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INTRODUCTION 

 What is the role of culture in teaching English? The intention of this work is to answer 

this question that is complex in an environment as diverse as ours, reviewing concepts, 

theoretical considerations and historically transcendent data.   

In the teaching-learning process knowledge of the student's culture is essential, only 

knowing their culture can strengthen the bonds that the student has with their environment 

and thus strengthen their identity.   

          A student who recognizes their origins, who values their customs and the elements 

of the environment that are part of their culture is a student who values himself more and 

recognizes himself as part of a society.   

        Teaching a foreign language in a pluricultural context like Peru, requires the 

commitment of the teacher to be trained, to have the disposition to be involved with the 

environment of your student, generating spaces more conducive to their learning.   

        Although the teaching of English as a foreign language is important and I can open 

new horizons, it will always be a social responsibility to instill in them the need to 

maintain their mother tongue as part of a cultural exchange that will favor their 

development.   
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Chapter I 
 

Theoretical framework 

 

1.1 Culture: An overview   

The term culture has been widely studied by academic scholars over time.  Several 

researches of philosophy treat the theme from different perspectives. It should also be noted 

that there exists a historical development of the conceptualization of the term. In the middle 

of the twentieth century in a publication of Harvard University, Kroeber, and   

Klucichohn (1952) addressed the concept of culture indicating the definition given by the  

American philosopher John Dewey, who said: “From the broader point of view culture 

may be defined as the habit of mind which perceives and estimates all matters with 

reference to their bearing on social values and aims” (p.30).  
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Furthermore, the British American poet Eliot (1962) proposed the next definition:    

The term culture has different associations according to whether we have in mind 

the development of an individual, of a group or class, or of a whole society. It is a 

part of my thesis that the culture of the individual is dependent upon de culture of a 

group or class, and that the culture of the group or class is dependent upon the 

culture of the whole society to which that group of class belongs. Therefore, it is the 

culture of the society that is fundamental, and it is the meaning of the term “culture” 

in relation to the whole society that should be examined first (p.1).  

  

As a part of a series of proposals framed in a historical process that tries to   

discover how this concept has evolved in various cultures. Nowadays we keep finding new 

concepts that arise from the new theories and positions of the different branches of human 

thought, among them the proposal Holliday (2015) is mentioned below:   

 

Culture is whatever you see around you wherever you look. This is of course when 

you are looking at people; though it could also be wherever there is some sort of 

social behavior going on – animals and perhaps other organisms. It might become, 

a culture‟ when you draw a conceptual line around what you see. So that culture I 

saw yesterday from where I was sitting was like that; whereas this one I can see now 

is like this. But these boundaries are of course constructed by you. They are 

heuristic, to help you make sense of what you see (P.36). 
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1.1.1 Culture and culture.   

In the existing literature it can find a particular treatment of Culture and culture in 

terms of its subject matter, it may therefore need to be necessary an approach to this 

conceptualization in order to distinguish their differences; Paris (2019) said:  

 

Another aspect to take into account when teaching culture is what is known as 

Culture with big C and small c. These terms make reference to the different 

pieces of culture that learners acquire. On the one hand, Big C culture refers 

to the most visible items of the culture studied, which would be what it has 

been described above as “aesthetic elements”. On the other hand, Small c 

culture makes reference to the least visible elements of the culture, such as 

expressions of communication, the items that help to develop the sociocultural 

communicative competence.  The Big C would make reference to the general 

aspects shared by the group of individuals of that culture, while the Small c 

would make reference to aspects associated to particular regions, including 

their way of communicating and myths and legends (p.6). 

 

Because of these issues, to improving a foreign language learning process, it is 

interesting to understand the differences between Culture and culture. This, big C Culture 

makes reference to those aspects in which takes form the culture, for example the 

literature, art, food among other things, whereas small c culture is about features and 

behaviors of a group of people or a region, it could be taking account here the cultural 

norms, communications styles, so on. It will be important the awareness about these 
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conceptualizations for getting achievement of goals in the teaching foreign languages 

process. 

   

1.1.2 The context.   

By context we understand, everything that is around any situation when it is 

occurring, it is not only the place in which occurs but also the people, customs and 

environment. It can be consulted the Oxford Dictionary and got this precise definition 

about context: “the set of circumstances or facts that surround a particular event, situation, etc.” 

