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Introduction 

 

  In education, understanding the structure is a challenge that we must take on, but 

taking into account that language must be put into context and not prioritise grammatical 

methods in its comprehension. It is important to promote contextual learning experience 

in the classroom in order to generate a need to communicate using language 

appropriately. It is through this interaction that we will achieve an understanding of the 

structure of language. 

The teaching of morphology in secondary education should take place inductively 

from the communicative situation. Hornby (1995) argues that "language is a system of 

sounds and words used by human beings to express their thoughts and feelings" (662). It 

is necessary to understand the pattern of language which should be given inductively 

through current approaches such as the communicative approach, cooperative approach, 

pragmatics, competence approach, etc. 

One of the patterns that we must understand and use properly is morphology 

which deals with the study of the word and different processes in discourse. 

Morphology is the study of the structure of words and their morphological 

processes forming new words by adding suffixes, affixes and prefixes combining them 

with the basic forms. 

This study is structured in three chapters: 

In chapter I, the pedagogical and linguistic theories on which the teaching of 

morphology is currently based are analyzed, describing constructivism, the 

communicative approach, the cooperative approach and phonological awareness. 

In Chapter II, the structure of words, morphology, word structure, morphemes, 

roots, bases and affixes, free and bound morpheme and the inflection, derivation, infixes 
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ad circumfixes. 

In Chapter III, pedagogical information on the teaching of morphology in high 

school students is provided. 

It explains some didactic activities for a successful pedagogical application in the learning 

experience as proposed by the Ministry of Education.
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Chapter I 

Theories of teaching morphology and language teaching 

 

1.1 Approaches to teach morphology 

1.1.1 Constructivism theory.  

The proposal of communicative language teaching has been strengthened in the 

constructivist approach Pastor (2004) in which the learner is the basis of the educational 

process. For many years grammatical methods were prioritized in the teaching of 

morphology, but according to current theories and approaches we need language learning 

to take place in real contexts and authentic activities. 

This was a game changer at the time and helped to alleviate the dissatisfaction 

generated by a tradition of previous teaching methods which focused on how the teacher 

could teach certain content or on the content itself, rather than on how the learner learnt it.  

 

1.1.2 Communicative approach. 

 According to Lopez (2015), the minimum teaching requirements for Compulsory 

Secondary Education in the development of communicative competence are established by 

referring to the Common European Framework of Reference for Languages (Council of 
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Europe, 2002), in which linguistic competence, sociolinguistic competence and pragmatic 

competence are specified within communicative competence. According to this document, 

there are six language competences: lexical, grammatical, semantic, phonological, 

orthographic and orthoepic, i.e. morphological content is included in grammatical 

competence along with syntactic content.  

The development of communicative competence is also the ultimate aim of the 

communicative approach, which is why we have taken this methodology into account 

when designing our practical proposal. 

Both the communicative approach and the task-based approach are based on the 

conception of language as an instrument at the service of the transmission of meaning and, 

ultimately, of communication between people. The communicative teaching of a language 

need not be in opposition to grammatical and literary teaching, since it also includes these 

elements. We must bear in mind that in order to achieve communicative competences, the 

communicative approach is compatible with the teaching and learning of language skills.  

It is necessary to adopt an eclectic stance which ensures good use of the language 

in real contexts, the learning of linguistic forms, directly related to grammar, is relevant, 

but it is necessary for students to understand it in an inductive, active and functional way. 

That is to say, such learning involves a connection between use and form. 

It is necessary to promote a task-based approach in the classroom so that the 

understanding of the system is carried out in a pragmatic and discursive analysis ensuring 

the functioning of the system in use. The block devoted to Knowledge of the language, 

which includes morphological content, must be interrelated with the rest of the blocks.  

For their part, Mantecón & Zaragoza (1998) consider that there must be a 

relationship between grammatical competence and discursive competence, all the elements 

of communicative competence must interrelate with each other and be expressed through 
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oral and written interaction, comprehension and expression.  

Communicative competence 

According to linguistic studies, a deep analysis has been carried out on the role of 

communicative competence, Majed (2016) supports his studies of competence in 

Chomsky's thesis, considering two fundamental aspects in the language: Competence and 

performance. 

In the case of competence, it refers to the management of a language's system to be 

able to analyze and understand sentences and their patterns, rules that explain their 

structure. 

In the case of acting, it requires the individual's ability to interact in various 

contexts based on communication needs. 

As reported by Hymes (1972), he sustains the importance of sociocultural aspects 

in a given context under diverse communicative needs, he also considers necessary the 

management of the system of rules for the proper use of language and the development of 

linguistic competence. 

 The basis for achieving an ideal communication is the use of these rules for 

adequate effective communication in order to interpret messages and the business of 

meanings in various contexts of communicative need. 

Canales is cited in Majed (2019), proposes the following components for an in-

depth study: 

a) Linguistic competence: It refers to the study of the grammatical structure of a sentence 

called grammar, phonetics, phonology and morphology in order to recognize the 

formation of words and their structures. 

b) Sociocultural competence; It refers to when the speaker has the ability to understand the 

social context where various language functions are used, considering the roles of the 
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participants in the variety of contexts and purposes of the interaction. 

c) Discursive competence: It refers to the ability to recognize various models of speech. 

