chance, because it is also learned through 

the senses (Montessori, 2013). It is interesting to choose images that generate emotional 

connection because “emotions are generated in the brain and at a much deeper level than 

conscious feelings” (Braidot, 2005, p. 37). In short, any image that generates emotional 

connection and arouses the interest of students opens the doors to perpetual learning while 

enjoying it during the experience. 

• Using reading: Using a newspaper column, a letter, a short story, an article, an 

advertisement, and could be a piece of student writing, all these resources can be used 

in the same way as images. When working with various types of readings students can 

enrich their vocabulary and culture. If the teacher gives the students a formal text on a 

research topic, the students will learn how to make a similar formal text, they can also 

perform the dynamic of exchanging written productions and invite them to correct 
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together while the student learns by correcting those errors The teacher can also deliver 

incomplete texts for the students to read and try to complete the spaces with coherent 

vocabulary. 

 

 

Figure 6. Example of why to teach writing using readings. Source: 

Raimes, 1983.  

 

Another example is asking students to read a short story and then copy 2 excerpts 

from the part they liked the most to finally explain them in class. Invite them to read a 

news story and that students can speculate through written productions the feelings, 

concerns, or intentions of the people who are part of the news, another creative activity 

that the teacher can offer is to give them an incomplete story and that the students can 

finish the story as they feel best (Raimes, 1983). In conclusion, using reading to produce 

text in English is an equally interesting experience as presenting images. 

• Using all language skills: Carry out activities that involve speaking, reading, listening, 

and writing such as: “Talking about real-life situations in class” which is an interesting 

experience, very different from spending the day repeating sentences. When these 

activities involve the real life of the students, they must be heard. Raimes (1983) 

suggests using all language skills to learn to write in English, such as taking notes from 

brainstorming, conducting interviews with the teacher, among classmates or outsiders. 

The teacher can help by providing a list of questions that will be used to carry out the 
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interview. Performing a theater piece, here too all language skills are used when writing 

scripts and taking them to performance. You can also attend a theater piece and present 

a report. Produce poems and recite them, create songs, and sing them. Tell a story in 

class and have students write the remaining events in the story. 

• Teaching practical writing: Learning to write can be a creative, interesting, dynamic 

experience and often an emotional connection, however, not everything that is written 

can be done spontaneously. It is important to know how to write formal texts such as 

letters, invitations, and instructions, which requires having clear purposes and a defined 

audience (Raimes, 1983). 

To begin, you must know the form of each document, for example, business letters, 

postcards, among others. The teacher should take the time to teach with the help of 

teaching strategies and techniques. For example, if you want students to learn to make 

applications, you can present some models already finished and this way have an idea of 

the structure, after the first attempt or the first draft, it can be exchanged between the same 

colleagues and in this way correcting some syntactic or grammatical errors among others, 

this activity builds learning based on a model but that will be useful throughout your 

academic and personal life. 
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Figure 7. Model of fill-out form to apply a job. Source: 

Raimes, 1983.  

 

The image above shows a small primer that must be filled out to apply for a job, 

which is a simulation activity but is usually used in real life (Raimes, 1983). 

Taking Daily Notes helps students practice their writing. “The fact that this is a 

personal writing does not exclude it from the classroom” (Raimes, 1983, p. 90). For 

example, at the end of class, students could deliver a portfolio where they write down their 

comments in each class, they can write how they felt during class if they managed to 

achieve their objectives if they consider that the teacher should innovate their class. This 

activity helps the teacher to improve their performance, to know how the students feel, to 

know a little about how they are doing in written production and what grammatical errors 

they usually have, it is not necessary to respond with corrections because this could 

intimidate the students by preventing them from doing the activity or preventing them 

from expressing themselves freely. 

The activities can be endless, the important thing is to have the creativity to achieve 

them in class and that it is productive for the students.  
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Chapter IV 

Evaluation 

  

This last chapter tries to show that evaluating is not an act of the last minute and 

that it is not limited only to qualify and give a grade that defines how students are in 

written production. Evaluating can also be an interesting tool to learn from mistakes. 

 

4.1  Correction and evaluation  

There is no evaluation without first having no correction and the correction is 

always punctual, while the evaluation is normally global (Vázquez as cited in Silva, s.f.). 

This means that before any final evaluation of a writing assignment, the student must have 

gone through a series of corrections that helped them create a final product that is in line 

with what they wanted to express. Remembering that if the written production was done as 

process writing and not as product writing, the writing work can go through several 

corrections which is ideal to be able to improve at each stage and achieve a desired final 

work. 

The correction of errors is a positive instrument for both the teacher and the 

students. The teacher benefits from knowing if the methodology he uses works or if he 
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should change the methodology and the students also benefit since it helps them to see the 

repetitive errors they have and improve them until they present a good final work (Silva, 

s/f). 