Based on this definition, it could be understood that the context also could be defined from 

different perspectives, „context‟ has at least two interesting meaning, one of them is an 

anthropological notion if it is taken in an individual sense with the human as a part of 

humanity focusing its attention in the cultural and social manifestations of human 

communities. An in the other hand, the “context” refers a sociological notion when refers 

the functioning of human society, and people sharing the same way of life, and the same 

vision of the future (building a society). Thus, Bryam . and Grundy (2002) explained:   

 

“Context” is thus as complex a concept as “culture”, the latter being notoriously 

difficult to define […] Context and Culture in Language Teaching and Learning is a 

topic that has developed in many directions and with considerable vigour in the last 

10 to 15 years. The origins lie partly within theory and practice of language 

teaching, and partly in response to the recognition of the social and political 

significance of language teaching. The two are not unconnected. The advances made 

in terms of defining the “content” of language teaching, the emphasis on speech 

acts, functions of language and the analysis of needs, for example, have led to a 
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greater awareness of learners and social actors in specific relationships with the 

language they are learning, relationships which are determined by the sociopolitical 

and geopolitical circumstances in which they live (p.1).   

 

In recent decades we have witnessed the diversification of requirements of different 

groups of English learners. Therefore, it has been necessary to the English teaching to 

profession to evolve towards a whole methodology that include all the different 

perspectives of the foreign language learners. Thus English as a Foreign Language and 

English as a Second Language have emerged as a result from these needs. In the next 

section these two concepts will be develop.   

    

 1.2 English As a Foreign Language (EFL) And English As a Second Language (ESL)   

 

English language is generally recognized as the communication vehicle that allows 

people that speak different languages to use it as the common way of communication. In 

this case English is used as a lingua franca People who learn a foreign language have 

different expectations from different cultural, geographical and sociological contexts. This 

leads us to get a more comprehensive idea of teaching English. This practice is not a 

routine activity but a group of standards and practices that allow learners meet their 

expectations.   

 

New concepts have emerged at present to address the pedagogical tools for a group of 

students according their context and needs. Some of them are English as a Foreign 

Language (EFL) and English as a Second Language (ESL). ESL refers to the situation in 
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which English is taught to people who assume English as their second language, whereas 

EFL is about learners whose environment does not have English like a native language.   

  

Coskun (2013) conceptualized it with the following idea: “One instructor drew 

attention to the difference between English as a Foreign Language (EFL) referring to 

learning English in a country where English is not the mother tongue” (p.7). 

  

In the career   of English teaching most of the professionals know that is better to 

learn English as a second language because when the learners are among people speaking 

the same language, they acquire this language in a more efficiently way. Despite this it is 

not correct to say that it is impossible learners acquire a new language without second 

language context. Even more, the apparent difficulties of being immersed in a EFL 

context could be opening opportunities to realize the need of a real compromise of the 

teachers in the development of new strategies and methodologies to achieve English 

teaching goals.   
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Chapter II 

 

Culture in EFL 

 

Thinking about the culture in the teaching of a foreign language generates many complex 

questions because of the goal of the learning in this case is connected with many 

situations.  Culture is a complex term. In chapter I it has been checked some of the 

concepts related with the term Culture. Essentially, culture defines the behavior of an 

individual inserted in a society. Moreover, this term also describes the beliefs, customs of 

a whole society. This involves thinking about different contexts, giving the priority to the 

individual and his environment.   

 

2.1 The English Teaching Context  

 

The dissemination of English language has been determined by social, economic and 

political factors, therefore these factors have a major influence in the English teaching. 

Thus, in the following lines we will treat, among others, the design of approaches and 

methodologies considered as “universal paradigm” and the efforts to their application in   
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different contexts.   

   

2.1.1 Formal and non-formal contexts.     

 

Professor Ore pointed out in one of his books that the international experts in   

English teaching believe that their “universal” methodologies can be applied in all 

contexts.  For example, in our country, specialists don‟t seem to have paid attention to the 

fact that the National Curriculum imposes the limits to the school experiences. But, what 

is the National Curriculum? It´s a document that contains a set of cultural expectations 

determined by the context. All this corresponds to the formal context.   

 

Talking about the non-formal context, the teaching experiences addresses to more 

general needs without limits in economic issues, individual expectations and the teaching 

resources.  Limitation, needs and real conditions may not be coincident each one of the 

context (formal and non-formal). but the most important conclusion is that role and 

purposes must be elaborated more carefully according to specific features in each context 

avoiding generalizations. (ibid.)   

 

2.1.2 Ethnographic and intercultural aspects  

 

At the end of the last century, emphasis was placed on the ethnographic aspects that 

frame intercultural relationships in the English teaching has suggested that the teacher 

must to take a role with social sensitivity and showing concern for the context. In formal 

contexts, teaching English have been seen traditionally disconnected of the institutional 

and social context. It is required more attention in perspectives of English teaching which 
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demonstrate that sensitivity for local contexts in English as a Foreign Language and their 

features tends to improve the English teaching and learning process.   