Conforming to Majed (2016) he argues the following: 

It is the ability to distinguish various speech patterns and to connect sentences or 

statements to a general topic or theme and infer the meaning of large units of 

spoken or written texts. A person from High Speech Competency is able to use 

consistent devices such as transitional verbs (p.51) 

d) Strategic competence: It refers to when the speaker has the ability to use words 

appropriately, appropriate strategies to establish effective communication through 

various strategies in limiting spaces and conditions. Also, it is considered that this 

ability will achieve that the speaker and listeners will have different coping strategies 

for the beginning, end, active interaction, etc. during communication. 

 

1.1.3 Cooperative approach 

As far as the cooperative approach is concerned, it is necessary in language 

learning to exchange points of view and to promote the active collaboration of all 

members. 

In line with Mantecón and Zaragoza (1998) it is necessary that, during language 

teaching, we explain the aim of the activity, generating a good atmosphere in the 

classroom so that any conflicts that may arise can be resolved through interaction with 

other members of the group. 

Students need to be protagonists of what they learn through collective deliberation 

about their language practices. 
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 1.1.4 Morphological awareness. 

 Persuant to Isvaenelly & Rusdy (2020) mention the following: 

Morphological awareness is related to awareness of morphological elements 

(morphemes) in a larger structure (i.e. phrase or sentence). The morpheme, as the 

smallest significant linguistic unit (Katamba and Stonham, 2006; Rosa, 2013), 

plays an important role in the construction of the meaning of language in a larger 

structure (Carlisle, 2000; Deacon et al., 2009). Therefore, it is simply stated that 

morphological consciousness is the consciousness of the existence and role of the 

smallest meaningful unit of language (p.29). 

 This means that for the teaching of morphology, it is necessary to develop the 

students' morphological awareness that allows them to have a more conscious knowledge 

of the morphemic structure of the words of the oral and written texts they use, through the 

various Activities and techniques should be achieved those students have the ability to 

reflect and manipulate this structure to build communicative texts. Students have to 

develop the ability to manipulate morphemes in spoken language. 
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Chapter II 

                                                  Word structure 

 

2.1  Definition morphology 

As stated Handoko (2019) argued the following: 

The term morphology is Greek and is a makeup of morph- meaning „shape, form‟, 

and -logy which means the study of something‟. Morphology as a sub-discipline of 

linguistics was named for the first time in 1859 by the German linguist August 

Schleicher who used the term for the study of the form of words (p.3). 

In others words, Handoko (2019) the morphology is the study of structure word, 

study patterns of formation of words which are the combination of sounds into minimal 

distinctive units of meaning called morphemes.  

 

  2.1.1 Word. 

Word is the smallest free form found in a language which may consist of a single 

morpheme. 

It can find in the following words: Oh!, rock, red, quick, run, expect or rocks, 

redness, quickly, running, unexpected, whereas a morpheme may not be able to stand on 
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its own as a word (in the words just mentioned, these are -s, -ness, -ly, -ing, un-, -ed). 

We find some written words that are not minimal free forms because they have no 

meaning on their own, in this case, the, and of. When an element makes sense on its own 

and appears in isolation, it is called a free form. 

In this case, verbs and subjects can have different positions in the various states of 

a sentence: negative, interrogative and affirmative. 

• Case 1 

- He is sad. 

- He is not sad 

- Is he sad? 

• Case 2 

- You are happy. 

- You are not happy. 

- Are you happy? 

 

2.1.1.1 Simple words. 

This refers to words that have a single morpheme, there is no segmentation of a 

smaller meaningful unit, they cannot be broken down.  

We have the following cases:  

• Sun. 

• Tea. 

• House 

• Do. 

• Cup. 

 



17 
 

2.1.1.2 Complex words. 

Refers to words formed by two or more morphemes; these words can be broken 

down into smaller meaningful units. We have the following cases: inter-nation-al-ly.  

a) A lexeme. 

This refers to an abstract vocabulary item that is not in context, there are several 

forms of lexemes that do not share the same syntactic context and are mutually exclusive: 

Cases 

• Play 

• Plays 

• Playing word-forms 

• Played 

• SMALL= small, smaller, smallest 

• GIRL= girld, girls 

They are different realisations of a particular lexeme. 

b) A grammatical word. 

Refers to the representation of a lexeme that is associated with morphosyntactic 

characters, specifically noun, verb, adjective, tense, gender, number, etc.  

The same verb form can represent different grammatical words. 

Case 1 

• He cleaned the house. (PRETERITE) 

• He has cleaned the house. (PAST PRETERITE) 

• She will clean the house. (INFINITIVE) 

Case 2 

• They worked in a bank. (PRETERITE). 

• They have worked in a bank. (PAST PRETERITE). 
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c)  They will work in a bank. (INFINITIVE). 

 

2.2  Morphemes 

2.2.1 The definition of morphemes. 

Conforming to Handoko (2019) A morpheme is the minimum unit that has 

meaning, these are segments of the grammatical word that represent choices from a set of 

options that form a grammatical category. In this case we have: 

The article "a" and "an". We see that both "a" and "an" are "the same thing". 

The word teachers are made up of three morphemes {teach} + {er} + {s}. 

Other case of combinations without changing its meaning: 

• {paint} in painting, paints and {er} in painter. 

• {cook} in cooking, cooks and {er} in cooker. 

• {jump} in jumping, jumps and {er} in jumper. 

• {clean} in cleaning, cleans and {er} in cleaner. 

Each can occur in other combinations of morphemes without changing its meaning.  

In this case of {s}, it can be observed in the following words: 

• Cats. 

• Suns. 

• Cups. 

 

2.3      Approaches to representing word structure 

To carry out the morphological analysis of the word there are two approaches: 

a. Hyphenic approach. 