Evaluating and correcting are integral to the entire teaching and learning process, 

evaluation cannot be seen as an instrument of power that measures all students equally, 

because each student has different needs with different ways of expressing and the teacher 

must know how to cover those needs with support during the learning process (Fernandez 

quoted by Silva, n.d.). 

In the document issued by the Ministerio de Educación (Minedu, 2010), 

Orientaciones para el Trabajo Pedagógico, he refers to evaluation as a way of balancing 

the entire learning and teaching process. It considers that it is not a means of sanction, 

repression, or control. Balance occurs when it is possible to identify the weaknesses, 

strengths, and many difficulties that the student goes through during the learning process, 

for that reason it is permanent and also allows the teacher to reflect on the strategies used 

to teach writing. 

 

4.2  How to deal with errors? 

Before talking about text evaluation, the teacher has to be clear about what it means 

to have errors in written production. How many times in school do you see situations 

where the teacher leaves a text production work and after the text has been written and is 

handed in to be graded and despite the errors being indicated in the document, there is no 

opportunity to correct them and deliver it again. It is as if a mistake was made and it is 

impossible to rectify, limiting the opportunity to be a better person, remain with the guilt 

of having made a mistake and not being able to do anything about it, in adult life, how 

would you resolve a mistake? 
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Raimes (1983) refers to errors as a tool for growth and learning, see them as friends 

and not as enemies that must be conquered, here are some tips: 

• Use common mistakes to create a support plan and correct them step by step. 

• The same students in the classroom correct mistakes before the teacher highlights them. 

• In the first draft, the teacher together with the student corrects some messy words or 

phrases that are not well suited and that interfere with the message you want to convey. 

• Before taking the pen to correct mistakes, you should wait for mistakes, because a 

student's learning process is natural. 

Harmer (2004) considers that correcting syntax, grammatical agreement, 

placement, and proper choice of words is important for good text production and feedback 

contributes to this objective. Students see the teacher as a resource that is available as an 

audience, who responds to ideas, who can act as an assistant to the students at the time of 

writing, also as the evaluator who rates their performance, and finally the teacher. it may 

be the editor that helps to rearrange and select the text output. (Harmer, 2004, p. 109) Just 

as learning must be significant, so must evaluation also be, Harmer (2004) suggests 7 

forms of correction:  

a) Selective correction: The teacher will not correct the entire text but will pay close 

attention to correcting punctuation, verb tenses, grammar, will evaluate the formality 

and how to make correct paragraphs. The whole process must be anticipated by the 

teacher from the beginning.  

b) Use of marking scales: The idea of the marking scale seeks to rate 10 points for each 

category, these scores help students to focus more on the area where they need to 

reinforce more. 
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c) Use of correction symbols: This method is positive because it allows students to see 

where they were wrong and how they were wrong. After all, the symbols are signals 

that directly show the problem. 

d) Reformulation: It is a way of showing students that they can write something much 

better. The teacher can write some sentences or incorrect parts on the board or in the 

virtual application that he is using, in this way the students compare the version of it 

with the teacher. 

e) Submit: In case of making a mistake, the teacher asks the students to look up the 

mistake in a dictionary or a grammar book, this encourages students to look at the 

information with a purpose in mind and that allows them to students learn while 

correcting. 

f) Ask me: Sometimes it is difficult to find the error in writing work, so it is important to 

remind students that the teacher is ready to help them solve a problem. 

g) Recovery teaching: Because students always make mistakes at the same points, the 

teacher performs a recovery teaching to address those repetitive mistakes, he points out 

the most common mistakes and helps them correct them. What is significant about this 

activity is that nobody knows who made the mistake and does not enter a situation of 

ridicule. 

Bae (2011) explains that error correction and grammar instruction in the 1970s 

were important concerns in language learning, but as authors like Zamel and Ferris began 

to talk about writing as a process and that assessment should not be focused on mistakes 

because this could paralyze students, limit us in ideas and change everything they wanted 

to express. However, proponents of the traditional model still focus on the end product. 

Understandably, many teachers try to make sure their students have as few errors 

as possible, and many times when correcting they make the mistake of changing the sense 
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of writing, very careful that this happens, which is an indirect way of saying to the students 

that the content of their work is not important and that what matters is good writing. 

Ferris (as cited in Bae, 2011) refers to errors as normal within the writing learning 

process, for this reason, teachers must pay attention to the errors that are repeated and also 

understand that not all students make the same mistakes. Premature attention to grammar 

mistakes in the early stages interferes with spontaneity and fluency. In case of presenting 

constant problems with basic structures such as word order, it should be addressed as soon 

as possible, if it is a grammatical error, it can be addressed in the polishing stage of the 

writing work Bae (2011).  

