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Introduction 

 

The current development of scientific knowledge summons us today to look for the contact 

points between different sciences, to study each phenomenon from different edges but in 

an integrative way. In the teaching of languages in the world, the need to achieve a 

holistic, inclusive approach is increasingly assumed. To achieve this it is essential to find 

the theoretical foundations that from the logic of other related sciences such as psychology 

and pedagogy serve as the basis for this teaching. This work has been divided into four 

chapters with the purpose of presenting the results of my research on the psychological 

foundations of English language teaching. 

Chapter I has to do with the conceptualization of learning and teaching a foreign 

language where we start studying the acquisiton of a language and the learning theories of 

second language learning followed by the thoeries of the acquisition of L1 and L2. Also 

we have studies the theories about the acquisition of L1 and L2 as well as the topic of 

language behavior and the innate theory. Furthermore, we studied the language as metal 

construction with the constructivist theory and the interactionist one. 

In chapter II we give a general overview of the factor influencingthe learning of L2. 

In this chapter, we present information that can be read and take into account the studies of 

intelligence, aptitude, motivation, attitude, personality, age, learning styles and learning 

strategies. 

Chapter III comprises the study of some theories, methods and approaches in the 

acquisition of L2 such as Grammar-translation method,Direct method, Oral and situational 

approach, Audio-lingual method, Total Physical Response: the alternative to traditional 

methods, Current approaches: pursuing communication and natural acquisition, 
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Communicative approach or Communicative Language  Teaching and the Natural 

Approach or Monitor Model. 

Finally, we present a lesson plan for my my class, its corresponding lesson 

plan,conclusions and critical appraisal and suggestions.  
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Chapter I 

Conceptualization of learning and teaching a foreign language 

 

1.1     Acquisition of a language 

We will define it as the first language a human being learns in his childhood. It is 

characterized by one of these criteria: it is the mother's own language; it is the usual 

language in the family, transmitted from generation to generation; it is the first language 

one learns, the language in which one begins to know the world; it is the language in 

which one thinks, the one that knows best and in which one communicates with greater 

spontaneity and fluency and with less effort, and, for all this, the language that one 

prefers to use both in situations of maximum intellectual complexity and in those of 

maximum privacy; it is the language that one feels as one's own, as part of their 

individual identity and their own community (Fletcher and Garman,1986). 

The acquisition of the first language is part of the research field of evolutionary  

psycholinguistics, based on the hypothesis that language is an innate faculty and not a 

set of culturally acquired skills, so you do not know to distinguishes from other 

biological faculties of humans. This innate faculty could be called “language faculty” 

with which every human newborn seems to be equipped, although alone is not enough. 

Thus, as an innate genetic faculty, it is a common experience for all children, that occurs 
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without explicit teaching and regardless of the large existing differences in social level 

and cultural factors and with rapidity not comparable to the incorporation of other 

aspects of knowledge (Klein, 1996). 

According to the conception of both authors first language acquisition is the 

acquisition of the mother tongue,the langauge that we acquire since we were born from 

the first sounds to the first words,combinig those wotrds to créate more words and the 

first chunks and phrases and sentences to finally produce texts of all types and 

complexities in the human interaction.The more the human being gets into the process 

of socialization,the language he/she develops as a product of that interaction in the 

speech community. 

 

1.2      Learning a second language 

To begin with, we are going to start by getting to know into the terms of this study, a 

series of terms with different significance must be established, but are used 

interchangeably and, therefore, in an inappropriate way in the academic environment of 

language learning. For this, by way of introduction, a brief conceptual explanation that 

is considered necessary will be carried out initially in this chapter. 

The fact that young children can naturally acquire a language from a very young 

age suggests that this advantage could be used to learn two or more languages at the 

same time.  

Based on the contributions of Fitch (2010) language as the human faculty, 

language as individual speech and language as a system of a speech community should 

be used within its different meanings. He considers that the first refers to the willingness 

of the human being to communicate a message; that is, it does not refer exclusively to 

verbal language but includes non-verbal language (Pastor, 2006). Instead, the second is 
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used with the connotation of being the linguistic potential of the human being. 

Language is used to refer to the activity that human beings can do to communicate: 

speech (Pastor, 2006). Therefore, the word language designates the socialized language. 

On the other hand, the same author highlights the need to clarify what is 

understood by learning and acquisition and its different connotations before using them 

in what follows. Many methodologists express that learning involves consciously fixing 

something in memory, while acquiring involves the idea of an unconscious process 

whereby something remains etched or printed in memory. There is a conception that 

acquisition is more powerful than learning and that not everything learned is acquired 

later (Guijarro, 1999). 

Once these terms have been clarified, others of a specific nature and centered on 

the body of this work are detailed: What is considered learning a language? Learning is 

the conceptual acquisition of some subject through study. Therefore, language learning 

is conceived as a memorial retention in which the learner intends to assimilate (Krashen, 

1988) and, consequently, equals the concept of unconscious acquisition of the language 

in which it is analyzed later according to the different authors (Bestard and Pérez, 

1992). Therefore, the human being is in continuous acquisition since birth and is 

exposed with the senses to the world around him. 

Although, authors such as Birdsong (1999) are in favor of addressing the issue 

considering both languages as independent systems and with different periods of 

cerebral maturation and could be acquired independently of the stage specificity, 

according to Lenneberg (1967) it should be taken into account the context (the 

classroom) and the child’s attitude towards acquisition or learning to create a real 

context for the child; real in all skills. This attitude with a lower level of prejudice and 

lack of fear of error is due to the age of the child and is very pronounced in the adult, 



11 
 

who hardly participates in the language and culture in learning to see his fear of ridicule 

increased (Birdsong, 1999). In this work, this idea is defended: the child’s attitude is 

essential to develop a positive position of confrontation with acquisition. 

The environment where the learner of a language acquires a language has to do 

with linguistic and psychological consequences on the learner as as that happens in the 

child where he acquires a first language. That is, the importance of the social context is 

demonstrated in the degree of second language command that can be achieved, also 

deriving the importance of the critical period of language learning to make use at the 

level of a native (Fantini, 1982). Likewise, the critical period hypothesis certifies the 

importance of taking advantage of the ideal language learning period until the age of 

Piaget’s formal operations (11-15 years) for the acquisition of an accent or grammar 

without interference from other languages in coexistence in the individual (Lenneberg, 

1967). Also corroborated by Ruiz (2000) in the early ages and stage of early childhood 

education, it is the recommended time for the acquisition of another language given the 

neuronal plasticity for learning an L2, culminating the period in adolescence. The 

reason given by the latter author is that in the early ages, there is a use of mechanisms 

and strategies in the acquisition of L1 that can provide a path for learning an L2, thus 

presenting acquisition sequences close to the natives endorsed by the chomskian thesis. 

In addition, it is found that children at these ages are creative with language and used 

typical syntactic constructions that, at first, seemed to be similar strategies to those used 

in the acquisition of L1 (overgeneralizations and simpler syntax) and, others sometimes, 

they showed similar errors regardless of the independence from L1 (Ruiz, 2006).  

On these issues and in the Critical Period Hypothesis, future interventions in this 

work about classroom teaching are based. They emphasize the linguistic approach that 
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is defended and the decision about the age at which to start learning / acquiring L2 

focused on the age of children. 

Regarding the quality of the context surrounding the child, Fantini (1982) 

focuses on explaining that language is not acquired or learned in a social vacuum. 

Language is the result of the extralinguistic relationship that is generated between the 

members of a community or a social context. According to the same author, with two 

years of a language exposure context, it was observed that the child is able to 

distinguish two separate systems that he uses according to the interlocutor. Hence the 

importance of the figure of the teacher in early childhood education; important objective 

of the analysis proposed in these pages.  The child relates the language to the person 

that interacts with him and it is recommended that the choice of the language to be used, 

depending on the interlocutor, be stable (Ruiz, 2000).  

 

1.3      Theories on the acquisition of L1 and L2 

To understand how children acquire L2, a topic that is to be analyzed in depth, it is 

necessary to understand the way in which the child acquires the mother tongue as an 

obligatory step. Both processes are closely linked to cognitive and affective processes in 

general and to the mechanisms that the human mind sets in motion to understand the 

world around it and solve the problems of different kinds that it faces (Bestard and 

Pérez, 1992). 

Starting from previous studies, it seems that at 10 months, the first words appear in the 

child, these being meaningful around 12 months and achieving full communication in 

L1 at 3 years of age. To reach these conclusions, since the end of the 19th century, the 

investigations of the acquisition of L1 began. From the beginning, they were performed 

with children of linguists by their own parents introducing, from the 60s, the tape 
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recorder and video in research to create records of experiences and studies more 

systematically (Ruiz, 2000). 

At the beginning of the reflection of the acquisition of L1, according to Ruiz 

(2000) the unknowns that linguists wanted to clear were based on what allows the child 

to learn words that will later be joined in meaningful sentences and what motivates 

them to continue developing and building a more complex language grammatically. As 

reference has been made earlier, as the L1 acquisition studies multiplied, the L2 

acquisition studies also advanced by similarities in the process of a mind confronted to 

find out the linguistic mechanisms. 

According to different books consulted, to these unknowns about cognition and 

language, numerous answers were born although two of them gained great weight in the 

analysis of language acquisition: Skinner's behaviorism  and Chomsky's innatism. The 

answers to the acquisition of L1 with greater pedagogical weight are presented below. 

 

1.3.1   Language as behavior: B.F. behavioral theory Skinner. 

Skinner's proposal dominated the theory of acquisition of L1 until the 1960s. 