It is necessary to identify the morphemic limits of a word and through the use of a 

script these limits will be recognized. 
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In this case of {s}, it can be observed in the following words: 

• teach-er 

• boy- ish-ness 

• desire -able -ity 

• gentle-man-li-ness 

• un- desire-able-ity 

• anti-dis-establish-ment-ari-an-ism 

b. Tree structure approach. 

The tree allows us to delve into the internal structure of the word by observing its 

organization. 

Case 1 

 

 

 

 

 

 

 

           Figure1. Simple morphology tree. 

Fuente: Recuperado de https://n9.cl/rytto 

        

 

 

    

 

 

 

 

https://n9.cl/rytto
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Case 2 

 

 

 

 

 

 

 

 

 

       Figure 2. Complex morphology tree. Fuente: Recuperado de https://n9.cl/rytto 

 

 

Case 3 

 

 

 

 

 

 

 

 

Figure 3. Analyzing independently in a morphology tree. 

              Fuente: Recuperado de https://www.wikiwand.com/en/Morphology_(linguistics) 

 

 

 

 

https://n9.cl/rytto
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Case 4 

 

 

 

 

 

 

 

 

Figure 4. Analyzing denationalization in a morphology tree. 

Fuente: Recuperado de https://readingkaren.weebly.com/morphology.html 

 

Case 5 

 

 

 

 

 

 

 

 

 

Figure 5. Analyzing rehospitalize in a morphology tree. 

      Fuente: Recuperado de http://web.mnstate.edu/houtsli/tesl551/Morphology/page5.htm 

 

It is necessary to reflect on the following aspects: 

• A class of words 

• Constituent parts 
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• The central part (lexical) 

• Word class of the central part 

From this analysis we recognize that the morpheme is the minimum unit of a word 

and indivisible into smaller units “a morpheme cannot be decomposed into smaller units 

that are significant by themselves or that mark a grammatical function such as the singular 

number or plural in the noun “(Katamba, 2006, p.20). 

On the other hand, it is specified that the morpheme, an indivisible unit, can have 

meaning, depending on what type of morphemes it is or can fulfill a grammatical function 

(Stewart and Vaillet, 2001). 

 

2.4     Types of morphemes 

• Free morphemes 

These morphemes are found alone and have semantic content. 

- Lexical morphemes 

They refer to the morphemes that carry most of the semantic content of the 

statement. In this case we have nouns, verbs, adjectives and adverbs. 

- Functional morphemes 

They refer to morphemes that have a logical function and indicate grammatical 

information in the sentence. In this case we have articles, conjunctions, pronouns, 

demonstratives, prepositions, etc. 

• Linked morphemes 

They refer to the morphemes that need to be attached to the root, stem or bases. 

They are mostly identified as affixes (prefixes, infixes and suffixes) 

There are affixes that can change the meaning of the word, they are identified as 

derivational morphemes. 
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Case 1 

play + er = player 

V = play  N = player 

Case 2 

Cook + er = cooker 

V = cook   N = cooker 

Case 3 

Clean + er = cleaner 

V = clean   N = cleaner 

Case 4 

Paint+ er = painter 

V = paint   N = painter 

There are also affixes that do not change the word, they only fulfill the grammatical 

function such as time, number, etc. 

They are the so-called inflectional morphemes. 

Short + er = shorter    

Adj=short   adj=shorter 

Low + er = lower 

Adj=low   adj=lower 

Cheap + er = Cheaper 

Adj=cheap  adj=cheaper 

Clean+ er = cleaner 

Adj= clean   adj=cleaner 

On the other hand, we have the morpheme called (to root) 

It is the base part of the word and they have independence of affixes, it is not 
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divisible and it is always a lexical category, there are linked and free roots. 

 

2.5  Morphological process 

New words are derived from morphological processes due to the alteration of the 

stems. By varying the meaning of some recognizing them as the derivation process, the 

inflectional grammatical function can also be changed. There are several types of process 

that we will discuss below: 

They can change the meaning of the word (derivation) or the grammatical function 

(inflection). There are several types of processes, not all of them are present in all 

languages. 

 

2.5.1 Inflection. 

The inflection process is produced from the root preserving the grammatical 

function “inflection involves relatively few variables in a closed system” (Strang, 1968, 

p.22). 

• Inflectional categories. 

Inflectional formation (number, tense, person, case, gender) are referred as 

Inflectional categories. 

• Inflectional categories of nouns. 

Bending categories 

In this case, the formation of flexions of number, time, person, case, gender, called 

flexion categories, is required. 

Inflectional categories of nouns 

There are also inflections of nouns in the case of diminutives and express 

something great. in this case we have: 
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Puppy for dog, kitten for cat, tiny, Robert-Bob, Joseph-Joe. 

When we add a prefix to a big word and we express something too big. For 

example: supermarket, superpower, and grandmaster. 

 

Table 1 

 Example of inflectional suffix: nouns 

 

Inflec- tional 

Suffix 

Explana- tion Examples 

-s Added “ - 

s/” 

to noun in dicate 

that is plu- 

ral. 

pear-pears 

boy-boys 

horse-horses 

cat-cats 

idea-ideas 

mom-moms 

seat-seats 

dog-dogs 

tree-trees 

day-days 

mountain-mountains 

teacher-teachers 

table-tables 

bed-beds 

 

  
Note: We use “s” to pluralize the noun and they are called Regular nouns.  Source: Own creation.  