In case of having many grammar problems, the teacher could take mini grammar 

lessons right at the stage where it is being edited or after the final draft. Using the strategy 

of letting students correct their own mistakes individually or in groups contributes to fewer 

mistakes in the future. Finally, if the professor proposes to the students to publish their 

final works on some page, brochure, or to make a book, it would encourage the students to 

try to correct all the possible errors and strive for the work to be the best possible. 

 

4.2.1 The importance of feedback.  

Feedback can often be considered the most demanding part and that gives the 

teacher more work, but it is a delicate and important part of the writing process that can be 

answered orally, handwritten, or virtually, it can also be conducting a peer review and 

guided self-assessment (Farris, 2007). 

It is important to reflect on the unconscious fear in the face of the teacher's 

response to a writing assignment. How many times have you seen cases where the 

teacher's response is a sheet marked in red with negative expressions about the job, or a 

verbal response of: "Do it again, it's wrong" 
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Ferris (2007) refers the feedback directly and indirectly. Direct is given when the 

teacher corrects the errors, while indirect the teacher indicates the errors with a circle, 

underlining, or marking. According to Ferris (2007), the use of indirect words turns out to 

be more effective because it allows students to correct their mistakes through the 

comments left by the teacher, in this way the students themselves correct the grammar and 

learn through the correction process. 

For students who are at an initial level, it will be difficult for them to interpret 

indirect feedback and they also cannot yet correct themselves, in that case, direct feedback 

would be the most indicated. 

 

4.2.2 Error code. 

Teachers must decide if they are going to mark the location of the errors or if they 

are going to identify what type of error is being made, in any case, it is important for the 

students a response that contributes to their writing work, this entails a lot of responsibility 

and preparation from the teacher and time. Using codes can help save time, the teacher 

must choose which code to use based on the error. 

Bae (2011) suggests that teachers mark “verbal error” or divide verbal errors as: 

“Verb form”, “verb tense” or “Agreement between the verb and the subject.” For example, 

instead of the teacher writing “Verb Tense ", you could simply write the code "vt". 

Below is a sample error code, although the teacher can create their code and let 

students know about the code so that it is understood. For an example, see the appendix J.  

 

4.3  Evaluating text production 

The act of evaluating is part of a process, it is not an act of improvisation, it 

involves many factors before having a final grade. Klimova (2011) refers that the most 
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used methods to evaluate a writing assignment are holistic and analytical rubrics. A rubric 

is a measurement tool that describes the criteria that are considered to evaluate job 

performance (Brophy, s.f.). The rubrics list all the criteria that will be used to evaluate, 

according to these criteria it will be possible to visualize the achievements. 

 

Table 5 

Holistic and analytical evaluation 

Holistic Evaluation Analytical Evaluation 

● It consists of reading the students' text 

production to later have an impression about the 

student's ability to write. 

● It allows informing placement decisions and 

measuring student's achievement. 

● Holistic rubrics give scores based on the overall 

impression of the writing assignment. 

● It serves to identify the weaknesses that the 

writing student has but in a more detailed way.  

● Check the use of grammar. If the order of the 

sentences is correct, with the help of rubrics since 

it cannot be evaluated only with correct or 

incorrect.  

● Generally, has more than one evaluation criteria 

(grammar, punctuation, structure, works cited, 

logic, etc.) 

Note: Difference between holistic and analytical evaluation.  Source: Own authorship 

 

Evaluating with the holistic method saves a lot of time for the teacher but does not 

allow a detailed evaluation. To clarify their differences, see the examples of appendixes K 

and L.  

According to Minedu (2010), the way to evaluate text production is to qualify 

through the instruments used such as portfolios, reports, checklists, workbooks, practice 

guides, and development tests. If at the end of the entire writing learning process it is not 

possible to conclude successfully in most of the students, the teacher must reevaluate the 
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methodology used to teach, without forgetting that they must also give space for the 

students to evaluate the teacher. 
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Didactic application 

LESSON PLAN  

INFORMATIVE DATA  

TOPIC The Recipe of love  TIME  90 min 

AREA  English  GRADE 5th of Secondary 

TEACHER Jessica Agüero Misajel  DATE May 12th, 2021 

 

LEARNING PURPOSES 

COMPETENCE WRITE VARIOUS TYPES OF TEXT IN ENGLISH 

 

HABILITIES 

PRECISE PERFORMANCE CONTENTS EVALUATION 

• Organizes and 

develops ideas in a 

coherent and cohesive 

way 

• Selects vocabulary 

relevant to the topic 

• Reflects and evaluate 

the form, content and 

context of the written 

text 

• Uses punctuation 

marks correctly in the 

text 

• Uses conventions of 

written language in a 

relevant way. 

Develops the writing work plan with 

coherence around the central theme, 

expanding the information according 

to the communicative purpose in a 

relevant way.  