Skinner in his work “On Verbal Behavior” (1957) states that language is learned by 

imitation and considers it a form of behavior. As Ruiz (2000) stated, Skinner considers 

the process of language acquisition as a process of habit formation, discarding the 

conception of mental and cognitive fact. Language is learned behavior. This behavior is 

based on the scheme: stimulus-response-reinforcement. These components are 

constituted as the steps to achieve the learning of L1.  

The child’s verbal behavior is modeled until these habits coincide with the adult 

model. Bestard and Pérez (1992) postulate that, this theory considers that the child is 

born with a blank mind, without innate ideas and what he learns and acquires 
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throughout his life through sensory expressions and perceptions he develops his 

knowledge and skills. The child  created a “tabula rasa” that develops his learning as a 

result of the answers in the context in which he is exposed, the basis of the Theory of 

Saint Thomas Aquinas that was disclosed by John Locke. It is concluded that in this 

vision about the learning process, first, the child perceives a mental or physical stimulus 

(for example, feels hungry) and is, then, when, according to behavioral theory, imitates 

the sounds and linguistic structures of children, surrounding adults issuing an answer. 

Finally, they are the  surrounding adults those who recognize that child’s effort to 

produce something similar to the adult model and, as a consequence, reinforce the 

sounds emitted with a reward (praise or food) or a correction by mistake in the 

production of sounds. After the first experience and with the purpose of obtaining more 

rewards, it is conjectured that the child repeats the sounds and the linguistic structures 

until they become habits. On the other hand, if, on the contrary, the stimulus is not 

reinforced or corrected, it weakens or tends to disappear. It is confirmed that, according 

to Skinner, reinforcement is fundamental since it allows the consolidation of habits. 

As a result and based on Bestard and Pérez (1992) it is induced that verbal 

behavior is controlled by its consequences and, only, if the child receives a reward, is 

that verbal habit reinforced. That is, if the child says “potato” when he feels hungry and 

the adult rewards verbal production with food, the child will reiterate the response. 

From this perspective, to reach an understanding, the child receives the order “come” 

from the adult speaker, the child executes the action and the mother kisses him. The 

child understands that the action is well done and, therefore, will acquire the behavior in 

response to that verbal stimulus of his attachment speaker. Therefore, Skinner explains 

understanding and expression through an appropriate response mechanism to the 

stimulus. 
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From the point of view of this theory, the errors produced by children establish 

as a result of an imperfect learning of habit formation. This misconduct will develop 

due to not having received a correct reinforcement or not having corrected the defective 

response in the child. It can be verified that the child is considered a defective version of 

the adult model since it is not a system in itself as it is based on the speakers around it to 

receive reinforcements or correction. 

In this theory, the context becomes very important. As Ruiz (2000) indicates in 

the behavioral hypothesis of learning L1, it is based on the imitation of the adults and 

people around them and not of a language based on rules but on practice. Each child 

mimics the input10 around them; reasonably, the quantity of the input and the quality 

are fundamental. 

Based on Ruiz (2000) one can reflect on the lack of explanation of the child's 

linguistic creativity: what happens when a child is creative with language and says 

something he has never heard? Children seem to take patterns and generalize them to 

new contexts by creating new forms until they finally find out how adults use those 

forms. Skinner's behaviorism can only partially respond to us by explaining how 

children acquire simple structures but not how they dominate and develop more 

complex structures to which they have not been exposed or how they produce errors 

generalization since they do not usually acquire it from context. Being a partial 

explanation, other theories of the acquisition of L1 arise. Obviously, according to the 

conception that is defended in this work this theory does not explain all the features 

perceived in the acquisition of language. 
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1.3.2    Language as biological programming: Noam Chomsky’s innate 

theory. 

In the 60s, Chomsky’s theory emerges as a clarification of the acquisition of L1 

although, later, some linguists applied it to the acquisition of L2. Like Skinner, in 1957, 

Chomsky wrote “Syntactic structures” in reaction to the publication and the theory of 

the first. Noam’s conception is also known as “transformational gramar” or “generative 

theory”. 

Following Ruiz’s (2000) idea, the problems that Chomsky encountered in 

Skinner’s explanation of learning L1 are analyzed. Two casuistic situations are 

witnessed to which Skinner could not respond with his theory. Firstly: the logical 

problem of language acquisition or platonic problem: how is it possible that with so 

little data and so poorly ordered there is the ability to develop a linguistic system so rich 

in every way? Children know considerably more about the structure of the language 

than could be expected by imitation of the input received. In the oral reality of the 

language, the child faces degenerate input  and, despite this, is able to produce a 

complex language, based on rules and with the presence of creative ability. 

On the other hand, the incongruity of whether the child learns by imitation of the 

adult model with structures as superficial as it can emit such deep structures is exposed. 

They find the answer in which they do not learn the phrases they hear but the 

underlying sentence structures, the rules, the variants to the rules and the errors of 

generalization. Indeed, the adult should not be and is not systematically and 

continuously correcting the child in the acquisition of L1. According to the Chomskian 

theory, correction is required when it is a semantic error since the others are 

evolutionary (Harley, 2001). 
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As Bestard and Pérez (1992) affirmed and as it is becoming clear, Chomsky 

reacts in the opposite way to Skinner's theory by certifying that the child is not a flat tab 

against the acquisition of language because they are born prepared for it and it develops 

just like any other biological function such as walking. The language acquisition 

process, according to the Chomskian vision, starts from the conception that the child is 

born in possession of universal grammatical rules that he adapts to his language based 

on contact and direct exposure to it. Thus, with the environment, he unconsciously 

formulates his own rules of the language in question through trial-error trials, deduction, 

induction, etc. 

According to Chomsky, the child adapts the innate universal grammar rules 

through experience with the context based on the specific language around him. With 

more sense for this work, the child is born with a capacity and tendency to acquire 

language as it is born with the facility to learn to walk. 

This theory is corroborated by Ruiz’s (2000) manual, who develops the 

Chomskian idea that the child is endowed with innate universal rules and parameters 

common to all languages, known as Universal Grammar (GU). This Universal Grammar 

is an innate mechanism prepared to acquire the language (LAD, Language Acquisition 

Device) that when coming into contact with the language, adapts to the specific 

language and generates hypothesis of use (Ruiz, 2000). The rules of the Universal 

Grammar begin to be used one after another in contact with the language and together 

with other mechanisms, such as deduction, it makes possible the acquisition of it. This 

mechanism is capable of explaining the child’s creative relationship with language, 

creating infinite phrases from exposure to a series of concrete elements. 

At this point, it is necessary to refer to the hypothesis of the critical period as a 

biological basis for language acquisition in relation to Universal Grammar and LAD. 
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The biologist Eric Lenneberg, the father of the hypothesis, relates learning to talk with 

walking as well as Chomsky. The language development ability, such as the ability to 

walk, must be stimulated and depends on the environment in which the child develops 

and the motivation received (Lightbrown and Spada, 1999). The same authors reflect 

that, obviously, Universal Grammar must be “activated” in a specific critical period in 

which the neuronal plasticity is greater and, according to the weak version of the 

hypothesis supported by linguists, it will be possible to learn but more obstacles will 

arise and learning will not end with such a profound degree of competence. 

Undoubtedly, when it is expressed that the Language Acquisition Device (LAD) 

must be activated, it is understood that it is in contact with the communicative 

environment itself. This mechanism is responsible for the “creative ability” that the 

child demonstrates in linguistic matters. Depending on the variable parameters of each 

language with which it comes into contact, “we develop hypotheses about its 

grammatical structure and such hypotheses are rejected or confirmed from the linguistic 

data, in the form of rules that will constitute the linguistic competence of the speaker” 

(Pastor, 2006). 

Pastor (2006) postulated the importance that Chomsky attached to competence 

and performance. Competence is an idea that came to obsess Chomsky: knowing the 

intuitive domain of the system of rules that prepares the child to understand and produce 

all kinds of sentences in his language. On the other hand, the concrete action is observed 

as the way in which language is used in the real linguistic situation; production and 

perception of speech context. It is guaranteed that, in Chomskian theory, as for Skinner, 

the context surrounding the child remains vital and that people provide him with a 

speech of quantity and quality. 
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The input is a significant element for him because it conditions a faster 

acquisition but concludes that it is the biological endowment that executes the rest of 

the process. 

Contrary to what seemed to the naked eye, there are also inconsistencies with 

Chomsky's innate theory since it does not explain why the regular and irregular forms of 

language arise in parallel at certain times or in what position extralinguistic 

communication is left so present in children (Bestard and Pérez, 1992). 

With Chomskian theory, a window opens to support the ideas of innatism and 

creativity of language that are reflected in this work. However, both Chomsky's innate 

theory and Skinner's behaviorist consider language from the formal paradigm and the 

analysis of certain factors present in linguistic communication that would be convenient 

to study in the next point is obvious. 

 

1.3.3  Language as mental construction: Jean Piaget’s constructivist 

theory. 

Another of the conceptions about the acquisition of the L1 that takes on great 

weight is that of Jean Piaget: the constructivist theory. In this section, the ideas 

expressed by the author and his conception of construction and trial-error will be 

developed in all types of learning, including language learning. 

Piaget believes that the child adapts to the environment using his intelligence; 

the biological adaptation accommodates the human being to the environment, 

structuring the experiences and turning them into schemes (Ruiz, 2000). Namely, Jean 

conceives the language as a result of a series of mental operations that denote the child’s 

intellectual development. Under this point of view, language is the consequence and not 

the cause of the child’s intellectual development, arising when he acquires the symbolic 
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capacity. Following the investigations of neo-constructivism, it has been determined 

that children's language is a complex system based on its own rules. 

During the linguistic development, the child develops his own laws where the 

linguistic elements related to each other are found. The acquisition process, while the 

child is creating his own hypotheses about language from the input he receives, usually 

requires systematic changes of all the elements that made up his rules since the child is 

forced to revise, reform and even abandon these rules when compared to the context. 