 

• Some inflectional categories of verbs 

The Inflection of the verb has four categories; The verb in the present simple, 

the verb in the third person, the regular verbs and the irregular verbs in a subject or 

noun. (Lyons et al, 1968). 

 

 

 

 

 

 



26 
 

Table 2 

 Example of inflectional suffix: verbs 

 

Inflec- tional 

Suffix 

Explana- tion Examples 

-s 

Added “ – 

s “ 

to verb ind icate that the subject is 

person 

singular 

clean-cleans 

 play-plays 

cook-cooks 

move-moves 

read-reads 

wait-waits 

love-loves 

give-gives 

meet-meets 

run-runs 

sleep-sleeps 

like-likes 

cut-cuts 

print-prints 

make-makes  
-ing Added “- 

ing “ to verb indi- cate that 

action is progres- sive/conti 

nuous 

cook-cooking 

paint-painting 

wait-waiting 

look-looking 

send-sending 

stand-standing 

walk-walking 

eat-eating 

fix-fixing 

speak-speaking 

start-starting 

peel-peeling  
-ed, -d, 

-t 

Added “- 

ed/-d/-t” in base form regular verb 

change the form be- 

come sim- ple past 

play-played, 

invite-invited 

decide-decided 

wash-washed 

want-wanted 

print-printed 

need-needed 

help-helped 

look-looked 

laugh-laughed 

fix-fixed 

follow-followed 

enjoy-enjoyed 

call-called 

love-loved 

use-used 

claim-claimed 

talk-talked 

produce-produced 

practice-practiced 

 

 

Note: With these examples about inflectional suffixes allow the change the form of the verbs in Present 

and Past Simple or Progressive. Source: Own creation. 

• Some categories of inflection adjectives 
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In the case of adjectives, there are three degrees: The positive, comparative and 

superlative degree. 

In this case we would have the following case: 

a) Tall 

I'm tall. 

Maria is taller than me. 

Juana is the tallest. 

b) Fast 

I'm fast. 

My father is faster than me. 

My friend is the fastest. 

c) I’m young. 

My friend is younger than me. 

My brother is the youngest. 

 

 Table 3 

 Example of inflectional suffix: adjective 

 

Inflec- tional 

Suffix 

Explana- tion Examples 

-er Added “ –er “ to ad- 

jective or adverb, change the form 

be- come compara- 

tive 

small-smaller 

short-shorter 

old-older 

long-longer 

big-bigger 

tal-taller 

weak-weaker 

yung-younger 

wise-wiser 

strong-stronger  
-est Added “ – 

er” to ad- jective 

or adverb, change the form be- 

come su- perlative 

happier-happiest 

bigger-biggest 

small-smallest 

farther-farthest 

nicer-nicest 

colder-coldest 

cleaner-cleanest 

older-oldest 
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uglier-ugliest 

quieter-quietest 

newer-newest 

deeper-deepest 

tastier-tastiest 

thicker-thickest 

Note: With these examples about inflectional suffixes allow the change of form from Adverbs or 

Adjectives according to Comparative or Superlative situation. Source: Own authorship. 
 

2.5.2 Derivation. 

The morphological process of derivation consists of the creation of a new word 

derived from the original word, but it has meaning components and in most cases it 

belongs to a new category “Derivational affixes are not distinguished from stems, but 

share the same classification, morpheme, defined as a classical linguistic  sign.  

It is done when a derivative morpheme is added to the base “Derivational suffix if 

added at the end of a word will determine its part of speech. The new word is 

generated through a process called derivation where the meaning will be different 

from the previous word or root (Handoko, 2019, p.56). 

  In this case we have the morpheme -er. 

Suffix see it noun 

Sell -er = seller 

Drive-er = driver 

Paint-er = painter 

Cook-er=cooker 

Travel-er=traveler 

Sing-er=singer 

Wash-er=washer 

Teach-er=teacher 

Wash-er=washer 

Watch-er=watcher 
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Publish-er=publisher 

Noun Suffix Adjective 

Hope-ful hopeful 

Joy-ful joyful 

Care-ful-careful 

Dread-ful dreadful 

Adding the suffix - ize to an adjective like ending derives a verb like ending. 

 

Table 4 

 Example of derivational suffix: noun 

 

Suffix The Examples   of Derivational      

suffix 

Examples 

Noun 

Suf- fixes 

-acy, -age, -al, - 

an, -ian, -ance, - 

ancy, -ant, -ary, - 

ate, -ation, -dom, 

-er, -ess, -ful, - 

hood, -ing, -ive, - 

ment, -ness, -or, 

-ory, -ship, -th, -y 

-age=frontage 

-dom=kingdom 

-ery=slavery 

-ful=spoonful 

-hood=botherhood 

-ing=farming 

-ism=idealism 

_ocracy=aristocracy 

-ship=friendship 

Note: With these examples about derivational suffixes allow to form new words while they come from a 

noun (Lexeme) added with a suffix. Source: Own authorship. 
 