Create a Food Recipes Blog where 

you attach the recipe you love the 

most and it brings you the most 

memories.  

Organize and hierarchizes their ideas 

in medium length paragraphs 

establishing logical relationships 

between them, especially of contrast, 

sequence, cause, consequence, and 

disjunction through coordinated and 

subordinate connectors and 

incorporating varied and pertinent 

vocabulary related to foods, fruits, 

among other ingredients that 

contribute to making sense of the text 

 

 

 

 

 

Food 

vocabulary  

 

  

 

 

Simple 

present  

 

 

 

 

 

 

 

 

 

 

 

 

 

Writing   Rubric  

CROSS-CUTTING 

APPROACH 

VIRTUES OBSERVABLE ATTITUDE  

PURSUIT OF 

EXCELLENCE 

APPROACH 

STRENGTH 

Patience  

He /She organizes calmly and 

puts effort in his/her work. 
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PEDAGOGICAL SEQUENCE 

 SEQUENCE 

 

RESOURCES  TIME 
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Permanent routine activities: 

Musical background: 432 Hz frequency 

https://www.youtube.com/watch?v=vfc9-

mCSetA&t=4416s&ab_channel=ClaribelPuga 

 

Greetings 

 Invitation to breathe deeply 3 times 

Question: “How do you feel today? 

 

   Motivation: 

The teacher presents a video with personal photos showing 

her family cooking and eating together. 

Music video background: Alex Ubago: “Somos familia”.  

Invites students to close their eyes and remember or imagine 

some family moments.  

 

   Previous knowledge: 

Remember a family gathering a special recipe together. 

Asks: How did the students feel? Answer through 

brainstorming, describing orally or in writing. 

 

  Problematization: 

Answers the question: Do you remember the recipe? 

Do you remember their ingredients? 

How the food is prepared 

What are the steps to prepare the recipe? 

Describing orally or in writing. 

 

  Purpose: 

Write a recipe for a meal or dessert that represents a 

significant moment in your life. Then he attaches it to a 

BLOG along with the other recipes from his classmates and 

the teacher. 

Recipe blog:  https://pinchofyum.com/the-best-soft-

chocolate-chip-cookies 

 

Musical  

background 

 

 

 

 

 

Video with 

photos  

 

 

 

 

 

 

 

 

 

 

 

 Slides  

(Recipe     Blog) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

20 min 

https://www.youtube.com/watch?v=vfc9-mCSetA&t=4416s&ab_channel=ClaribelPuga
https://www.youtube.com/watch?v=vfc9-mCSetA&t=4416s&ab_channel=ClaribelPuga
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Pre-development:  

 The teacher invites you to check your emails and 

presents a newly created blog from Blogger.com. 

She explains how she works on the blog. 

 The teacher presents her recipe model, invites them 

to recognize the vocabulary and time of the 

language (Present simple) 

 

Development:  

•  Students research the food recipe, take notes or 

conduct interviews. 

•  With the information obtained they produce their 

recipe: "Recipe title, photos, introduction, 

ingredients, preparation" 

•  Students share written progress on the blog as a 

draft. 

• In the chat you can ask questions, make 

suggestions, provide help between teacher-student 

or student-student. 

•  Photos are selected, punctuation, grammar times, 

organization are correct. 

• The name of the Blog is decided 

 

 

Slides 

 

 

 

 

 

Web site 

Interview  

Papers 

Dictionary 

Photos  

 

 

Musical  

Background 

432Hz 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

50 

min 
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Transfer:  

o The teacher checks the drafts. If the teacher needs 

to correct it, uses the error code, if the document 

is missing edit, she leaves suggestions. 

o  The publication is made when the written 

production is ready. 

o In case the students want to modify, implement, 

attach, etc. They can access the document 

(Deadline: one week) 

 

Metacognition:  

▪ How did the students feel today remembering a 

significant moment and creating such a special 

blog? 

▪ Do the students feel that your time and dedication 

have been used productively? 

▪ Are the students satisfied with your creation? In 

case they are not satisfied, they can improve their 

text production and be revised again until they are 

completely satisfied.  

 

 

 

Blogger.com  

Chat 

 

 

 

 

 

 

 

 

 

 

Musical  

Background 

432 Hz 

 

 

 

 

 

 

 

 

 

 

 

15 

 min 

 

WRITING RUBRIC  

     CRITERIA 

 

 HABILITIES Excellent Good Fair Needs to improve  

Writing-

Organization 

Each section in the 

brochure has a clear 

introduction, 

Almost every 

section of the 

brochure has a clear 

Most of the sections 

in the booklet have a 

clear introduction, 

Less than half of 

the sections in the 

booklet have a clear 
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development, and 

conclusion. 

introduction, 

middle, and 

conclusion. 

development, and 

conclusion. 

introduction, 

middle, and 

conclusion. 