 

To get a better image of our profession in teaching English we must to have been 

linked English teaching with the local context understanding in a school into a National 

context and this one into a global context. All the processes verified in a society, the 

government policies, the economy around the world in the globalization era, among others 

could affect and to determine the achieving the objectives outlined. The training given to 

candidates studying for a teaching qualification should consider the social aspects which 

will give to the professional the correct tools for his teaching practice. (ibid)   

   

2.2  Transfering culture and culture contents   

 

Teachers in the teaching of English as a Foreign Language need be aware of the 

crucial relevance of the cultural experiences and knowledge in the language learning 

process. Without this perspective his role would be incomplete and París (2009) pointed: 

   

To achieve the purpose of helping students to develop a proper sociocultural 

communicative skill, there are different studies that defend the 3Ps: Products, 

Practices, and Perspectives, which are described in the Standards for Foreign 

Language Learning. Practices stand for social interactions and how to behave in 

certain situations. Products refer to the material or visual production of a culture, 

and perspectives have to do with the proper beliefs or ideas of a culture related to 

the respective practices and products. That is why it is expected that learners should 
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acquire and understand the relationship between the practices and perspectives and 

between the products and perspectives of the target language.  

 

Dema and Moeller (2012) state that “since language emerges from societal 

interactions, L2 learners cannot truly learn the language without acquiring knowledge 

about its culture and native speakers” (p.6).     

   

There exists a pedagogical view in the English as a Foreign Language, concerning to 

the teacher‟s attitude toward social and cultural values in the learner‟s context. What  

should the teacher do respect this?   McKay 2003 said:  

   

Contends that culture influences language teaching in two ways: linguistic and 

pedagogical. Linguistically, it affects the semantic, pragmatic, and discourse levels 

of the language. Pedagogically, it influences the choice of the language materials 

because cultural content of the language materials and the cultural basis of the 

teaching methodology are to be taken into consideration while deciding upon the 

language materials. For example, while some textbooks provide examples from the 

target culture, some others use source culture materials (p.75).  

   

Here it is possible to realize what is the importance of the role of the teacher in the 

classroom. It will depend on the teacher the choice of the language materials and 

resources.  Thinking about the need to destinguish the nature, role and purpose of the 

English learning and teaching in defferent contexts and levels of each national reality.   
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It must be recognized that the lack of common characteristics of these realities 

makes it difficult to apply universal approches and methods. This must to address more 

realistic efforts of English teaching which contribute to determine particular needs and to 

formule feasible objetives.    

   

2.2.1 The institutional culture   

 

The institutional culture is related with the fundaments of rights of the proffesional 

in teaching English to transmite values and beliefs, images and attitudes of English as a  

Second Language (ESL) to educational realities of English as a Foreign Language. The 

problem is not about the values of beliefs transmited, but the english teaching through 

stereotypes colliding with the learners culture.   

 

The teacher should be skilled to chose the correct tools, resources in his class. The 

artificial imagenes could confuse to the student in his conception of English learning. In 

the actual is neccesary to recognize a formal scholar system have the right and duty of   

“educate in beliefs and attitudes” into the frame of its own educational idiology. In terms 

of English teaching into the National Curriculum, the teachers and all the agents involved 

must to agree with the attitudes and educational policies in each context.   

 

Then it emerged the fllowing question: Is it possible that all values and beliefs can 

be tranfered from one culture to each other? This is an open- ended question dependent of 

the global ideology of the context in which the educational experience occurs.   
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Chapter III 

The Peruvian Context 

 

To talk about the Peruvian context in English teaching, first we must have a whole sight 

balancing the advantages against the disadvantages as they relate to the individual and the 

society, rather than only an academic level. Since 1990, The United Nations (UN) through 

United Nation Development Program (UNDP) has been measuring the human development in 

all countries around the world.   

 

The Human Development Index (HDI) is a synthesis of three dimensions. First, long 

and healthy life, is measured by the life expectancy at birth. The second one is the knowledge, 

measured by an adult literacy rate. The third and last one is the decent standard of living 

measured by the index of GDP per capita in terms of purchasing power parity.   

 

     HDI is used to rank countries into four tiers of human development: very high, high, 

medium and low (UNDP-2018).   
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In 2018 the UN ranked Peru in the eighty- ninth place in the world according to the 

HDI, and in the eleventh place among the twenty Latin America countries.  Peru´s 

qualification is high, right immediately after Ecuador and right before Colombia. Despite 

these results, the education does not show a great development.  In the field of Education, it 

has been demonstrated the need of an encourage of achievements to get a stabilization that led 

the society grows.     