Suffix Adjective Verb 

Final -ize finalize 

Modern-ize modernize 

Social-ize socialize 

Public -ize publicize 

 

Prefix Verb Verb 

Re-write rewrite 
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Re-read reread 

Re-examine reexamine 

Re-evaluate reevaluate 

 

Table 5 

 Example of derivational suffix: verb 

 

SUFFIX 
The Examples of Derivational 

Suffix 
EXAMPLES 

Verb - Suf fixes 
-ate, -en, -er, -ify, 

-ize 

active (adjective) + -ate = Activate 

wide (adjective) + -en = widen 

Adjective - Suf- fixes 

-able, -al, -ant, - 

ary, -ate, -ed, -en, 

-ful, -ic, -ile, -ing, 

-ish, -istic, -ive, - 

less, -like, -ly, - ous, -ward, 

-wide, -y 

play (verb) + -ful = Playful (adjective) 

friend (noun) + -ly = Friendly (adjective) 

Adverb - Suf fixes 

-ever, -fold, -ily, - 

ly, -place, -ward, 

-where, -wise 

clear (adjective) + -ly = Clearly (adverb) 

clock (noun) + -wise = Clockwise

 (adverb) 

Note: With these examples about derivational suffixes allow to form new words like an adjective or 

adverbs while they come from a verb or adjective also adverb (Lexeme) added with a suffix.                                                        

Source: Handoko, 2019. 
 

 

2.5.3   Infixes. 

There is a process in which affixes stick in the middle of a single root word are 

called infixes. 

Cases 

a) Cupful - Cupsful, added by a as plural. 

b) Son in law - Sons in law. 

c) Mother in law- Mothers in law. 

d) Sister in law – Sisters in law. 

• Types of infixation 



31 
 

 Beljan (2015) mentioned there are different types of infixation due to the various 

processes that occur in the formation of words, among which the most notable are the 

expletive infixation, diddly infixation and homeric infixation. 

• Expletive infixation 

 This type of infixation is called the best known, in this process of word formation 

an expletive or blasphemy is inserted into the word in order to emphasize it. 

  In which cases this type of infixation can appear by expletives they usually appear 

when they are composed of two words in morphemes, compounds, words with letters and 

numbers, names or between bases and affixes. 

 In agreement with Beljan (2015) considers the following: 

 Also, taking into consideration that most of the infixes used are obscene words 

which might add a sort of a negative connotation to the understanding of certain 

expressions, not all uses of expletive infixes are in fact ‘deprecative’. For example, 

although it might not seem like that at first, bea-f***ing-utiful is a very positive 

Word (p.12). 

It is necessary to specify that this process of infixation not only occurs on a 

morphological level, but also on a phonological level, observing the insertion of 

expletives. 

 Cases 

Bloody, blooming 

 In other case, when the expletive is on the left of a stressed foot. 

 According to McCarthy (1982) identified some cases: 

• togethér  to-bloody-gether 

• advánce  ad-bloody-vance 

• Bhowáni  Bho-bloody-wani 
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• perháps  per-bloody-haps 

• enóugh e-bloody-nough 

• impórtant  im-fuckin-portant 

• Kalamazóo  Kalama-fuckin-zoo 

• Tatamagóuchee  Tatama-fuckin-gouchee 

• Winnipesáukee  Winnipe-fuckin-saukee 

• Diddly-infixation 

Beljan (2015) mentions it refers to the insertion of a nonsense word diddly in the 

base word with an initial accent, it is a novel language game that can be applied in various 

environments for which it is considered an expletive infixation, it does not require bases 

with non-initial intensification. 

Canonical examples 

welcome - → well-diddly-come 

action - → ac-diddly-action 

murder - → mur-diddly-úrder 

order - → or-diddly-order 

order - → * diddly-order 

In this case of unlike-diddly, these infixes cannot be maintained independently. 

fantastic - → fan-f *** in-tastic, f *** in-fantastic 

amazing - → fucking amazing, fucking amazing 

• Homeric infixation 

It refers to the process of forming words where ma-infixation is inserted achieving 

a humorous effect, it indicates attitudes of sarcasm and dislike, being identified in some 

recognized American programs. It is considered colloquialism. 

The following example is presented: 
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Homer: Well honey, what do you like? Tuba-ma-ba? Oba-ma-bo? That? 

Saxa-ma-phone? 

Homer: A hundred dollars? For a comic? Who drew it, Micha-ma-langelo? 

Cases are observed in which the infix base can vary from noun. 

We have the following cases: 

Noun 

Tele-ma-phone 

saw-malin 

Adjective 

Wonder-ma-ful 

Verb 

under-esti-ma-mate  (participle) 

unsub-ma-staged 

Names of places / personal / rivers 

Ala-ma-bama, Micha-ma-langelo, 

This ma-infix has no historical antecedent in the morphological plane, it is 

predicted that the main fixation has the same roots as other filler words that speakers use 

when it needs to fill certain gaps because the words to end a thought become difficult to 

remember. 

Cases 

Fillers for moments of haste or forgetfulness: 

Put the thing on the whatsit. 

Phrase words based on a question: 

whadyamecallit, what's-your-name / face, 
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2.5.4 The circumfixes.  

Circumfixes are exact opposites of infixes. They round / circle the root word. 

That means, a circumfix gets divided into two parts and these two parts are placed in 

beginning and end of the root word respectively. As infixes, circumfixes too do not 

exist in Standard English (Bauer, 1998, p.129). 

In other words, they are morphological processes opposite to the infixes, they 

surround the root in a circle at the beginning and at the end. 

For example: 

• En - - en in enlighten  

• Em - - em in embolden 

• Un-believ-ably. 

• Un-conscious-ness  

• Un-believ-able.  

• Un-like-ly.  

• Re-write-s 
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Didactic application 

 

1.  How to teach English Morphology 

The pedagogical proposals in the learning of the English language are diverse, in 

consonance with the Minedu (2021) proposes that we must start from learning 

experiences where students face a situation, a challenge or a complex problem must be 

given through authentic tasks related to real or simulated contexts, prioritizing real 

contexts to achieve the development of critical, creative thinking. Given the above, it is 

necessary that the teaching of morphology is based on the interaction of the student in 

said context and their need for community of their ideas so that the use of language is 

meaningful and functional. 