Writing-

Vocabulary 

Authors correctly 

use new words and 

define unfamiliar 

words. 

The authors 

correctly use some 

new words and 

define unfamiliar 

words. 

The authors try to use 

new vocabulary, but 

they use 1-2 words 

incorrectly. 

The authors do not 

incorporate new 

vocabulary. 

Writing-

punctuation 

Punctuation is 

correct in all parts 

of the brochure. 

Punctuation is 

correct in all parts 

of the booklet after 

adult review. 

There are 1-2 

punctuation errors in 

the brochure even 

after adult review. 

There are several 

punctuation errors 

in the brochure 

even after adult 

review. 

Writing - 

grammar 

There are no 

grammatical errors 

in the brochure. 

There are no 

grammatical errors 

in the brochure 

after review by an 

adult. 

There are 1-2 

grammatical errors in 

the brochure even 

after adult review. 

There are several 

grammatical errors 

in the brochure 

even after adult 

review. 

Knowledge 

gained 

All students in the 

group can 

adequately answer 

all questions related 

to the information 

in the booklet and 

the technical 

process used to 

create it. 

All students in the 

group can 

adequately answer 

most of the 

questions related to 

the booklet and the 

technical process 

used to create it. 

Some of the students 

in the group can 

adequately answer 

some of the questions 

related to the 

information in the 

booklet and the 

technical process 

used to create it. 

Several students in 

the group seem to 

have little 

knowledge of the 

information and 

technical processes 

used in the booklet. 
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PEDAGOGICAL EXPLANATION  

 

BEGINNING 

The class starts with a 432Hz frequency background (Earth frequency) useful for relaxing 

students and making them feel like they are entering a warm, friendly environment. Then 

the teacher invites them to take 3 deep breaths to finally greet the students and ask how 

they feel today, if they are comfortable and ready to work in class. In case a student 

expresses any discomfort or external problem, the teacher records it to take into account 

the student's situation. In this section, the senses are used as proposed by Montessori 

(2013) and when listening to a child, they must listen. 

 

MOTIVATION 

In this section, the teacher presents a video made of personal photos with a musical 

background of Alex Ubago´s song “Somos Familia”. The video shows photos of the 

teacher with her family, cooking, sharing moments in the kitchen, photos of a family 

lunch, photos with friends. She then invites students to close their eyes to remember or 

imagine special moments with family or special people, while playing the musical 

background of Ubago´s song. Many students can remember family moments and have very 

beautiful memories, but some students may not have a family or have dysfunctional 

families. They can imagine what a family moment would be like preparing a recipe 

together. They must choose a recipe, a meal that brings them a feeling of infinite 

happiness. 
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PREVIOUS KNOWLEDGE 

The teacher asks to open her eyes and ask about those memories that they brought 

to mind, everything they imagined, what food has an unforgettable moment in their lives, 

or what food in the company of those who would be an unforgettable moment in their 

lives. Students can respond orally or in writing in chat. 

 

COGNITIVE CONFLICT 

The teacher asks the students: Do you know what the recipe for that special meal is 

if you know how to prepare it? What ingredients should be used? Students make the effort 

to remember it and explain it verbally or in writing in chat. Ausubel (1986) states that all 

students have previous knowledge and that they are useful to acquire new knowledge. 

 

PURPOSE  

Before any activity, you should always clarify the objectives of the class. This time 

the students have the objective of publishing their most significant recipes in a Blogger 

.com Blog. The Blog will have the name that the whole class decides and will be published 

when they are finished, Every review and editing change will be saved as a draft. 

 

PRE-DEVELOPMENT 

The teacher presents the model of her recipe, highlights the times of the language 

used, and together with the students they point out the existing sentences in the model and 

recognize the linguistic times worked previously. 

She then highlights that you have to work with diverse vocabulary about food, 

fruits, etc. Highlight the vocabulary used. 
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She finally explains the organization of the text: Title, introduction, photos, 

ingredients, preparation. The style you want to give is free, everything must include all that 

information. The teacher spends 10 minutes in this section. 

 

DEVELOPMENT 

To produce the text on meaningful recipes, the model of Zamel (1983), who 

proposes writing as a process, is used. The teacher also gives the necessary time to achieve 

the objective of the class. Throughout the development process, the teacher reproduces the 

relaxing musical background of Frequency 432Hz. 

a. PRE-WRITING: Students must decide which recipe to choose, write notes, brainstorm, 

search the internet for the food recipe, look up photos, make an ingredients list. They 

can also conduct interviews with their relatives orally or through social networks. 

Exact 10 minutes are allowed for this planning. 

b. COMPOSING: With the information obtained, write the recipe: Presentation, photos, 

ingredients, preparation. They can use the dictionary, the Internet, ask the teacher 

questions, ask questions in the chat. It is the moment of interference-free creation. 15 

minutes is allowed for this section. 

c. REVISING: Students share their progress, share suggestions, seek to correct classmate 

errors, compare expressions, the teacher answers questions, reviews, and suggestions. 