 

The other useful measurement tool is the OECD PISA testing. The Organization for 

Economic Co-operation and Development (OECD) is an international organization exploring 

the opportunities around the world to verify the building of better policies for the people since 

60 years ago. The OECD's Programme for International Student Assessment is called PISA 

test, and it is applied every three years testing 15-year-old students from all over the world in 

reading, mathematics and science. The tests are designed to gauge how well the students 

master key subjects in order to be prepared for real-life situations in the adult world. Peruvian 

students are evaluated since 2001, in the effort to generate an educational vision to establish 

correct policies to the achievement of the purposes traced.    

 

 

Most recent PISA testing in Peru was applied in 2018 and its results will be published in 

the last months of 2019, however the last results of this test (PISA 2015) puts the country in a 

best position comparing with the previous test. The PISA worldwide ranking by the average 

score of math, science and reading was published in 2016, testing seventy countries around 

the world. This results show Singapore with the best overall score, setting in the first place, 
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following by Japan in second place. Peru is ranked 64 out of a total of 70, a better position 

compared to the 2012 test in which was in the last position among the 65 evaluated.    

 

The main objective of the participation of Peru in this test was to improve the 

educational policies with a better information framework. In this sense, Cesar Guadalupe,   

President of the National Education Council of Peru (2017-2020) argued in an interview in 

February 2019, that one of the reasons to Peru participates in PISA tests, was the need to learn 

how to do those kinds of tests and that goal has been met very well.  (see 

https://larepublica.pe/domingo/1414829-ranking-prueba-pisa-vale-absolutamente). Currently, 

the Office of Measurement of the Quality of Learning (UMC) is the technical body of the 

Ministry of Education responsible for designing and implementing evaluations of learning 

achievements making standardized tests with very high level.   

 

 

But, should these results be agreeing with our society expectations? Is it the correct 

perspective to measure Peruvian student‟s achievements in education? These tests are made 

standardized to students around over the world, and our specific reality could be having many 

interesting features that these tests could not be measuring. Furthermore, even supposing 

these results can help increasing our educational progress, it could be asked for tis 

implications in the English teaching, taking into account, English as a Foreign Language is 

not evaluated in these tests.    

 

 

Results of PISA are not the only ones. It can be talking about the Census Evaluation of 

Students (ECE test) applied by de UMC since 2007. ECE test is a more comprehensive and 
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suitable kind of measurement in our reality. It can be observed a whole information about the 

performance of the Peruvian students according to their environments. These tests evaluate all 

Peruvian students of one grade of Primary level and of one grade of Secondary level. The 

areas evaluated in the second grade of Secondary level in all the country were the next four: 

Science and Technology, Social Sciences, Mathematics and Reading in the native Language. 

We must ask, then, the following question: why is it not considered the English as a Foreign 

Language as an evaluated area? It should be important to notice the position of the National 

Curriculum which consider three Competences about English as a Foreign  

Language. These competences point: The student is able to communicate in orally form in 

English as a Foreign Language, the student is able to read different types of texts in English as 

a Foreign Language, and the student is able to write various types of texts in English as a 

Foreign Language. Likewise, the first competence is defined as a dynamic interaction 

between the reader, the text and the sociocultural contexts that framed the reading. It‟s about 

a compressive review because it supposes an active process of building the sense of the 

various types of texts that student reads through a literal and inferential compression, 

interpretation and reflection.    

 

 

Thus, and because of everything that has been stated above, it should be verified all the 

chances and challenges generated by including the English as a Foreign Language as an 

evaluated area in the future, to improve our decisions and corroborate the student’s 

assessments.    
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Thinking about Peru as a pluricultural country, it emerges many obstacles that could be 

thought as opportunities. It could be attempted a purpose of social inclusion ways to make a 

more democratic classroom. All of this will depend of the idea and recognition of our own 

culture, in a country which has cultural heritage globally recognized. In this sense, Holliday 

(1994) proposed, talking about a whole culture, like “European culture” the mind immediately 

imagine a big culture for all European people, but it must have been taken as a mix of many 

other smaller cultures. Therefore, in the classroom teachers know that there are many other 

culture in each one student opposite of the teacher. In the classroom the teacher usually 

influences their students with his culture. It is necessary to have known that the classroom 

culture is not completely within the host institution culture. Neither is the host institution 

completely within the national culture, and so on. This is because they are influenced by 

elements within other, outside cultures, including international education cultures.   

 

In each different reality, it is necessary to recognize all the elements that constitute the 

general features that shapes the environment, over more if it is though a pluricultural country 

with all the aspects involved. Therefore, and according to the fact meaning a country is 

inserted in a world community, it can be mentioned the following as the way of treatment of 

the cultural contexts in Peru.   