 

2.  Difference to learn morphology 

2.1  Learning words in context. 

To learn vocabulary, it is necessary to relate it to the student's context using 

images about their environment, for example: If we are promoting the reduction of solid 

waste in class, we can propose the use of images about pollution, solid waste, garbage 

cans, etc. In that case you can select videos, music and audios to practice the new 

vocabulary. 

You can also use posters to contextualize the use of vocabulary under a real 

event "Recycle waste" "Recycling cleans the planet" "Clean the streets" "Clean streets" 

learning vocabulary in context will achieve a high level of understanding and vocabulary 

expansion by strengthening your morphological awareness in an inductive way, you will 

create new words from your needs to communicate your ideas when you are reflecting on 

your environment and contributing. 
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Various games can be used to playfully learn the words and their derivations. 

 

2.2  Learning from the analysis of the morphological structure. 

It is necessary for the learning to be more interactive and better structured to use 

visual organizers that allow a better understanding of the structured such as the 

morphological tree and others from a learning experience carried out in class, so that 

through the analysis of the text you can recognize the morphemes of the words that are 

part of the text. 

 

3.  Enhance the morphological awareness of students. 

"Morphological awareness enhances students' existing skills by providing them 

with an additional tool to use when they encounter a challenging word" (Goodwin et.al 

p.5). In this sense, the strategies that the teacher propose based on the analysis of the 

structure of the word will be able to develop their morphological awareness if it is 

contextualized and the student achieves the understanding of the words. In the interactive 

classes, playful dynamics are used to enhance morphological awareness and language 

learning using the various types of morphemes. 

 

 3.1  Important aspects to teach morphology. 

 3.1.1  Deep decoding through morphology. 

In the classroom, many students do not understand the texts due to the lack of 

vocabulary and it is necessary to carry out analyzes of the word structure for a better 

decoding and understanding of the meaning “dividing an unknown word into parts that 

understand facilitates decoding and access to meaning. This leaves more mental resources 

available for the student to use for understanding the text as a whole” (Nagy et.al, 2003. 
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p. 5).  

 

3.2 Activities for teaching morphology 

 3.2.1 Spelling morphemes.  

If we want to achieve the understanding and decoding of words, it is important 

that students recognize the morphemes so that they can more easily remember when they 

spell the words.  

They cannot learn to spell words solely by pronouncing them because a single 

letter in English can represent more than one sound. Knowledge of morphemes 

can make the spelling of complex words or spelling exceptions easier for students 

to remember (Goodwin, 2010, p.4). 

 

Examples: 

1. In-de-struct-ible 

 

 

 

 

 

2. Re-mort-gage-ed 
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3.2.2 Comprehension of vocabulary through word analysis 

During the child's interaction with the text, many times he cannot achieve an 

understanding of the meaning of the words and for this reason it is proposed that through 

morphological awareness strategies, analyzing the words and their derivations, it is 

possible to infer the meaning "when a child finds an unknown word in a text, you can 

separate it and use your knowledge of the root, prefixes and suffixes to infer the meaning 

of the whole word ”(Apel and Henbest, 2016, p.4). 

 

Activity  

Build the Word/Use the Word 

 

Add –y to the words below and make a sentence using the new word about your 

context. 

 

Base Word New Word Sentence: 

 

1. powder: powdery: The new snow is very powdery in 

Texas. 

2. water   :    

3. storm:   :    

4. rain:   :    

5. snow:   :    

6. cloud:   :    

7. wind:   :    

8. sweat:   :    
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Add –ly to the words below and make a sentence using the new word about your 

context. 

 

Base Word New Word Sentence: 

 

1. slow: slowly: You speak slowly. 

2. quick   :    

3. dim:   :    

4. rough:   :    

5. loud:   :    

6. clear:   :    

7. quiet:   :    

8. smooth:   :    

 

Add –ful to the words below and make a sentence using the new word about your 

context. 

 

Base Word New Word Sentence: 

 

1. beauty: beautiful: I observed beautiful places. 

2. art:   :    

3. delight:   :    

4. grate:   :    

5. help:   :    
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6. hope:   :    

7. pain:   :    

8. peace: 

 

 

 

  :    

 

3.2.3 Reading aloud through the activation of morphological awareness. 

During reading, the participation of the students is very limited, so it is required to 

use various strategies, among the highlights is to activate their morphological awareness 

to make pronunciation easier. "Morphological awareness facilitates Reading aloud 

because it helps students clarify pronunciation" (Wolter and Green, 2013, p.4). 

 

Activity Reading comprehension 

Look at the passage below and pronounce aloud the words with the –or, -able, 

and – ation suffixes.  

 

Sarah had a wild imagination. She liked to daydream.  Sometimes she was a 

brave warrior. Other times she was a sailor on a boat in the ocean. There was 

always the temptation to daydream at school. Her teacher said this was not 

acceptable. He wanted sarah to pay attention in class. Sarah didn’t want to learn. 

She was agreeable and tried to listen carefully to class information. Her teacher 

helped her use her. 

imagination in different ways. He lets Sarah be the illustrator of class stories. He 

let  to be a lead actor in the school play. Sarah had to do a lot of preparation for 

these jobs. But she thought it was fun. She even had the admiration of her friends. 