10 min is allowed for this section.  

d. EDITING: It is the moment of the selection of photos correction of punctuation and 

grammar and check organization of the structure. In case of doubts the students are 

expected to ask, use the dictionary, or research on the internet. Everyone helps each 

other to achieve the goal of publishing the recipe blog. It is also the moment to decide 
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the name of the BLOG (The teacher recommends: "The recipe for Love" but the 

students decide). 10 minutes are allowed for this section. 

 

TRANSFER 

The transfer is the moment of the publication that Zamel (1983) proposes, but in 

case of not having the written production finished, it will remain as a draft and will be 

reviewed by the teacher. In case of corrections, the teacher will use the error code. In this 

way they can review and see by themselves what they need to improve. When the text is 

ready, it will be published, it is also remembered that, if the student is not satisfied with his 

written creation, he has a period of one week to improve or modify it. 

 

METACOGNITION 

It is the moment of reflection where the student-authors explain how they feel after 

doing the writing work. If they succeed to remember the beautiful moments linked to the 

recipe they chose, they will have managed to convey in the production of their text. This is 

the moment where the challenge of improving it within a week is established. Students 

know that the teacher will be there, with disposition to support them to achieve their goals. 

 

EVALUATION 

 The teacher evaluates the students’ written production through the writing rubric, 

where she registers the capacities that she wishes to develop in the students and assesses 

whether they managed to achieve the purposes of the class. However, the most significant 

evaluation is the one that the students themselves carry out against their writing work. If 

they are not satisfied, they will seek to improve the product, for which purpose the teacher 

gives them a week to enter the Blog and make corrections, modifications, and 



65 

 

 

 

improvement until they feel satisfied with their creation. The teacher provides support with 

suggestions, error codes, and words of encouragement to do a better job. Among the 

students, they can also rely on correcting, suggesting, among other supports. It is not a 

competition for grades, it is teamwork, it is constructive work, it is seeking to improve, it 

is allowing oneself to grow. 

 

VISUAL MATERIAL USED   

 

CHICHARRON DE POTA 

It is a well-known dish but nobody can prepare it as my 

grandmother does. When we are sad at home, she 

prepares it to change our mood. It is delicious and I am 

sure that when I have children, I will also be able to 

prepare it and give them a little bit of my love through 

this dish.  

INGREDIENTS 

o 250 grams of squid 

o 2 egg units 

o 30 grams of mustard 

o 1 teaspoon minced garlic 

o 5 grams of pepper 

o 5 grams of cumin 

o 500 grams of unprepared flour 

o 5 grams of pepper (to garnish the squid) 

o 1 liter of oil 

o 150 grams of cooked cassava sauce  
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PREPARATION 

1) Place the eggs in a bowl and beat them. 

2) Add the mustard, garlic, pepper, cumin, and salt to taste. 

3) Shake. 

4) Place the squid in the mixture. 

5) Let mixture stand for a few minutes. 

6) Put flour in a bowl. 

7) Season and mix. 

8) Remove the squid from the beaten eggs and pass it through the flour. 

9) Take the squid out of the flour and put it in a colander. 

10) Fry the squid in a pan with plenty of hot oil. 

11) Brown the yuca and serve with salsa criolla. 

 

 

 

 

 

 

 

Meeting at home sharing a lunch 

                                         Source: Own authorship 
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SOUND MATERIAL USED 

Frequency 432 HZ 

Source: 

https://www.youtube.com/watch?v=PRJimG1ZNio&ab_channel=HealingMeditation 

Alex Ubago’s song “Somos Familia” 

Source : https://www.youtube.com/watch?v=rrbi2R9j5cs&ab_channel=AlexUbago  

 

PHOTOS USED IN THE VIDEO 

 

 

 

 

 

 

 

Source: Author’s family get-together (2019) showing the value of sharing to reinforce 

family ties, as a by-product of sharing a “Pollo a la Olla” recipe. 

 

                         

 

Source: Food shared at author’s family get-together (2020) out of a “Chicharrón de Pota” 

recipe. A nice pretext to reinforce family ties. 

 

 

https://www.youtube.com/watch?v=PRJimG1ZNio&ab_channel=HealingMeditation
https://www.youtube.com/watch?v=rrbi2R9j5cs&ab_channel=AlexUbago
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Source: Affective scene with guest at author’s family get-together (2020). Sharing a Haitian Dirí 

sós pwa,legim recipe (suggested by guest) was the nice pretext to create and renew friendly 

relations. 
 

 

Source: Get-together with author’s tutored kids (2020) at Foz do Iguazú, Brazil (2018), where 

sharing a recipe was the casual pretext to reinforce friendship. 