Ruiz (2000) writes that, as in any acquisition analyzed by Piaget, the child has 

mechanisms of assimilation, association and balance (producing the phenomenon 

known as Cognitive Conflict) that, together with the interaction in the environment, the 

child builds his own knowledge or skill. If in your relationship with the context you 

receive enough feedback, cognitive development is achieved, resulting in language 

development. 

In all learning, according to the author, the person is acquiring schemes and 

always working on building new learning on the previous one, creating increasingly 

complex structures of knowledge. In the case discussed in this monograph, the child’s 

language is in equilibrium until it is destabilized by elements that require assimilation. 

When it is assimilated, it is prepared to accommodate the new situation and the new 

scheme that it has to incorporate thanks to the interaction with the environment. Finally, 

the child adapts to the new structure acquired or not; observing to what extent he 

responds to his problems the child rebalances or rejects the new element. Therefore, 

language is the product of a more cognitive construction of the individual (Ruiz, 2000). 

As a summary, Piagetian theory recognizes that there is something innate about 

what new learning is constructed and adds its opinion about the process explaining, 

then, why the child makes mistakes sometimes and sometimes not: he is testing the 
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language. In this sense, the conception of learning of L2 will be developed: innate and 

in continuous construction. But does the model speaker that introduces language to the 

child matter? In the next point, great importance is attached to the language that the 

adult provides to the child according to the interactionist theory. 

 

1.3.4   Language resulting from interaction with the adult: Interactionist 

theory. 

During this section, the importance of the language to which the child is exposed 

by the adult is described. The conception of interactionist theory is treated. This theory, 

considered integrative since it is based on Chomsky's innatism, his Universal Grammar 

and Piaget's cognitive conflict. However, it focuses on the input that the adult generates 

more than on the GU itself. It is conceived that the child develops his language as a 

result of the interaction with the environment; interaction with the input directed by the 

adult to the child as a modified language. 

The language that the child receives is a modified input (and not degenerated as 

in innatism) to facilitate its acquisition. In this sense, the modified input, motheresse or 

caretaker talk  that the adult directs to the child is analyzed as a more simplified 

language, with a slower speech speed, varied intonation, high tone, frequent repetitions, 

paraphrases and shorter sentence structures (even verb tenses are chosen). The purpose 

of this simplified discourse is to adjust the language to the level of understanding of the 

child, highlighting the action of naming objects (Ruiz, 2000). It emphasizes the 

importance of adult-child interaction and its language than in the abstraction of rules 

and linguistic exceptions. It is the language model speaker that responds and adapts its 

input based on the indications that the child sends of his level of progress in language 

acquisition and his ability to processing. When the structures settle stably in the child, it 
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is when he shows his creative ability. Based on the cognitive conflict, the child 

advances in knowledge and language by developing theories that he reviews and 

reworks based on their effectiveness. Often, the adult corrects the child’s sentence error 

by repeating it grammatically correct. 

For Ruiz (2000) this theory has three nuclei of debate: 

- The relationship between cognition and language. Language acquisition is 

considered a knowledge of the world. 

- The innate character of certain elements. Chomsky's Universal Grammar. If the 

child did not have them, he could hardly begin to distinguish the basic elements 

of the language to which he is exposed. 

- The child-adult interaction. It is the basis of language acquisition according to 

this theory along with the idea of innatism. As Bruner (1986) states, language is 

produced thanks to the Language Acquisition Support System (LASS); a system 

formed by a collection of media, instruments and actions that adult speakers 

carry out in order to facilitate the acquisition of language (Ruiz, 2000). What has 

been designated as the modified input. 

This vision of the acquisition of L1 is considered key since it shows the power of 

the adult in this process and the responsibility that it possesses by strengthening the 

means so that the capacities can be developed to a greater or lesser extent. 

According to experience, the child is not perceived as a tabula rasa but it is 

evidenced that the child has an amazing ability to acquire the language and a total 

mastery of his L1 in, barely, 3 years of life and, with appropriate exposure to L2, it can 

be acquired in 2 years of contact with it. This may show that Chomskian theory, that the 

infant comes with universal grammatical and linguistic rules, makes sense. It is true 

that, according to the interactionist and Piagetian theory, it is vitally important to look at 
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the construction that the child is making of his language without forgetting the input 

that the adult refers to the child. Then, with the intention of analyzing the theories of 

acquisition of L2, the most influential factors in this process will be presented. 
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Chapter II  

Factors influencing the learning of an L2 

 

Next, the elements considered as known variables in the acquisition of L2 are 

developed. There is a need to know these variables so that the teacher be aware of the 

tools you have and those that are susceptible to improvement in the teaching-learning 

process. 

Pastor (2006) states that, in today's multilingual society, giving importance to the 

linguistic domain as a basis for progress, the concept of L2 can be split into second 

language and foreign language. 

English as a Foreign Language (EFL) is spoken when people acquire it as  a 

non-native language L2 in the context of an L1 where they operate daily and, 

consequently, L2 is not required for integration into society. On the other hand, in the 

event that the person acquires a language either because they are considered co-official 

and need it to function in their native context (for example, the case of Spanish and 

Catalan in Catalonia) or to change their country of residence and need it to interacting 

with society will be called Second Language (ESL) and will be difficult to simulate 

within the classroom (Pastor, 2006). 
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The case discussed in this monograph makes it clear that what takes on meaning is to 

refer to the acquisition of the English Language as a Foreign Language within a socio-

cultural context in England but what is intended to be achieved is that the child feels the 

L2 as a Second Language that coexists in your daily reality. 

 

2.1   General characteristics 

So, on what depends on  the degree and efficiency of acquisition of L2? In order to be 

able to develop an appropriate context and be aware of which elements that can be 

improved influence the acquisition of English Language in the classroom, it is intended 

to clarify the series of factors that the authors propose as an explanation of the 

differences in learning outcomes of the L2. In the case of L2, unlike the acquisition of 

L1, it is not always concluded with total competence (Ruiz, 2000). 

These factors are given great importance since, in the words of Selinker (1972), 

the different degrees of language acquisition cannot be analyzed without delving into 

various elements of the process, such as context, learning individuals and their 

characteristics. 

Unlike in the publication of Bestard and Pérez (1992), who focus the acquisition factors 

of L2 solely on the individual characteristics of the student, Ruiz (2000) draws an 

analysis of the differences in learning based on a study of differences in characteristics 

such as: 

- Characteristics and variables of the acquisition environment: difference 

between natural environment or school learning environment and if there is 

contextual exposure to native speakers outside the school environment. 

- Characteristics of the input received: analysis of the quantity and quality of it 

orally and in writing. Input received: oral / written. It is directly related to the 
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methodology used in the classroom and if the classes are taught entirely in L2 

or L1 is used. Along these lines, Ruiz highlights the child’s intake. The teacher 

is interested in knowing the ideal conditions for the input to be mostly intake 

and, to a large extent, the main elements depend on pragmatic factors, their 

interests and linguistic understanding and use needs. In favor of further 

processing of information by the child, the teacher must adjust their language 

just as the mother or caregiver adapted their L1: modified language. 

- Characteristics of the teacher: Educational style, pedagogy, correction of errors 

and personality. A teacher must be motivating, knowledgeable about the group-

class and guide by providing an understandable input within the reach of the 

child and always located in its Zone of Proximal Development (ZPD). 

- Characteristics of L1:  The linguistic distance between L1 and L2. The ease of 

acquiring an L2 that is similar to L1 (for example, Italian and Spanish) to 

reduce language interference is highlighted. 

- Individual characteristics of the child: Even based on identical characteristics 

mentioned above, individual acquisition is different Bestard and  Pérez (1992). 

It is now intended to focus on the individual characteristics of the student that 

allows him to predict his success in the Foreign Language. The following characteristics 

are based on field research methodologies based on questionnaires, linguistic tests, etc. 

that have evolved over time. In this regard, Pastor (2006) highlights the types of data 

analysis carried out in this topic that allow us to estimate which element was most 

important in the acquisition of languages throughout the theoretical-pedagogical 

development: 
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a) Contrastive analysis (between the 40s and 60s).  

First data analysis model based on a comparison between L1 and L2 to identify 

similar and differentiated traits in order to find an efficiency in the acquisition of L2. 

“The initial hypothesis presupposed that there was a directly proportional relationship 

between linguistic distance and learning difficulty” (Pastor, 2006). 

b) Error analysis (60s).  

In order to improve the acquisition, he proposed a study of the mistakes made by 

a learner in his L2, considering them current and necessary for progress. 

c) Performance analysis. 

The role of the child is studied by studying their competence in L2. What the 

child is able to say and do in L2 and not only their mistakes (Pastor, 2006). 

d) Speech analysis.  

It takes care not only of the learner’s  performance, but also of the linguistic 

samples he receives. It relates the input and productions of the child, output, based on a 

conversation analysis. 

Following this evolution of the analysis, individual characteristics of the learners 

are obtained that are necessary to highlight in search of the effectiveness of the 

acquisition of  L2 that are based below. 

 

2.2     Intelligence 

Intelligence, according to Pastor's opinion (2006), is not decisive for learning success. 

For many years, Intellectual Quotient tests have been given great importance, but what 

kind of intelligence does this test measure? How can you be smart? Do any of these 

ways influence the effectiveness of the acquisition of L2? 



28 
 

Observed the “intelligence” that these tests measure and after a study of 

linguistic immersion in Canada, it was observed that it was of great relevance in skills 

related to grammar, vocabulary and reading but did not stand out in oral skills. That is, 

it is an important factor if the methodology applied in the classroom was not 

communicative. 