She enjoyed daydreaming at home and trying new things at school. 
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Lesson Plan 

 

I. General Data 

1.1. I.E.: 5 de Abril school - Huaycan 

1.2. Level: 5th Secondary 

1.3. Date: Monday, 5th July 2021 

1.4. English Area. 

1.5. Topic: Let’s propose strategies to be a healthy district. 

1.6. Teacher:  Jefferson Alexander Pariona Bernal 

 

PURPOSE OF LEARNING 

  

COMPETENCY CAPACITY 

GRADE 

PERFORMANCE 

AND / OR 

PERFORMANCES 

EVIDENCES 

OF 

LEARNING 

EVALUATION 

INSTRUMENTS 

Read different 

types of texts in 

English as a 

foreign language. 

 

Obtains 

information from 

written text. 

 

Identify explicit, 

relevant, 

complementary and 

conflicting information 

by integrating data 

found in different parts 

of the text or in 

different texts when 

performing an 

intertextual reading 

about healthy activities 

during the pandemic, 

recognizing 

morphemes, which 

contain complex 

elements in their 

structure and 

specialized 

vocabulary, in various 

types of texts written 

in English.  

Present in 

English on 

health strategies 

in his district 

using 

morphemes. 

. 

Checklist 
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Write different 

types of texts in 

English. 

 

Organize and 

develop ideas 

consistently 

and cohesive. 

Produces texts written 

in English 

around healthy 

activities during the 

pandemic recognizing 

morphemes 

consistently, 

cohesion and fluidity 

according to your 

level. It ranks them by 

establishing different 

logical relationships 

and expanding 

information in a 

relevant way with 

appropriate 

vocabulary. 

Write Post in 

English on 

health strategies 

in his district 

using different 

types of 

morphemes. 

 

Checklist 

 

PEDAGOGICAL PROCESSES  

ACTIVITIES 

 

STARTING 

Warm up 

The teacher greets the students and asks them the following: 

How are you? 

If a student mentions that she is sad she provides emotional support and sends a 

picture. 

The teacher plays a song to the students. 

 

 
Source:  My Nation, 2020. Picture of healing earth. 

https://www.google.com/imgres?imgurl=https%3A%2F%2Fi.ytimg.com% 

2Fvi%2Fhxy5sBe2o5k%2Fmaxresdefault.jpg&imgrefurl=https%3A%2F% 

2Fwww.youtube.com%2Fwatch%3Fv%3Dhxy5sBe2o5k&tbnid=qLcxnL0p 

KoUPhM&vet=12ahUKEwje69231rfzAhXMNrkGHdsbA5sQMygGegQIA 

RAc..i&docid=BkedUwBmRQbfdM&w=1280&h=720&q=heal%20the%20 

world%20is%20downlock%20healing&ved=2ahUKEwje69231rfzAhXM 
 

The teacher sings with them and then asks them what do you propose to heal 

the world? 

The teacher gives them a message to be positive despite the adversities in this 

health emergency framework due to COVID 19, united as a family we will 

move forward. 

Together with the students, the rules of coexistence are established that allow 

them to work in a favorable climate. 

Teamwork 

Assess colleagues' ideas 

Active participation  

https://www.google.com/imgres?imgurl=https%3A%2F%2Fi.ytimg.com%25


44 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Recovery of 

previous 

knowledge 

Cognitive conflict. 

Exploration 

The teacher presents a SUPER NON_COVID dynamic 

 

Hi, we are super non-covid students. 

We have news for you about your district. 

The situation of Covid in some districts of Lima. 

 

The teacher asks if they know the current situation of COVID in the districts of 

Lima. 

He then presents the painting and asks them to answer the questions. 

 

POSSIBLE MISSION FOR SUPER NON-COVID 

2021 

DISTRICT CASES OF COVID % 

ATE 15,975 4.15 

CHACLACAYO 1, 640 0.43 

LURIGANCHO 5,317 1.38 

SANTA ANITA 6,7951.77  1.77 

Source : MINSA, 2021. Current situation COVID19 Peru. 

 

Tells them that they will answer the following questions 

What is the healthiest district of these? 

What is the unhealthiest district of these? 

What is healthier Chosica or Chaclacayo? 

What healthy activities do you propose to protect your district? 

 

Recovery of previous knowledge 

The teacher asks them: What did we do? What problems did you identify with 

the information in the table? Was it easy to answer the questions? Did the word 

structures have similarities? 

Cognitive Conflict 

Then she asks them: 

How can you analyze a problem? 

How can you structure different words from the meaning of a word? 

 

How many words can you make? 

What healthy activities do you propose to protect your community? 

What is the meaning of the word healthy? 

The teacher communicates the purpose of the session to the students. 

We will write a text to families to reflect on family bonding during COVID 19 

using the different functions of language. 

 

PROCESS 
Construction of the 

new knowledge 

(MANAGEMENT 

AND SUPPORT) 

Exploration and problematization 

The teacher introduces the new vocabulary by highlighting the base. 

Health 

Unhealthful 

Unhealth 

Healthiest 

Healthy 
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Healthier 

 

Prevent 

Unpreventable 

Prevention 

Preventive 

 

Students read a reading about healthy activities during the pandemic. 

 

“HEALTHY ACTIVITIES DURING THE PANDEMIC” 

 
Source:  

https://www.eslprintables.com/reading_worksheets/other_reading_worksheets/ 

Coronavirus_reading_exercise_985680 
 

Then the students in teams are asked to complete the table with the words in 

bold from the text, identifying the adjectives, nouns, verbs and adverbs. 