 

 

Source: Author’s English students at Manitas Mágicas school (2017), making up a Tortilla 

Española recipe. A quite valued pretext to reinforce collaborative learning. 
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Synthesis  

Teaching written skill without knowing about how it is learned is to walk with your 

eyes closed. The teacher must be clear that all learning starts from processes and that 

written ability is not alien to these requirements. To begin, it is necessary to have clear 

concepts of what the subject encompasses: Teaching written communication, and then 

think about the importance it has within this globalized world that requires written 

expression. When you want to send intercultural messages, if you want to sell something 

abroad, in case of applying for a job outside the country, to present research papers, among 

other reasons. 

The models and proposals for how to teach written skills are various, starting from 

the most traditional ones. Where the student copies similar texts, the audience is always 

the teacher, they do not have the freedom to express themselves naturally and mistakes are 

avoided. On the other hand, the current model understands the act of writing as a process, 

the audience not necessarily the teacher, there is more freedom to create and express and 

error is a very useful tool for learning. Therefore, the teacher must choose the one that he 

sees as the most convenient, useful, and meaningful for students to develop this highly 

productive skill. 

It is a challenge to teach writing skills, it is necessary to consider the aspects that 

are required to have effective writing, elements that allow writing correctly, the 

considerations that must be had before writing, use strategies, carry out attractive 

activities, and enjoy techniques that can be useful to achieve the objective that has been 

proposed. Finally, evaluation is not an act of power, it is not a moment of fear as was 

experienced when the traditional model was so defended. Rather, it is the friend who is 

present throughout the writing skill learning process and enables students to grow 

academically. 
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Critical appraisal and suggestions 

 

The Ministry of Education in Peru currently has the communicative approach in 

force and accepts that being able to develop written skills requires going through a series 

of processes, which is beneficial for both students and the teacher who teaches. First of all, 

the communicative method allows: Communicate, share, exchange, express opinions, 

transmit, have freedom of expression, have tolerance, etc. 

Written ability is the ultimate goal of learning any language, it is the message that 

lasts over time, so it must be transmitted in a clear, coherent, attractive, formal way if it is 

the case, but above all sincere. For how many years did miles of students spend time in 

their young lives in the classroom repeating meaningless phrases, copying models of the 

thoughts of others, and detracting from what they think and feel in front of a limited topic, 

trying not to make mistakes out of fear? to be ridiculed? 

Being communicative is talking and learning is a process, the big companies that 

sell millions of products in the world know it, that's why they talk and that's why they use 

the process. The process begins with motivation: What attracts the public? What motivates 

them? What catches your attention? Then they relate product emotion. Emotion can come 

from something that can be heard, from something that can be seen, from something that 

can be felt, from something that can be imagined. 

This analogy seeks to understand that students are like customers and that the 

teacher is the seller, the product you want to sell must awaken the deepest feelings of its 

buyers, if the product for sale does not connect with the students, it will be a product that 

goes unnoticed and forgotten over time. 

This monograph proposes to use the senses as tools for the creation and production 

of texts in English. It should be remembered that there are texts where the student will 

have to use language appropriate to the topic, there will be moments where they will have 
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to learn models with established formats and often write instructions that cannot and 

should not be altered from the established order. But there will be many moments (if the 

teacher allows it) where students will awaken in their interior the inspiration of writing 

through a flower, an aroma, a musical background, a poem, the touch of some hands to 

finally be able to let the imagination fly and thus create in written form what lives within 

their souls. 

María Montessori (quoted by Ruiz, 2016) proposes the use of the senses to achieve 

permanent learning within a suitable, aesthetic, orderly, real, and simple environment 

where each element has its reason for being. It seems that it was a novel approach but 

since the seventeenth century, Comenius had already recognized that disciplines must be 

taught using the senses, Leonardo da Vinci also said that knowledge originates from 

perceptions and Montessori considers that involving the senses has great pedagogical 

importance. 

The use of the senses in the learning process of written communication allows 

students to become fully activated. Montessori (2013) states: “Man discovered flight, he 

discovered atomic energy but he could not discover himself” (p, 4). Pitts (2012) refers that 

it is scientifically proven that a lot depends on the senses to process information when we 

acquire knowledge. When students use more senses than they commonly use. 

Sight: This sense is used a lot in the classroom, it can go from being simple and 

boring to being a great concentration strategy: “Look for the following words, detect the 

difference, write what you see in the image, describe what you imagine”. 

Hearing: The sound for those who are auditory learners is very important, how 

interesting a class with music would be, since it relaxes the environment and invites 

concentration, so the teacher can choose melodies, frequencies, sounds of nature, sounds 

of the sea, among others. As for the dynamics in the English area, audios could be played 
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to later identify the message and write a summary of everything that was heard in the 

audio, this dynamic can be done in groups of three. If activating the sense of sight helps, 

hearing it gives a broader focus to a topic or situation in class. 