According to Gardner (1983) each person has a tendency and an ease of learning 

/ acquisition that will make him more skilled in a field; a more developed skill. In this 

aspect, intelligence is not a single one but the union of the different skills and, 

depending on the child and his predominant skill, the methodology chosen in the 

classroom will be more or less adapted to his educational individualization. He defines 

it as a capacity to solve difficulties and to elaborate products of importance in a 

community. Therefore, intelligences are skills that evolve, develop and spread, they are 

not watertight. It indicates eight different: logical-mathematical, kinetic-bodily, visual-

temporal, musical, naturalistic, interpersonal, intrapersonal and verbal-linguistic. Each 

person has a combination of all of them to a greater or lesser extent. The verbal-

linguistic intelligence is the one that is reinforced by the traditional methodology, 

forgetting that the child is a compendium of seven more intelligences. 

The purpose of taking intelligence as a factor is that the teacher provides the group of 

students with a greater range of possibilities in the classroom to provide an input that is 

mostly intake. Give all trainees the opportunity to activate the two hemispheres of the 

brain, accessing the different intelligences offering greater learning efficiency for all. As 

a consequence, children will favor their motivation and self-esteem by observing their 

potential (Pastor, 2006). 

 

 



29 
 

2.3     Aptitude 

Larsen-Freeman and Long (1994) suggest that aptitude has been considered a cognitive 

variable: a factor related to the intelligence of the learner and that it has a great weight 

as a variable individual element in the effectiveness of the acquisition of L2. 

Understanding aptitude as a natural ability or facility in order to acquire the language (to 

identify and imitate sounds of the new language, infer rules, memorize, etc.) (Pastor, 

2006). Thus, children with this “aptitude” learn faster and more easily although it is not 

a factor that can be improved and developed. 

Bestard and Pérez (1992) wrote according to J. B. Carroll, the ability to communicate 

and understand a foreign language is a specific talent that does not always coincide with 

the child’s intelligence and depends on different abilities: 

- Ability to remember phonetic material. 

- Ease to capture the functioning of the linguistic system. 

- Dexterity to memorize words. 

- Willingness to induce and discover linguistic forms, rules and structural 

models within the linguistic system. 

It is induced that individuals who possess this individual facility will have 

greater productive and comprehensive efficacy of L2 in less time of exposure to it. 

Although it is reflected that aptitude is relevant when talking about formal learning of a 

language. But it is not so decisive when the process is that of acquisition (Pastor, 2006). 

 

2.4     Motivation 

In any teaching-learning process, motivation is a fundamental element for a more 

efficient acquisition. Motivation leads to success and vice versa, it is not a linear 

relationship but they feed back. From the point of view of the teacher, who knows how 
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to develop a motivation in his students, he will be able to capture the attention of the 

children and feel a need to know more, to acquire, to communicate and to live the L2. 

Motivation is understood as an inner impulse or desire that leads a person to perform 

certain actions (Ruiz, 2000). This impulse can be considered of several typologies 

depending on where the effort arises and the reason for it. 

Depending on the origin of the motivation, whether two types are obtained from inside 

the child or from outside: intrinsic motivation and extrinsic motivation. A child with 

intrinsic motivation is conditioned so that the desire and the need for fulfillment, 

advancement and learning are born, for the interest and desire in acquiring the language 

and intrinsic satisfaction. On the other hand, if the desire to receive a reward moves you, 

it is called extrinsic motivation (Turner, 1986). 

Gardner and Lambert’s proposal is a distinction of motivation from a sociolinguistic 

point of view, highlighting motivation as integrative or instrumental (Larsen-Freeman 

and Long, 1994). The first is related to intrinsic motivation and is based on the desire to 

be part of the linguistic community to integrate and persists in the long term. 

Instrumental motivation, related to extrinsic motivation, is utilitarian and is exemplified 

when the speaker needs it to travel or for studies. 

Which one is the most effective? A union of the two. Pastor (2006) stated that an 

example of a balance between the two motivations is given by immigrants, who need 

the language to function in the daily reality of the country of the target language and 

their need for cultural and social integration, being integrative motivation, and, in 

addition, it can be instrumental to pass exams or get a job. 

In the acquisition or learning during the first years of approach in the case of 

early childhood education, there is a more accentuated use of integrative motivation, 

especially in immersion program plans exclusively with classes in L2. Children begin to 
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use L2 to please the teacher, even when they are aware that he speaks their L1, by 

integrating into the classroom (Pastor, 2006). As a result of the linguistic and 

communicative  demands  the two types of motivation tend to balance (instrumental and 

integrative). 

According to Bestard and Pérez (1992), the child is easier to motivate than the 

adult. The child identifies with what he does, enjoys active participation and uses his 

imagination to create a binding interest in L2. In the child, integrative motivation can be 

encouraged by being difficult in the adult. 

 

2.5    Attitude 

As with each learning, the child's attitude can be positive or negative towards him. In 

the case of the language it is more complex since that attitude is taken towards the 

language itself, towards its speakers, its culture, the partners, the context, etc. According 

to Pastor (2006) a positive attitude goes hand in hand with high intrinsic motivation. 

In turn, this attitude depends on other factors that are being developed in the present 

work: personality, motivation, social prejudice, need... and is the core of overcoming or 

not the barrier of social distance. It can be considered a positive attitude if the student 

highlights the similarities between cultures and languages and intends to make the 

immersion or negative if, on the contrary, only highlights differences and does not 

identify in any field with the L2. In the second case, they can even reject the acquisition 

of the language (Larsen-Freeman and Long, 1994). 

It is Ruiz (2000) who highlights the influence of cultural and linguistic 

stereotypes on the attitude towards language and its teaching-learning, both in children 

and in teachers. In this way, it will be observed that the teacher, unconsciously, will 

give more prominence to certain children in the classroom who show a more positive 
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attitude towards the language, praising their progress but leaving those who do not get 

involved isolated. The teacher must be aware of the double-edged weapon that is the 

Pygmalion effect: you predict and project the positive and the negative (Carrasco, 

Javaloves and Calderero, 2008). 

 

2.6    Personality 

The personality can be considered to cover many other factors that are being developed 

throughout this study, but it should be emphasized that this section of the monograph 

will highlight the emotional qualities of children. 

Ruiz (2000) expressed that some elements such as extroversion and introversion, 

empathy or the degree of anxiety have great influence on learning. He stressed that the 

excess of any of these factors can negatively influence the acquisition, being a moderate 

participation of them the appropriate level for a normalized development. However, the 

role of the teacher is considered essential in this aspect since, knowing the class group, 

it is evident that not all types of personality react equally to the same pedagogical 

activities (Pastor, 2006). In introverted children, for example, more progress in group 

activities will be observed avoiding being the center of attention. 

Following some examples of personality profile marked by Larsen-Freeman and 

Long (1994), we proceed to set a series of guidelines so that the teacher is aware of the 

different consequences that personality can have in the classroom: 

a) Introversion / extroversion.  

Introversion causes problems to communicate orally, take risks ... but in 

individual tasks and written production, they feel more comfortable. In excess, 

introversion can be detrimental to the development of communication skills. On the 
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other hand, outgoing children are favored to acquire, since they are less afraid of error. 

It is shown that being uninhibited helps develop communication skills. 

b) Self-esteem.  

A person with great self-esteem assumes risks is not afraid of ridicule but with 

low self-esteem communication skills do not develop well, high self-esteem leads to 

success and vice versa. On the contrary, an excess of self-esteem generates children 

closed to the correction that attach very little importance to errors. 

c) Debilitating and facilitating anxiety. 

The debilitating anxiety is one that paralyzes the student, who tends to avoid that 

situation. There is another version of this anxiety that stimulates the progress of learning 

and acquisition being a certain degree of nervousness to respond in the communicative 

process called facilitating anxiety. 

d) Ability to take risks.  

This ability denotes self-assurance, without fear of error, related to extroversion, 

with the aim of moving forward as it is based on not being afraid to use new linguistic 

elements or in new contexts. These children often repeat in a low voice before 

launching into practice what they learn. In the face of perception it also has its 

consequence by observing children who make a great effort to understand, even if they 

are not sure of knowing the totality of what is said. 

e) Empathy.  

It is a more developed factor in children and is defined as the ability to put 

themselves in the place of another person, the speaker or the listener. Its direct 

consequence is to allow a more understandable input, analyzing body language and 

favoring the situation of mutual understanding. It stands out in cases in which children 

adapt their specific expressions of the language or sayings (idioms), accent, rhythm, 
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pronunciation and intonation depending on the adult to be imitated and with which they 

establish a relationship in that precise linguistic exchange. 

 

2.7     Age 

Once the Hypothesis of the critical period has been developed in previous pages, it is to 

be deduced that age will be important for the acquisition of L2 since there is a neuronal 

plasticity that makes the process easier and, even, it is said that at a certain age 

Chomsky's Language Acquisition Device (LAD) is disabled (Ruiz, 2000). 

After inquiring, it is perceived that many authors do not consider the value of 

age important, however, others consider that there are features that denote whether the 

acquisition was made within this critical period or, conversely, after it. 

One of the great advantages of early acquisition indicated by Bestard and Pérez 

(1992), is that at this age children have less fear of error and low levels of sense of 

ridicule. Although, the greatest advantage that stands out in early exposure to L2 is the 

possibility of imitation of intonation, tone, accent and rhythm of the tongue (Larsen-

Freeman and Long, 1994). 

 

2.8   Cognitive style 

Cognitive styles are analyzed as a factor directly related to Gardner's multiple 

intelligences and with the specialization of the cerebral hemispheres. In the words of 

Pastor (2006), cognitive style is the predisposition of the trainee  towards certain ways 

of approaching learning and processing information. These learning styles demonstrate 

to the teacher that, in order to reach students and ensure effective acquisition for the 

group, a rich variety of activities based on different methodologies and ways of 

cognitive styles must be provided. 
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Cognitive styles condition the reality of the classroom: 

a) Visual style.  