    

3.1 The context of National culture   

 

The sum of our diary to do, the way we think and act a national cultural trait apparently 

inherited from the colony all that thing that is mentioned make up culture. the Peruvian 
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prefers the foreign tending to the detriment of the national heritage; where success is 

sanctioned and impunity is rewarded; headed by a poor political and also an instability of the 

various administrations in charge of the ministry of education.    

 

 

The reality of Peru is that of a pluricultural and plurilingual country in which the culture 

of Lima has been imposed over time and this in turn of the European and a  

“Castilian language” at the expense of other native cultures and languages, then our culture it 

has been grossly influenced that the teaching of foreign language was promoted showing 

concern to the communication with the foreigner, (till the twentieth century, and in the early 

twenty-first) and although the task is formally assigned to the school, we must understand that 

society is not only the school, but the whole society is responsible for changing this state of 

affairs. However, it should be admitted that some changes have already occurred, when the 

Ministry of Education as a part of the government has considered some interesting policies 

and programs in terms of inclusive practices on the national level, providing new tools and 

resources to native people, whom are addressed these policies, respecting their heritage, both 

in terms of their language and in terms of the differences , understanding that differences 

among us are meant to enrich rather than separate us.     

   

3.1.1 The professional culture context about the English teaching.   

 

 

It can be said that the English teacher have many difficulties to face, both in his training 

and in his daily life. Many times he could be projecting these difficulties on his teaching 

practice, additionally it should be added that the teacher tends to emphasize the importance of 

the foreign contributions to his profession even when it is known the need of the national 
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contextualization. But even beyond all of this, the teacher is aware of his principal role in the 

English teaching – learning.    

 

Jaime Saavedra Chanduví, a Peruvian economist and now the Senior Director of 

Education of the World Bank since 2017, was Minister of Education of Peru in the 

governments of Presidents Ollanta Humala and Pedro Pablo Kuczynski, from 2013 to 2016.   

The conference entitled “100 years later” took place in the Meeting of Higher Education 

University, in which emphasis was placed on the factor for the improvement of education is 

the teacher. Saavedra sustained the following: “All examples of excellence in education are 

distinguished by the social value of the teacher‟s career, our country will be better when 

teachers are considered as a lawyer or an architect”.    

 

Considering the Saavedra´s words it could be understood that the teacher is one of the 

most important pillars of the whole education, thus the society should give the importance to 

improve this career and to obtain better results in an educational dimension. It should be 

recalled that in the institutional culture is the teacher who transfer some cultural elements 

from his own culture and of the English context in the learning and teaching process. The 

same teacher who has the responsibility of transferring culture, by knowing the student‟s 

context and choosing the correct tools and resources for the classes  

and taking account all the features of his students.   
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3.1.2 The institutional culture context.    

Institutional culture belongs to the educational institutions in our country, as a part of the 

formal education. The thinking in an institutional culture context involves to be aware there are 

still many problems to solve, both about the student´s education and the still high rates of 

repetition. The role of the formal education system is broader than that of the professional 

proposal in the area of teaching. Therefore, it emerged the need to elaborate appropriate 

pedagogies for attend our potentials and real resources and overall with broader social purposes.     

From the perspective of teaching English, these three cultural contexts, that of the national 

cultural, professional and institutional, are given in a medium in which exposure to the 

English language is generally confined to the classroom for the majority of students, in which 

the teacher is usually the only source and model of use of the language under study for the 

students, in which there are limited possibilities of practicing it outside of school.  The 

Peruvian context is typically that of a country in which English is and is taught as a foreign 

language, not as a second language.  The distinction between one variable and a difference of 

contexts.   

 

 

The teaching of English in our country is not a unique experience in the sense of 

encompassing or referring to a single reality.  It attends to different needs and is assigned to it 

very different resources depending on the contexts in which it occurs, from the schoolstate or 

private, with the natural differences that exist between private schools of socioeconomic level 

A, B, C or D  - even language centers and universities - also state or private, the latter also 

with different socioeconomic levels - This chapter explores the teaching of English as it has 
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been historically stated and as it occurs in the different contexts referred to, but the  Analysis 

of its problematic is centralized in the state secondary school.    