Taste: The taste of food can be educational, a class that involves flavors will surely 

be an unforgettable experience because it relates a fun memory with the information that is 

acquired during the process. An interesting activity can be born of touch, such as making 

food recipes bringing the ingredients together, and producing a homemade recipe book 

with the students. 

 Smell: It is very little used in class, but very interesting to activate the other senses. 

Many scents can promote creativity and inspiration, which in this case is writing. Setting 

the classroom atmosphere can also be useful as a therapy for students who come from 

home burdened with family, financial, emotional, and health problems. 

Touch: Using this sense allows kinesthetic students to enjoy the learning process 

because they require physically touching real materials (Cubes, pictures, perfumes, food 

among many physical aggregates) will surely be unforgettable experiences (Pitts, ibid). 

The teacher must be present at all times to contribute with her contributions to the 

construction of a text created in an environment of trust, love, and respect. 

Finally, it should be remembered that mistakes are part of the process and are used 

to learn because they are educational. Correcting mistakes is knowing that things can 

always be done better, students who are exposed to this way of educating will surely be 

great people capable of greater difficulties and in case of making a mistake, they will find 

a way to correct the error. But if the teacher looks for errors in the initial stage of the text 

production process and uses it to ridicule the students, he will surely block inspiration, 

install fear and this will paralyze creativity. 
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“We must listen to the child that we were one day and that exists within us. 

That child understands magic moments " 

(Paulo Coelho) 

 

… 

 

"In every real man, there is a child who wants to play" 

(Friedrich Nietzsche) 

 

… 

 

“When a child feels confident, 

he stops seeking approval in every step he takes " 

(Maria Montessori) 

 

… 

 

"Voy a apagar la luz para pensar en ti,  

y así dejar soñar a la imaginación" 

(Armando Manzanero, Mexican songwriter)  
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Appendix A: Orientaciones para el Trabajo Pedagógico 

 

 

Source:  Orientaciones para el Trabajo Pedagógico del Área de Inglés, 2010. 
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Appendix B: Example of the controlled to free approach 

 

Complete the sentence with the correct words (Take, get, sleep, go, buy, run) 

 I ……. up at 6 o´clock, then I ……...my breakfast at 9 o´clock, after that I ….... to school. 

Plural or singular: Choose one option and write in the space. 

There…………. (Is/Are) a strange person in front of the house  

but there ………. (Is/Are) two policemen near this block 

 

Source: Own authorship. 
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Appendix C: Example of the paragraph-pattern approach 

 

Source: https://edps.engineering.queensu.ca/wp-content/uploads/2018/12/M4-Ordering-Sentences-

into-Paragraphs-Exercises.pdf  

  

https://edps.engineering.queensu.ca/wp-content/uploads/2018/12/M4-Ordering-Sentences-into-Paragraphs-Exercises.pdf
https://edps.engineering.queensu.ca/wp-content/uploads/2018/12/M4-Ordering-Sentences-into-Paragraphs-Exercises.pdf
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Appendix D: Example of the Grammar-Syntax-Organization Approach 

 

Source : https://www.slideshare.net/IvetteFernndez/the-grammar-syntaxorganization-

approach  

  

https://www.slideshare.net/IvetteFernndez/the-grammar-syntaxorganization-approach
https://www.slideshare.net/IvetteFernndez/the-grammar-syntaxorganization-approach
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Appendix E: Example of Communicative approach 

 

Source: Own authorship.  
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Appendix F: Model of product approach adapted by Steele 

 

Source : https://www.researchgate.net/figure/Product-Approach-Model_fig1_276846457 

  

https://www.researchgate.net/figure/Product-Approach-Model_fig1_276846457
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Appendix G: Example of exercise using product writing 

 

Source:  Mitchell (1998) 
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Appendix H: Reflections on the text production process 

 

Source: Minedu, 2010. 

  



88 

 

 

 

Appendix I: Representation of the recursive model of writing proposed by Zamel 

 

Source: Zamel (1976) 
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Appendix J: Example of error codes 

 

Source: Bae (2011) 
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Appendix K: Holistic method example 

 

Source : https://educationalresearchtechniques.com/2017/09/06/types-of-rubrics-for-writing/ 

  

https://educationalresearchtechniques.com/2017/09/06/types-of-rubrics-for-writing/


91 

 

 

 

Appendix L: Analytical method example 

 

Source : https://educationalresearchtechniques.com/2017/09/06/types-of-rubrics-for-

writing/ 

https://educationalresearchtechniques.com/2017/09/06/types-of-rubrics-for-writing/
https://educationalresearchtechniques.com/2017/09/06/types-of-rubrics-for-writing/