They prefer learning through drawings, images, graphics and diagrams, having 

no problems with reading and writing. They show more facility to memorize and a good 

spelling. Being of visual cognitive style, they choose the use of the board as a means of 

communication and explanation. It is favored with traditional teaching. 

b) Auditory style. 

Children who exposed to oral L2 learn with this exposure without having to take 

note in higher courses. They usually enjoy “listenings” and move their lips when 

reading. 

c) Kinestetic style (touch or movement). 

Students who need to touch to experience learning. They are continually 

moving. They need the movement linked to learning. Students with bad behavior and 

lack of attention are considered as they tend to move during learning. 

d) Analytical learning style.  

They break down information into parts to analyze it and prefer deductive 

methods for language learning. 

e) Holistic or global learning style.  

They work best under the inductive method (Larsen-Freeman and Long, 1994). 

Each person learns through these styles but there is a tendency to one or the other. At 

the stage that concerns us in the present work, children from 3 to 6 years old relate to 

the world through their senses: eyes, hands and ears. Activities that encompass those 

learning styles are recommended so that, starting at age 7, you opt for a specific style. 

The education by the school and the family can and should educate in the 

cognitive and personality styles, perfecting them, especially in the early ages. 
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2.9     Learning strategies 

When faced with learning, the child has a predisposition to address learning, previously 

designated as a learning style, but, also, it uses a series of techniques to achieve 

acquisition called learning strategies. These strategies are tricks or tools that facilitate 

the child's acquisition of L2 (Pastor, 2006). 

The previous bibliography does not clarify whether these procedures can be 

learned although Pastor (2006) already verifies that it is possible and, in addition, highly 

recommended. Although slowness can be observed in the learning of the same since the 

student is usually very ingrained to those considered personal strategies. In short, 

strategies can be taught and it is important to do so, because they can use the effective 

ones and discard the ineffective ones. 

According to Larsen-Freeman and Long (1994), there is an individual 

differentiation of actions and mechanisms that children use when facing learning: a way 

of learning with tools and techniques. Thus, if the learners are aware, the importance of 

the practice in the language can generate their own situations suitable for acquisition. 

Importance is given to actions that contribute directly to learning since they are the ones 

that provide the direct input for acquisition. 

  

2.10     Other factors 

In addition to those previously developed, other factors, less studied by the learner's 

individual, must be taken into account: "memory, specialization of the cerebral 

hemispheres, will, linguistic disability, interest, sex, birth order or previous linguistic 

experience (Pastor, 2006). According to this author, these factors are still being 

developed and her research will bring new elements that will allow the teacher to 

understand more closely as when the child acts when acquiring L2. 
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The importance of all the elements that have to be taken into account when 

facing the acquisition of L2 in a classroom of child education and in general has been 

explained. The people factors that, perhaps, are the most complicated to adapt according 

to the circumstances of language learning have been highlighted. After analyzing these 

factors, we proceed to get into the approaches, theories and methods that have been 

concluded throughout the research history regarding the acquisition of L2. 
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Chapter III 

Theories, methods and approaches in the acquisition of L2 

 

During this section, the theoretical and methodological route on the acquisition of L2 is 

highlighted. As Bestard and Pérez (1992) pointed out, in order to analyze the process 

that occurs within the person in the learning-acquisition of a language, every approach, 

methodology and techniques used must be analyzed. Obviously, attempts to refer to a 

scientific base the methods or systems of second language teaching have resulted in the 

need to seek support in general theories about human learning and in the way in which 

the individual acquires his first language. This lack of theory on the acquisition of the 

second language is precisely one of the main causes that explain the lack of total 

effectiveness in the methods of teaching languages until today. 

To explain the evolution of approaches and methods over time, the taxonomy 

will be based on the publication of Richards and Rodgers (2003) and following some of 

their methods and approaches most studied by the authors in the field. 

The first trends are based on the behavioral hypothesis of the acquisition of 

Skinner's L1; namely, in the so-called structuralism based on the formation of habits 

through positive reinforcement (reward or praise) and negative reinforcement 

(correction). 
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3.1    Grammar-translation method 

Its main objective is to memorize verbal paradigms, grammar rules and vocabulary. It 

wa devoted to translate literary texts, focusing students' development on the language of 

literature they learn, as well as their way of teaching.  Among some of the teaching 

activities we can include: questions that follow the reading of paragraphs; translation of 

literary extracts from L1 to L2 or viceversa; memorization of grammatical rules and 

vocabulary equivalents to learn in the native language. 

According to Richards and Rodgers (2003) the basic characteristics of this 

method can be summarized in: 

- The objective of teaching is literature, which is accessed from the 

memorization of word lists and grammar rules, which are presented 

deductively. 

- Therefore, little or no attention will be paid to oral expression and listening 

skills (speaking and listening). 

- The teaching language is the first language of the learner and special care 

will be taken with the correctness of the translations. 

- The teacher is the protagonist and authority in the class and, therefore, the 

student is only a passive agent. Its role is to receive, assimilate and 

accumulate knowledge. 

- Class activities revolve around the sequence explanation-practical 

understanding. 

- Errors are not tolerated; they will be corrected immediately, since the 

repetition of the error would lead to its settlement and consolidation (pp. 15-

16). 
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This method aims to know the linguistic system of the L2 without using it as a 

communicative vehicle. Non  oral practice was given according to its characteristics, it 

is a deductive method in which through the grammatical rules of the target language it is 

intended that the child be formed for the creation of any sentence in L2 (Bestard and 

Pérez, 1992). The teacher is the one who explains the rules by making exceptions to 

them and the child learns them together with the memorization of vocabulary lists of L2 

with the meanings translated to L1. Then, they face the text that is uprooted from the 

interests and motivations of the students of which they will make the direct translation 

in writing (from L2 to L1). It is also common to continue with inverse translation (from 

L1 to L2) of some decontextualized sentences. The ultimate goal of this method is not 

to speak the language but to interpret and read texts in L2. 

Both advantages and disadvantages of this method appear clear (Bestard and 

Pérez, 1992). The advantages highlighted by these authors are: the safe and organized 

way of learning, the carelessness of the child for the pronunciation of the language, 

support in the L1, exhaustive explanations, greater ease of understanding of the 

grammar rules and, of the teacher, do not know. It requires great efforts or 

improvisation attitude. The disadvantages are listed: disinterest in the development of 

oral skills, the communicative function of L2 is lost, the target language (translations) 

and apathy are instrumentalized by students with different learning styles; children tired 

of memorization, writing and translation. 

Richards and Rodgers (2003) indicated that: 

This method is frustrating for students but not very demanding with 

teachers. Although its disadvantages are numerous, together with the 

fact that not its texts are not designed by linguists but by people 

trained in literature, it is still used around the world and in situations 
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where the understanding of literary texts is the primary 

objective”(p.36). 

 

3.2      Direct method 

It was introduced in France and Germany at the beginning of the s. XX and extended in 

the USA thanks to L. Sauveur and M. Berlitz, who, in reality, never referred to him as 

such, but as a Berlitz method (Richards and Rodgers, 2003). 

The principle of this method is that L2 is learned as L1 is learned. Richard and Rodgers 

(1986) thus summarize the principles of this method: 

- It is taught only in the second language. 

- Only the vocabulary and phrases of colloquial speech are taught. 

- Oral skills are developed in small classes in a progression from the easiest on 

to a more complex one where is practiced question and answer exercises 

between teacher and students. 

- Grammar is taught inductively; that is, that the rules are not explicitly taught, 

but that the students themselves reach conclusions about the grammar rule. 

- The new points are presented orally. 

- Vocabulary is taught concretely with physical demonstrations and abstract 

concepts are taught by means of ideas assotiated among them. 

- Auditory comprehension and oral production skills are developed. 

- The pronunciation and correct grammar are emphasized 

For Sánchez (2009) its main features are: 

- Exclusive use of the target language, so translation is totally excluded.  

- Preference of oral language over written.  
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- Teaching vocabulary and everyday structures and always in natural 

environments, in a context in which they acquire full meaning.  

- Grammar is taught inductively.  

- Emphasis on pronunciation and grammar.  

- The errors are corrected immediately, but in a less abrupt way than in the 

previous method, since the correction is not conceived as a punishment, but 

as an improvement in communicative effectiveness (pp. 58-61).  

The class of the direct method is therefore opposite to that of the grammar-

translation method. It is dynamic and promotes interaction. The teaching is thus open: 

the teachers guide the class but not authoritatively; Students participate actively in 

answering the questions of the teacher or classmates. However, the teacher is still the 

protagonist, because he is the one who organizes the class and the course, not the 

students. The main criticisms of this method focus on its lack of theoretical and 

methodological basis, since it does not rest on any theory about the nature of the 

language and its learning, 5 nor does it have methodological foundations that serve as 

the basis for the teaching techniques of which is it fair. On the other hand, the classes 

became complicated since the teachers had to make an effort not to use the mother 

tongue when they considered that it was the best way to explain them (Richards and 

Rodgers, 2003). 

In this approach, as Bestard and Pérez (1992) say, it is proposed that it is the 

teacher who always addresses the students in the target language (L2) using drawings, 

gestures, objects, etc. to clarify meaning and avoid interference or noise, capturing the 

meaning of communication. Core of learning is declared the production of good 

pronunciation (Richards and Rodgers, 2003). After understanding the meaning, it is 

proposed that the child repeat orally as a first step to oral expression to complete the 
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process by maintaining dialogues between them and the teacher in L2, leaving in the 

background the written skills and always subject to oral ones. 