 

 

To understand the context of the school in Peru it is essential to know its history, the 

process that shaped education in Peru since the establishment of the colony. A brief look at 

the development of instruction since the arrival of the Spaniards in Peru is synthesized in the 

thesis History of the normal schools in Peru and educational policies (Díaz, 2011). In this 

historical synthesis we can observe, at first, the dogmatic character of education in the colony, 

it was logical because its main objective was to form Christian believers. To this end the kings 

of Spain arrange the sending of Religious Orders, which were responsible for providing 

instruction in the colonies. At this stage of history, a minority dominant class was clearly 

differentiated from a majority class dominated and subordinated to the first. Already in the 

Republic's time education was devoted to the political, economic and social events of the 

country. In a post-colonial society, a first project emerges that, starting from some reformist 

ideas, attempts to undertake the task of building a liberal and viable republic. A second 

project in the second half of the 19th century aims to make Peru a nation like the European 

ones, orderly, enlightened and economically sufficient. A third populist, nationalist and 

indigenist project begins with Leguía until reaching the government of Velasco, in the last 

decades of the 20th century.   

 

3.1.3 Teaching of English as a foreign language in Peruvian school context: an

historical review.
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Historically one can find a first stage in the teaching of foreign languages, at the 

beginning of the republic, at first as an optional course. In the beginning, the teaching of 

English and  French arises taking into account the importance of commercial relations with 

the United States, England and France.   

 

            In the middle of the 20th century, the curriculum for common secondary education 

proposes the teaching of a foreign language (English, French, Italian, among others) during 

the 5 years of the secondary level, allocating 3 hours a day for that purpose. The student had 

to learn a foreign language in order to be useful for the study of another science or technique. 

In contrast, in commercial secondary education, English was taught specifically, appearing as 

the language of compulsory education in the context of Peruvian education.   

 

In the decade of 1980 the objective of obtaining that the students reach reading 

competitions was observed giving emphasis to the education of the grammar that allowed to 

accede to textual information given that apparently the other forms of communication were 

not important.   

 

In the last years of the last century the teaching of English begins to be seen from the 

perspective of the new paradigms, attending to the learning process and not understanding it 

as a product. Recognizes the importance of the affective component in the educational 

experience also in the learning of English and above all, it begins to recognize the need to 

establish a link between the classroom, the school, and the needs and expectations of the 
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society that houses this school. The need to rethink the role of teaching English in the context 

of the Peruvian school is understood.   

   

In more recent years (2014) the president of the republic, Ollanta Humala announced 

that bilingual education in Spanish and English was a priority and set the goal of achieving 

bilingualism in Peru by 2021. This policy should be implemented in the network of public 

schools. In 2015, the government almost doubled the budget for education, this increase must 

have a positive impact on the teaching of English throughout the country.   

 

The English language has been recognized as the international language of business and 

a means to benefit companies and the development of Peru. Likewise, MINEDU works with 

other ministries, such as the Ministry of Commerce and Tourism, the Ministry of Economy 

and the Ministry of Transport and Communications, to develop a national English language 

policy. This policy will focus on the impact of English on commerce and tourism and will 

guide the teaching of English in basic public education.    

 

English for Intercultural Communication   

3.2 Intercultural 

 

At present we are working from a more integrative perspective regarding the teaching of   

English. The views of the ESL and EFL are framed based on a parameterization of the 

English learner based on the analysis of their English language learning needs. Thus, the 
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teaching of English can be addressed as a second language or as a foreign language according 

to the student's context. However, a more integrative vision can be proposed, which focuses 

on the use of language - and, therefore, on its teaching and learning - within the framework of 

an irreversible globalization process, which demands language, not just a form of 

communication, but extend that concept to new ways of interaction between people of 

different cultures.   

 

 

In the context of the Teaching of Intercultural English, a series of conceptualizations 

arise. It is appropriate to review, for example, an important theoreticallinguistic concept:   

The famous American linguistics Chomsky (1965) said: implicit language knowledge as 

linguistics concerned primarily with ideal speaker-listening completely homogeneous speech 

community, who knows its language perfectly and is unaffected by such grammatically 

irrelevant conditions as memory limitation, distractions, shifts of attention and interest, and 

errors (random or characteristic) in applying his knowledge of the language in actual 

performance. Zhang (2015) said: 

 

In the same way, the need to search for new skills in English learners is emphasized. 

The competence that defines this way of understanding in a global context the purposes 

and the purpose of the process of teaching and learning English is Intercultural 

communication competence. Its transcendence worldwide today can be understood very 

easily from the simple definition posed by the author in the following lines (p.55).    
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Intercultural communication competence can be defined as a person's ability to engage 

in intercultural dialogue dialogues of meanings and relationships with people from different 

cultural backgrounds. To make the intercultural interaction productive, one needs to have the 

ability to construct meaning and rapport with people from different cultural backgrounds 

through appropriate and effective use of verbal and nonverbal language.   