They are then asked to complete the true and false sentences about the text. 

 

Monitoring 

The teacher gives feedback to the teams, asks them questions and cross-

examines them to help them find the answer. 

What would the word prevent need to go into nouns? 

Teams present their responses. 

The teacher congratulates the teams for her contribution. 

 

Reception of information: 

The teacher delves into information using the visual morpheme analysis 

organizer. 

  

The teacher asks them to ask if they have any questions. 

As a team, students complete their visual organizer on morpheme structure 

analysis. 

 

What has been learned is put into practice 

As a team, the students propose activities to be a healthy district using the 

words derived from the exercises performed. 

 

Share your productions with your colleagues through the museum padlet. 

Students and teachers reach conclusions at the end about the functions of 

language. 

Students solve an online practice in quizzes. 

FINAL Transfer to real 

life situations 

Students create a post to promote healthy activities in their district. 

Meta cognition 

Students answer the following questions: 

How do you apply in your context your new learning? 

How do you feel? 

How did you learn? 

What did you learn? 

https://www.eslprintables.com/reading_worksheets/other_reading_worksheets/
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CHECKLIST 

SCHOOL: 5 de Abril school – Huaycan. 

AREA: English 

LEARNING EXPERIENCE: Let’s propose strategies to be a healthy district. 

TEACHER: Jefferson Alexander Pariona Bernal 

DATE: Monday, 05th July 2021 

TIME: 10´   

Nº 

NAME 

 

 

Name and surname 

      Indicadores 

Participate in all 

activities to 

achieve your 

goals actively. 

Identify the 

meaning of base 

words and their 

derivations. 

Produces simple 

texts on healthy 

strategies for 

your district 

using a variety of 

words and their 

derivations. 

01     

02     

03     

04     

05     

06     

07     

08     

09     

10     

11     

12     

13     

14     

15     

16     

17     

18     

19     

20     

21     

22     

23     

24     

25     

26     

27     

28     

29     

30     

31     

32     

33     
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Syntesis 

 

Why is it important for teachers to teach morphology using the current 

new approaches? 

According to the new curricular plan proposed by the Ministry of Education 

on the secondary level, every English classes as a foreign language must be 

contextualized in a real situation, in other words the formation of the word is focused 

based on the Communicative and Cooperative approach among students. 

Within the curricular plan it is contemplated that secondary education in a 

communicative approach must be inductive, in which the student is able to build their 

own knowledge guided by the teacher. 

In addition, this learning experience must be collaborative since it allows 

interaction between students, fostering the active participation of the students as well as 

increasing the morphological awareness of the student. 

How can a grammar lesson be approached in a didactic way on a 

secondary level? 

According to the new pedagogical trends that annex the social, psychological, 

cognitive and technological aspects, they report that education has changed today. 

Teaching any subject in a foreign language should take into account the following 

characteristics: 

• Generate expectation to the students with pictures or videos where they reflect the 

central theme as a clue and then to ask the comprehension question. 

• To create a pleasant situation but in a real context, generating a challenge as a product 

presentation. 

• Technology must always be present in the teaching and presentation of the product to 
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the students. 

• Teaching must be inductive; where students have to discover and build their learning 

by themselves, developing the interrelation between peers. 

• Teacher role is to be a guide, an artist which using new learning strategies, generates 

interrelation between students where learning is shared, supported and encouraged 

among themselves. 
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Critical appraisal and suggestions 

 

• It is necessary to handle current approaches to teaching morphology, based on the 

development of morphological awareness. 

• The proposed activities must be contextualized so that there is a better understanding 

of the new vocabulary and the analysis of the structure of the word and its morphemes. 

• The strategies used for the teaching of morphology must be diverse, playful to achieve 

the decoding of the words and the derivations that are given. 

• To teach morphology at the secondary level we can do it through reading, music, 

interactive play activities that promote motivation in the classroom. 

• To achieve optimal communication, the student must use language and know its 

structure and meanings.
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Conclusions 

• The teaching of morphology needs to analyze and look for current approaches such as 

the communicative and cooperative approach that promote morphosyntactic awareness 

inductively in real contexts and various communication texts, the management of a 

good language structure will allow better interaction and communication ; It is 

therefore relevant to know the structure of the formation of words in order to enrich 

our language that allows us to give our points of view and contributions during 

effective communication. 

• Morphology allows us to understand the words, the functioning and meaning of the 

variations of form within the structure of the language, that is why three fundamental 

aspects are designated as categorizing the words according to their function, studying 

the variations its forms, inflections and explain the processes involved in the derivation 

and composition of words. 

• The different strategies they propose for teaching morphology at secondary level 

should start a learning experience to achieve greater understanding and analysis of 

morphemes and types of morphemes.
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Appendix A: Worksheet 

 

Name:……………………………………………date:………………………. 

 

Grade:……………….. 

 

 

PRACTICE – WORD FORMATION SENTENCES 

 

 

Use the word at the end of each sentence to form a new word that fits into the sentence. 

 

1) When .................... cover your nose with flexed elbow. (sneeze) 

2) When ................... cover your mouth with a tissue. (cough) 

3) Avoid ................... your eyes. (touch) 

4) Avoid .................. your mouth. (touch) 

5) Avoid ........... between each other. (Kiss) 

6) Avoid ......... between eack other.(hug) 

7) Avoid .......... your nose. (touch) 

8) If you have fever, cough and difficulty ................ seek medical care early. (breath) 
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