For the issue of grammatical acquisition, no marked progression is followed 

because, counting on the improvisation of the teacher, the doubts that, in this aspect, are 

arising are resolved and it is the child who, inductively, is discovering the rules 

grammatical (Bestard and Pérez, 1992). The teacher becomes the model to be imitated 

by students and a guide providing direct and immediate correction of errors, avoiding 

bad linguistic habits. In the role of the teacher, it is expected that he be the one who 

carries the weight of the teaching-acquisition process and defends the conception that 

the teacher has the same L1 as the students to understand their interventions and 

linguistic interferences in that language. 

The highlight of this approach was the importance given to the spoken language 

by promoting a more real, expressive and natural language within the classroom which 

is fully identified with the line of this work. However, a great defect is pointed out: the 

lack of organization that, in the words of Bestard and Pérez (1992), will cause confusion 

in the students when they do not understand what they are learning at all times. 

This innovative method at the time was not established in public centers, only in 

private ones and the success lay in the teacher’s skill and not in that he was a native 

person (Pastor, 2006). 

 

3.3      Oral and situational approach 

Based on the work of the direct method, linguists H. Palmer and A. S. Hornby sought to 

develop a stronger basis than that of the above-mentioned method for an oral teaching 

of the English language. They focus on the selection of the most appropriate vocabulary 

and used to program language courses and grammar as the underlying structure of the 
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oral language (Pastor, 2006). As a consequence, they developed a method based on 

lexical and grammatical selection graduated by difficulty of content of the four basic 

skills to be developed in the acquisition of a language. 

As Richards and Rodgers (2003) stated, language teaching, according to this 

approach, would be based on PPP (presentation-practice-production): first phase of 

exposure to the unit orally and contextualized, followed by a controlled practice and 

ending with a free production of the acquired. It would begin with exposure to the oral 

language before facing written language. In short, language is a vehicle of 

communication in the classroom but, unlike in the Direct Method, new elements are 

introduced and practiced in situations and the vocabulary and grammatical structures are 

chosen through a procedure that ensures a gradual acquisition. of the child (from simple 

to complex). As for reading comprehension and written expression skills, they will be 

added when children have established sufficient lexical and grammatical bases. In this 

aspect and based on what is defended in these pages, it is a very remarkable feature that 

takes into account the individual factor of the child and his ability to acquire something 

that is within his possibilities; what Vygotsky would call the Zone of Proximal 

Development. 

Among the characteristics most emphasized by Pastor (2006) are: the importance of 

knowledge of well-structured vocabulary, the need not to make mistakes through the 

knowledge of grammar rules, their exercises as mechanical practices that evolve from 

controlled to free ones, the role of the teacher's linguistic model while the student 

repeats and responds being the textbook (organized by grammar rules) the most used 

material along with visual support. 

The teacher is who will be the guide and director of the lessons and the pace of 

teaching; In addition, you must be a skilled manipulator using resources such as 
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questions and orders that will stimulate the child to produce correct sentences (Richards 

and Rodgers, 2003). 

 

3.4    Audio-lingual method 

Method, developed by N. Brooks, based on structural linguistics, based on positive or 

negative stimulus-response-reinforcement, includes phonetic transcription, the study of 

the phonetic, morphological and syntactic system of the language.  

This method was characterized by Brown (1987) as: 

- Students received the information in a dialogue structure. 

- The acquisition of a language depended on memorizing and imitating. 

Learning looked like automation of habits. 

- Grammar structures are learned by repetition and with very little explanation. 

Each student learned it as a description of the data. 

- Vocabulary is learned as it appears in context. That greatly limits their 

learning. 

- Cassettes and visual media and rule-based activities were widely used. 

- It was very important that students produce sentences without making a 

mistake concentrating more on grammar than content. 

The audio-lingual method worked, above all, ―oral skills (expression and 

listening comprehension), understanding oral pronunciation and correct grammar, as 

well as the ability to respond quickly and correctly to situations of oral communication‖ 

(Brown , 1987). By the 70s this method became obsolete giving way to the 

communicative method. 

The language is considered to be pyramidally structured by a series of rules at any of the 

levels indicated above. (Richards and Rodgers, 2003). For Bestard and Pérez (1992), in 
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order to learn the language, it was necessary to know the blocks or elements of the 

language and master the rules that are used for the union of these elements, having 

priority over the written language. They assumed that the base of the pyramid of the 

language was based on the foundations of phonology considering that the process of 

learning the written language should be delayed considerably. 

The Audiolingual method maintains that learning a language occurs just like 

other forms of learning. Language is a formal system determined by rules, it can be 

formally organized to achieve maximum efficiency in its teaching and learning. 

Therefore, emphasis is placed on the mechanical aspects of language learning and its 

use,because language acquisition was believed to be habit formation. 

On the basis that language skills must be acquired through an audio-oral 

training, students induce the rules based on the use of language within a cultural and 

linguistic context. In the opinion of Richards and Rodgers (2003), the chances of error 

are considered minimal since the child memorizes dialogues and mechanical exercises 

of structures. 

The learning process is justified by Pastor (2000) as follows: listening to a model 

dialogue with structures to work, children repeat the dialogue they just memorized, the 

conversation adapts to the interests of children by changing specific elements and 

offering grammatical explanations if necessary and, finally, students are placed in the 

textbook to copy the sentences practiced orally or complete follow-up exercises. They 

can continue with more dialogues and repetition exercises. The main point is the 

teacher-children interaction (Richards and Rodgers, 2003). 

As inferred, the child, with a passive role and responding to stimuli, is conceived 

as a manipulable learner of achieving learning success with the teaching of techniques 

and memorization to produce correct answers. In the work of Bestard and Pérez (1992), 
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the role of the child is analyzed as a role motivated by the desire to participate in the 

activities. 

On the other hand, in the teaching-learning process, the teacher has an active and 

central role, modeling the target language, setting the pace of learning and capturing the 

attention of children with a variety of  activities such as drills (Richards and Rodgers, 

2003). Obviously, according to the proposal of this monograph that the student’s 

individuality is taken into account, this method relegates the student and his creativity to 

a great background, therefore, there is no sample according to the theory presented here 

although they could well be used its techniques as tools and materials for the classroom. 

Bestard and Pérez (2003) clarify that similarities have been found with the oral 

and situational method and that, following their deep analysis, this approach received 

three major criticisms: they attacked the foundations of the method in the conception of 

language (simplistic and mechanical vision ) and learning (stimulus - response - 

reinforcement) the practical results were not as effective as they were offered and, 

likewise, the students considered the learning process boring, linear and unsatisfactory, 

despite what was expected of this method. 

The audiolinguistic approach achieved part of its objectives such as good 

pronunciation and correct word formulation but failed to achieve the actual acquisition 

of the second language. 

 

3.5      Total Physical Response: the alternative to traditional methods 

In response to the more traditional methods, this arises that sought an innovation in the 

pedagogical field of the acquisition of L2 but still under Skinner's behavioral theory. 

Until then, any response prepared by the child was orally or in writing. With this 
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approach, the child would respond in a kinesthetic way: with the movement. This is 

why they will recommend it for the earliest ages of the student. 

This method, also called Total Physical Response (TPR), was developed by 

Asher, who maintained that children should follow the process of acquiring L1 in their 

learning of L2 which reduces orders or mandates in the initial stage (Bestard and Pérez, 

1992). The novelty introduced in this theory is to take into account the emotional aspect 

of the students in the teaching-learning process. As a consequence, it is not required in 

linguistic production and requires physical and playful movements of the child avoiding 

stress and promoting a positive attitude towards acquisition. The lower the stress is, the 

greater the learning since it is believed that the student gets rid of the tension and 

devotes all his energy to the acquisition of the language (Richards and Rodgers, 2003). 

For Asher, reflected in the work of Richards and Rodgers (2003), there are three 

fundamental processes in the TPR: 

- Oral comprehension is developed before oral expression. 

- The ability to understand orally is achieved after asking children to perform 

physical actions with orders as issued by the father or mother in the acquisition 

of L1. 

- Once the oral comprehension has been forged, oral expression or speech is 

established on it. This method focused on oral skills, unlike some of the 

aforementioned, focuses more attention on meaning than on the form of 

production and, reasonably, the child is responsible for inducing the 

grammatical rules of the language. 

As mentioned above, this method begins with the physical response to a series of 

commands by the adult (for example, “touch your nose”). During an hour of class, 

Richards and Rodgers (2003), contemplate the possibility of acquiring 12 to 36 action 



49 
 

words, always depending on the size of the group and the pace of learning. Other 

activities that are conceived are role play in daily situations. At more advanced levels, 

the teacher can write on the board the new orders and vocabulary that the child is adding 

to those already acquired. According to Bestard and Pérez (1992), mistakes are 

considered a normal part of learning and the teacher must be tolerant and understanding 

of them. This attitude will motivate children. 

It is understood that the role of the student is active: listen and act physically. 

Students, checking and evaluating their preparation progress, participate in developing 

their own productions. They produce linguistically when they are prepared. For his part, 

the teacher plays a direct and active role: he is a model, guide, decides what is taught 

and selects the necessary materials. Respecting the natural rhythm of learning, it is 

recommended that the teacher generate in writing a list of sentences that are to be 

acquired because spontaneity has no place in the TPR (Richards and Rodgers, 2003). 

The biggest advantage, highlighted by Pastor (2006), is respect for the natural 

rhythm of acquisition and the reduction of the level of stress and the emphasis on the 

emotional and affective side of the  child. A motivation and confidence in the child is 

born that will lead him to respect the silent period needed by each one. The same author 

recommends this method for the early ages for focusing on the orality of the language. 