 

It could be understood the need to recognize a link between the teaching English as a 

Foreign Language and the English for Intercultural Communication. This link can be 

translated in different ways. One of these is based on structuring the development of the 

Intercultural Communication Competence in the classroom in EFL. Next, a proposal of this 

structure proposes three levels that shape this process Zhang (2017) following: 

 

Some educators believe that ICC development in foreign language classroom is a 

continual process, which involves paying attention to three levels of intercultural teaching 

objectives and criteria. The first level is related to knowledge including linguistic 

awareness, cultural-general awareness, language ability of the target culture, culture 

knowledge of the target country. The second level is germane with competence and 

communicative competence, abilities of verbal and non-verbal messages, socio-cultural 

competence, and communication strategies. The third level is closely linked to attitude 

which is about empathy in intercultural communication, and critical cultural awareness. 

First, they should have sufficient intercultural knowledge. They know basic cultural 

knowledge, put it more precisely, basic concepts, components, characteristics of culture 

and its influence in a given society or individual. They master concrete knowledge for 
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specific cultures, not only in cultures of target language, but also learning the culture of 

one's home country, as well as cultures of other countries and groups. They understand 

the interactions between language, culture and the society, especially the conditions in 

countries of the target language, in which English is spoken under different cultural 

contexts (p.230). 

 

In this way, New Crown can be used to help students to acquire a wide knowledge of a 

variety of cultures, and to develop the skills of being able to discuss and express their 

opinions in English with people of different cultures. If they can simultaneously develop 

tolerance for other people and viewpoints, together with positive attitudes towards 

intercultural communication, then they will be well on the way to being competent 

intercultural communicators. Junior high school English teachers have a vital role in shaping 

and encouraging young people's identities in the world and views about the world. If New 

Crown can be used to help young people to mature knowledgeable, tolerant adolescents 

capable of understanding and analyzing cultures and societies as well as communicating in 

English, this can only be a good thing for the future of the individuals concerned as well as 

society as a whole. 
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LESSON PLAN    
 

I. GENERAL DATA.   

                        Title         : “Wonderful places”   

     Area /subject     : English      

    Grade                        : 1st Secondary   

    Time        : 40 minutes   

    Date      : Wednesday the 19th, 2019   

    Teacher     : Juan Oswaldo Simon Vargas   

                                  
II. PROFILE DIMENSION: INFORMED AND GOOD COMMUNICATOR   

III. ORGANIZATION OF SCHOOL-BASED LEARNING:   

 

     Transversal Axis                  : “GOD, HOMELAND AND FAMILY”   

    Transversal approach        : GENDER EQUALITY / INTERCULTURAL   

   

COMPETENCE   

CAPACITY   PERFORM   EVALUATION   

INSTRUMENTS   

   

   

- Read various  
types of texts in 

English as a foreign 

language.   

- Communicate 

with others about 

culture   

   

- Obtain information 

from the written text.   

   

  Identify relevant information 
about the images that you see 
from different places of the 
present in written texts to 
indicate specific data   

.   
Worksheet to 

reinforce   

      

- Infers and interprets 

the text information.   

       
Discuss implicit information 

about famous places from 

different countries in written 

texts to find conclusions.   

TRANSVERSAL 

APPROACH    

INSTITUTIONAL 

VALUES   

AREA BEHAVIOR 

/PERFORMANCE   

EVALUATION   

INSTRUMENTS   

   

   

GENDER   
EQUALITY   

   

RESPECT FOR THE   
PEOPLE   

   

• Listen carefully to the 
participation of others.   

• Keeps the environment you use 

clean and tidy.   

   

scale of 

assessment   

      

https://www.linguee.es/ingles-espanol/traduccion/perform.html
https://www.linguee.es/ingles-espanol/traduccion/perform.html
https://www.linguee.es/ingles-espanol/traduccion/perform.html
https://www.linguee.es/ingles-espanol/traduccion/perform.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
https://www.linguee.es/ingles-espanol/traduccion/transversal+approach.html
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IV. SECUENCIA DIDÁCTICA   

STRATEGIES   RESOURCES   TIME   

  I.   OPENING   

   

A) CONTEXT AND APPROACH OF THE PROBLEM   

• The teacher (T) introduces himself and asks the students  

(Ss’) name and How are you today?   

• The T. show to Ss’ Peru´s map and a cartoon of a person 
there for the Ss. recognize the prepositions of place.   

• The T. shows to Ss. bag and they should guess what is inside 
it then the teacher plays with a doll making fun sentences 
using objects in the classroom.   

• The T. Introduces the prepositions of place.    

  

   

• The Ss. answer the question orally that the Tt asks WHERE is 
the toy?   

• The Teacher gives a fast worksheet to match and complete 
about the preposition of place   

• Listen the purpose of this lesson plan: “You will learn and 
identify information and location in world map about your 
favorite places/countries.    