 

3.6    Current approaches: pursuing communication and natural acquisition 

In this last section about theories, methods and approaches for the acquisition of L2, 

two of the most recent and innovative methods in the pedagogical field, based on 

Chomsky’s innatism, are collected. A circumstantial turn when applying this conception 

to the teaching-learning process and which show pedagogical innovation in which to 

support the present work to show an agreement on the methodological conception of the 
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teaching-learning process. The fundamental principles of both approaches 

revolutionized pedagogy and, even today, there are reluctances when applying them in 

the classroom since the scourge of the need for written production from the beginning 

of learning has been removed. 

The common factor described by both theories set forth below is the theory of 

creative construction (Ruiz, 2000).The innate idea of learning Chomsky’s languages 

and Piaget’s constructivist theory, is considered that both the grammar of L1 and that of 

L2 are determined by Universal Grammar, but they will have to learn the appropriate 

frameworks for the parameters of the L2. The subject is presented to the acquisition of 

L2 to the same task as when facing the acquisition of L1: he is in a position to build the 

grammatical rules of L2 on the basis of a degenerate input he receives. Consequently, 

L1 takes on a more positive role as a strategy, and not a danger, when used by learners 

in their attempts to interpret and build the new language system acquired in second 

place. In the case of early ages, the child has a prior mental scheme of how languages 

work and favors learning or acquisition of the English language. 

 

3.6.1 Communicative approach or Communicative Language Teaching 

(CLT). 

The communicative method took over the audio-lingual method at the end of the 

70s, and will be seen as the main method of teaching foreign languages to this day. 

From its name it follows that this method aims to enable the learner for real 

communication - not only in the oral aspect, but also in writing - with other speakers of 

the LE (Dictionary of key terms of ELE) or, in others words, the communicative 

method has as its focal point the communication in the foreign language. 
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Thus, learning is understood as a process whose base is not linguistic forms but 

communicative intentions (functionality) (Hernández Reinoso, 1999). It is a very open 

method and does not hesitate to use procedures from other previous methods, such as 

translation as an educational resource. 

For this method, language is not just a system of habits that can be formed 

through mechanical exercise (Hernández Reinoso, 1999) that is, the opposite of the 

audio-lingual method. According to Hernández Reinoso (1999) the communicative 

method is “a specific system in which the learner must know how this system is 

activated in real communication as a means to an end” (p. 148). 

To express and understand the different functions of language, use materials that 

may have special emphasis on the appropriate use of language according to context and 

situation, to solve different types of tasks (1999: 148), always understanding that the 

process Learning is an active process. 

According to Brown (2000) the characteristics of this method are: 

- All components of communicative competence (grammar, discourse, functions, 

sociolinguistics and strategies) are organized. 

- The focus is on pragmatics, authenticity and language functions with a 

significant purpose. 

- Fluency and accuracy are complementary principles underlying communication 

techniques. 

- In the classroom, students should use the language in a productive and receptive 

way to prepare them for possible communicative contexts that are practiced 

within the class but that are aimed at developing the skills necessary for the 

student to be able to communicate in a real context. 
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- Students can focus on their individual learning process, since they are given the 

opportunity to understand their own styles to achieve it, in addition, strategies 

for autonomous learning are developed. 

- The teacher acts as a guide for learning and is not the sole possessor of 

knowledge. Therefore, students are motivated to build their meaning through 

interaction with other classmates and with the same teacher (p. 43). 

This method, in addition to giving great importance to communication, 

especially in a context as realistic as possible, also focuses on the motivation of the 

student when learning a foreign language, and at what motivation motivated motor, 

promoting active learning, fun and with many different materials and resources. 

It is an approach that starts from the experience and is focused on the child. 

Fundamental characteristics could be defined (Bestard and Pérez, 1992): 

a) The emphasis is placed on communicative interaction. 

b) All classroom material is real in order to create real communication situations. 

c) The child is intended to reflect on the function of the language, its use and the 

acquisition process itself (if they have the capacity to do so). 

d) Students become the center of the process and their experiences are the primary 

fruit from which the communicative situation arises. It is a method that seeks 

personalized teaching based on the child’s personal reality and interests. 

e) It is tried to relate the internal reality of the classroom with the external one: 

transferring the real communicative situation. Efficient communication is sought 

by the student. Authentic materials are introduced into the classroom that 

capture children’s attention and motivate them to effective communication. 

The activities carried out in this type of teaching are open, developing the child’s 

four skills and based on experience, always using the language of acquisition as a 
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vehicle of communication (Pastor, 2006). Therefore, mistakes are common and part of 

the learning is taken. It could start from reading a text until reaching the dialogue 

although, it is clear, that at the lower levels is part of oral communication 

(understanding and expression). It may surprise, but the speaker’s mother tongue is 

accepted in the classroom under this method: if and only if it benefits learning and 

communication. 

This type of methods, as described by Pastor (2006) affected the evaluation 

when implanted in educational centers. It is conceived as an evaluation of the process, 

the materials, the teacher’s training and the student. 

Proposed by Bestard and Pérez (1992) some activities that are within this 

approach would be: role-play, dramatization, simulation games, interviews, games with 

language, etc. It is intended that, when working in pairs, in small or large group, always 

playing, contribute to children real communicative situations with their own partners in 

which they can make use of L2 without tensions or stress, motivating them to react and 

act through language. The working groups are fundamental according to these authors. 

In this approach, the student performs the role of negotiator. It is observed that, 

in cooperative learning, the child negotiates with himself, his peers, the learning process 

and its purpose. Even in high courses, it is considered the option of the student himself 

to propose changes in the teaching-learning process. For its part, the teacher assumes 

the role of communication actor, organizer of resources for the acquisition and 

facilitator of the process for children to reach the communicative purpose with the 

language. In this regard, it is considered that language is not divided by sentences as in 

the methods mentioned above but rather focuses on the discursive end of language 

(because language flows); that is, the interlocutors are intended to analyze the language 

and its functional characteristics (Richards and Rodgers, 2003). 
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Techniques of the Communicative Language Teaching. 

To promote oral expression, it is suggested to use teaching tasks that allow 

interaction between students, while developing essential communication habits in them 

to communicate ideas in a coherent and precise way. These types of tasks mostly 

involve activities that have a playful and interactive nature, such as: 

- Role plays. 

- Scrambled sentences. 

- Language games. 

- Picture strip story. 

- Dramatizations. 

- Use of authentic Materials 

- Questions and answers. 

- Transpositions. 

- Descriptions of sheets, objects, etc. 

- Work with cards. 

- Songs. 

- Oral report. 

- Other proposed by the teacher. 

 It is worth noting that these activities not only favor student-student interaction, 

but also foster a closer relationship between the teacher and the students, since it 

involves the active participation of all the subjects involved in the teaching-learning 

process. 
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3.6.2   Natural approach or Monitor model. 

This methodological conception, together with details of the previous ones, is 

the one that goes along the line of pedagogy that is defended so far for the real 

acquisition of an L2, providing the child with the situation of developing a foreign 

language from the classroom. 

The Monitor Model or Natural Approach arises from Krashen and is based on 

the basis of the innatist theory of language acquisition (Chomsky, 1999). It is also called 

the Input Hypothesis.  

Ruiz (2000), differentiates the postulates that Krashen differentiated to describe 

their methodological bases. They are called hypotheses: 

 

Acquisition-learning hypothesis.  

According to the author, there are two approaches to the language that were 

described at the beginning of the present: unconscious acquisition and 

conscious learning. When referring to the acquired system of the L2, it is 

linked to the idea that the apprentice would have an idea in his subconscious 

about the grammar of the L2 as well as in his L1, attending to the meaning of 

what he has assimilated and not to the form. Instead, learning implies formal 

teaching. Namely, the language learned and acquired would be stored in “brain 

compartments”different. (Bestard and Pérez, 1992). According to Krashen and 

his "No interface theory" 37, the knowledge learned cannot be acquired or vice 

versa (Ruiz, 2000); They are exclusive processes. 
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Natural order hypothesis.  

There is a natural order in the acquisition of language forms, rules and 

language elements. Krashen considered that L2 should be an acquisition 

process similar to that of L1. Analyzing the way in which children acquire L1, 

it seems that there is a similar sequence that suggests that there is a natural 

order. Studying the order of acquisition of the same language, it became clear 

that there was a relationship between learners of different L1, indicating that 

the L1 does not influence acquisition. It should be noted that this order of 

acquisition does not have to do with the progression of difficulty in formal 

education, but is the result of the acquisition system, which operates free of 

conscious grammar (Ruiz, 2000). 

 

Monitor hypothesis. 

In the words of Larsen-Freeman and Long (1994), the relationship between the 

acquisition and learning systems in the individual is clarified. Emerging from 

the knowledge of L2, the "Monitor" is the conscious control that is part of the 

learner on L2 and allows him to correct his productions. That is, it consists of 

the permanent monitoring of the learning system on the productions of the 

acquired system. The conditions for the Monitor to act are: attention to the 

form, knowledge of the grammar rule and having sufficient time for analysis. 

When the grammar rule is used to self-correct, Monitoring is being used; on the 

other hand, if the intuition of something that is believed to be more successful 

is resorted to, monitoring (with lower case), related to the acquisition is 

accessed. As explained above, Monitoring and monitoring act independently. 

The teacher can create in the classroom the situation of intermediate education: 
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offer a natural context of acquisition stimulating with contextualized examples 

and a conscious learning of grammar rules, thus being effective for both 

models. The ideal is to make use of the two in balance to: avoid fossilization of 

errors and use the tongue accurately without affecting fluency (Pastor, 2006). 

 

Input Hypothesis. 

How does the student acquire the L2? As stated above, the second language is 

acquired through an understandable input but, in addition, it must assume a 

higher level of competence than the child already has to produce progress 

(Bestard and Pérez, 1992). To reach competence in L2, the student is accessing 

intermediate stages (called interlanguage). The input must be translated as: 

interlanguage + 1 (where “+ 1” is related to the Vygotsky Zone of Proximal 

Development and the significant learning of Ausubel). The difficulty of 

defining “interlanguage” at all times is clear, as well as determining what it 

means to add “1”. The difficulty of analyzing all children in the classroom 

individually is added. What is clarified is that the teacher must provide an 

amount of input that reaches each student: neither too complicated to prevent 

the acquisition not so easy that it does not present enough complication to arise 

the need to be acquired. In this way, it is believed that output is generated 

naturally. The question could arise as to how the child acquires something that 

is elevated by his linguistic competence. In this regard, based on the fact that 

the initial basis is oral comprehension before expression, the meanings are 

obtained from experience, from previously acquired linguistic knowledge, from 

supporting images, gestures. 
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Affective filter hypothesis.  

In the opinion of Richards and Rodgers (2003) and to avoid creating tension in 

the classroom and stress in the child, through this natural way of learning it is 

recommended that the child express himself in an adequate and relaxed 

climate. In this sense, important factors such as: child’s motivation, self-

confidence and the disappearance of anxiety in the acquisition of L2 stand out. 

For Krashen, the weight of the acquisition of L2 fell on this low-state affective 

filter and the existence of the understandable input. When this affective filter, 

that is, a poor emotional disposition on the part of the child, produces a high 

filter that prevents the understandable input from reaching the Language 

Acquisition Device (UG), thus hindering the success in acquiring L2. The low 

filter provides the student with security and self-confidence in the acquisition. 

How does this translate in the classroom? Respecting the silent period of the 

child, providing a standardized treatment of the error as evolution in the interlanguage 

and in the same way that the adult corrects the child in his L1 (avoid constant correction 

and only when it affects the meaning of the message expressed) and providing an input 

starting from the interests of children. 

This innovative method and vision of the acquisition system, despite 

representing a revolution in the field, received numerous criticisms. These criticisms fell 

on the ambiguity of its terms and difficulty in verifying: learning with rules, acquisition 

with perceptions, interlanguage + 1, lack of explanation of the natural order of  

acquisition of languages, asymmetry between the processes of understanding and 

production and the inaccuracy of specification of the variables that would raise the 

affective filter. 
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The procedure to carry it out in the classroom of child education, could start 

from making an initial use of the TPR, represent instructions for daily use, use visual 

support, respecting the silent period until the child decides that he is ready to 

communicate (Richards and Rodgers, 2003). 

Highlighting the ideas of Pastor (2006), in the Natural Approach of L2 learning, 

the role of the teacher, the role of the child, the materials used and the work in pairs or 

in groups are assimilated to the above about the Communicative Language Teaching. 

As it is exposed throughout this point, there is a great methodological variety 

that has been emerging over time and still emerging. According to the vision maintained 

in this work, it is intended that the child be the protagonist of his learning and that, to 

acquire a similar competence in L1 (Spanish) and in L2 (English), a process based on 

the natural acquisition of the L1; starting from the phonological paradigms to develop 

sufficient skill to produce and understand in writing. 

But why opt for a single method if each child receives a totally different 

meaningful stimulus? What need does the teacher have to choose a way of teaching 

when he has in his hand a range of possibilities to take off to get closer to all the 

cognitive styles in the classroom? Once the theoretical and methodological models have 

been developed, some pedagogical implications are described in the coming sections. 
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Didactic application 

 

Lesson Planning   

A lesson plan is an essential tool for a language teacher because it shows us the 

evidence that a class has been planned. For the purpose of this work, we have taken into 

account what Arlington Education and Employment Program (1994) has published in 

the following terms: 

A good lesson plan is an important tool that focuses both the instructor 

and the students on the purpose of the lesson and, if carefully constructed 

and followed, allows students to efficiently meet their goals. A lesson is a 

unified set of activities that focuses on one teaching objective at a time. 

A teaching objective establishes what students can do at the end of the 

lesson. Teachers use the information learned through the needs 

assessment to develop goals. For example, if students identify 

“understanding the written communication of my children's teachers” as 

a goal, a goal could be “students can interpret a child's weekly homework 

form” or “students can read the notes that their teachers send from 

school” (p. 29). 

This means that a lesson plan identifies some elements as the purpose of the 

lesson,the beginning stage,the process stage and the ending stage as presente for this 

model class. 

 

 

 

 



61 
 

Lesson  Plan 

 

I.   General  data 

1.1.High School: I.E. Los árboles de Nocheto, Santa Anita. 

1.2.Grade  and  level: 1st “A” 

1.3.Area: English 

1.4.Teacher: Javier Vilcapoma Perez 

1.5.Date:24-09-2019 

1.6.Time:20’ 

II.  Capabilites 

2.1 Theme: Personal pronouns 

2.2  Transversal theme: The student will get to know about solidarity and  empathy 

III.    Objectives 

 To pronounce personal pronouns correctly. 

 To use the grammar of personal pronouns deductively. 

 

IV. Didactic Sequence 

 

Situation 

 

Methodological Sequence 

 

Time 

 

Marterials 

 

 

 

 

Beginning 

 At the beginning of the class, the 

teacher greets. 

 Teacher writes the date on the board 

 Teacher asks about  

 How are you today? 

 Teacher  asks students listen to  the CD. 

    

   

 

 

5 min.  

 

Audio 

 

 

Multimedia 
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 Teacher asks students: 

 

 Do you remember something? 

 

Board 

 

 

Flashcard 

 

 

 

Process 

 The teacher  acts out the dialogue. 

 The teacher and the students practice 

the dialogue by exchanging the roles. 

 The teacher asks students to go to the  

front of the  class and act out the 

dialogue by using prompts. 

 The students practice the dialogue. 

 

 

 

 

 

10 min. 

 

Markers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ending 

 The  teacher gives  the  students a 

written copy  of  the dialogue . 

 The  teacher  gives the students a 

homework assignment for the next 

class: 

Memorize  the  dialogue so  they can 

say it perfectly. 

 

 

 

 

5 min. 
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Conclusions 

1. Perceptive orthodox  behaviorism of Thorndike is used indirectly as a 

psychological base of the direct method.Learning is the result of interactions that 

precede behavior, such as the attention cycle or preceptual processes and 

changes in the behavior itself, such as the acquisition of skills. The interactions 

that follow the behavior, such as the effects of incentives or rewards and 

punishments, and conditions that prevail over behavior, such as prolonged stress 

or intense and persistent deficiencies. This school of psychology was the 

foundation of the direct method of language teaching. 

2. Skinner’s Behaviorism states that language acquisition is the result of habit 

formation because of imitation and repetition of what adults or native speakers 

speak in the social environment. In this sense language learning is a question of 

habit formation and a good language learner is the who does not make mistakes 

when producing language during his learning process. 

This was the psychological foundation of the audioligual method. 

3. Chomsky's innate theory asserts that all human beings come to the world with a 

special language program that enables him to acquire any languagebecause the 

human beings are the only animals that can speak after the exposure to the social 

environment.That preprogrammed characteristic of the human being has  been 

called language acquisition device (LAD). 

4. Piaget had a mentalistic position in the same line of Chomsky, but he was 

known as constructivist because he posed that language acquisition was the 

result of the intellectual and formal development of intelligence. He developed a 

theory about the development of intelligence. This theory also contributes to the 

foundation of the Communicative Language Teaching. 
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5. Krashen was one of the specialists that applied theory into practice related to 

language acquisition and learning. According to him, learning is something that 

takes place automatically mwhen the human being is set in the social 

environment. 

According to Krashen, the theory of language acquisition focuses on five 

hypotheses: 

 Language acquisition hypothesis 

 Natural order hypothesis 

 Monitor Hypothesis 

 Input Hypothesis 

 Affective filter hypothesis 

This is the foundation of the Natural approach in English language teaching. 
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Critical appraisal and suggestions 

1. Behavioral theory promotes mechanical learning without taking into account 

that not everything that human beings do is mechanical. There are aspects of 

human communication that are very creative, which this theory did not take into 

account. Later work questioned the mechanical aspect of behaviorism, which I 

agree with, but still there is much to investigate to find improvements in 

language teaching. 

2. Innatista theory also has its detractors and in spite of being a more advanced 

position it does not reach the expectations to understand the phenomenon of the 

language and there is still much to do to really understand the nature of the 

innatista theory. 

3. Almost all the theories that are part of this work have their positive parts that are 

a contribution to the development of language teaching methodologies in general 

and to the development of the methodology of English language teaching, but do 

not cover an explanation Complete of the phenomenon of English language 

teaching. 

4. It is suggested that a deeper study of the different psychological theories that try 

to explain the learning phenomenon of a mother tongue or second language is 

required so that the future teacher can know the phenomenon with which he will 

work. 

5. Future English teachers should be sensitized to thoroughly understand the 

different psychological theories that explain the process of learning a second 

language, so that they can develop as successful professionals in the field of 

language teaching. 
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Appendix 

DIALOGUE 

 

 

 

Fuente: Oneself 

 

Pedro: Hello. 

Juan: Hello,who is the boy? 

Pedro: He is  my bother,Pablo.He is seven years old.I have two sisiters,Ann and   

             Mary.They are very  pretty.Do you have  brothers  or  sisters? 

Juan :Yes, I do.I have one  sister.My sister is Laura.She is  ten years  old.Do you   

            have  a pet? 

Pedro: Yes,I do.It is  a dog.We called Chipo.Do you  have a pet? 

Juan : Yes I do.It is  a fish. Goodbye 

Pedro: Goodbye                   

 

 