 Remember that at all times you will have 

positive attitudes of order, cleanliness, 

INTEGRATION and prudence "   

  

     

   

   

   

   

   

   

     

   

   

   

Multimedia 

system 
PPT.   

   

Toys.   

   

Worksheet.   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

10 min.   
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II. PROCESS   

B) KNOLEGDE BUILD   
• The teacher asks students about   

What are their favorite places? (Answer expected: Attention, 
concentration, silent, to know new vocabulary and part of the 
grammar, so on)   

• The T. shows a short video about the people talking their 

culture and identity what countries and nationalities they are 

talking. https://www.youtube.com/watch?v=nJJWDdJb5Bs   

• Look at the image of people from different countries projected 
on the screen and answer the following questions Where the 
person is? Why? How did you recognize?   

• The teacher with the students talk about:   
 Countries and nationalities of the image; for example,   

   

ZHUNG IS FROM CHINA    

   SO SHE IS CHINESE.             

   
• The teacher plays with the flashcards about the people with 

their countries and nationalities.   
• The teacher asks to Ss. Do you know the names of the seven 

wonders of the modern world? Answers expected:    

 Machu Picchu, in Cuzco, Peru.   

 Chichen Itza, in the Yucatan Peninsula, Mexico.   

 The Colosseum in Rome, Italy.   

 The statue of Christ the Redeemer, in Rio de Janeiro, Brazil.   

 The Great Wall of China, in China.   

 Petra, in Jordan.   

 The Taj Mahal, in Agra, India.    

• So the teacher shows flashcards about the seven wonders of 
the modern world and match each people with his/her 
nationality and their monument culture.   

   

-   FILIPO IS FROM ITALY SO SHE IS ITALIAN AND THE 

ROMAN COLOSSEUM IS THE MOST FAMOUS MONUMENT   
THERE.    

• The T. gives worksheet to Ss. (they should correct the   

   

   

     

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

Multimedia   

   

   

   

   

Worksheets 
Flashcards.   

Toy   

   

   

   

   

   

   

     

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

20 min.   

https://www.youtube.com/watch?v=nJJWDdJb5Bs
https://www.youtube.com/watch?v=nJJWDdJb5Bs
https://www.youtube.com/watch?v=nJJWDdJb5Bs
https://www.youtube.com/watch?v=nJJWDdJb5Bs
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mistakes and complete with the true information)   
• Read a set of incorrect sentences and circle about the people 

and their nationalities.   
• Answer the questions orally. What are the exercises you just 

did that serve you?    

    

   

   

  II.   CLOSING   

   

   

D) TRANSFER   

• The teacher gives a worksheet to introduce our culture.   
• Reading comprehension about Machu Picchu.   

• Data about Machu Picchu   

   

   

E) METACOGNITION   

Answer the question orally:   

 -Can you tell me what you learned in this lesson?   

 - What activity of the session do you like most?   

   

F) EVALUATION   

Complete the exercise of Reading comprehension about the 
countries and nationalities    

   

-  Read a text about “Machu Picchu” 

-  Identify the information about the 

text.   

   

   

   

   

   

   

   

    

   

   

   

   

Reading 

comprehension  

test    

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

10 min.   

   

   

   

   

 

 

          __________________________________________   

Juan Oswaldo Simon Vargas   

English Teacher   
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1. Read and complete the chart.    

   

Dear _________ (your name),     

    

Welcome to the Friends Club. It’s for English learners and friends around the world.    

    

Martina, Pepe, Kate, Dunya, Mary, Paul and Bernd are members of the Club: Martina is from Italy.   

   

She ’s twelve. Pepe is Spanish. He’s nine. Kate and Mary are twins from Great Britain. They are 

thirteen years old. Dunya is from Russia. She ’s ten. Paul is French and he’s eleven. Bernd is from 

Germany and he is eight years old. How old are you?    

    

Enjoy the club!     

    

Juan Simon     

    

    

NAME    AGE    COUNTRY    NATIONALITY    

Martina                

Pepe                

Kate                

Dunya                
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Mary                

Paul                

Bernd                
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Mac 

  

hu P 

  

icchu 
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Wonderful places   
   

   

   

STUDENT’S NAME:    
GRADE: __________ TEACHER: Juan O. Simon Vargas DATE: 

_________________________ TIME: 20 min.   

   

A) Choose with a tick  (  ) T for true or F false (5PTS)   

   

Read carefully the stamentes   TRUE   FALSE   

Muchu picchu is a modern city located in North America         

Machu Picchu is located in the  west cost of south America         

Hiram Bingham was an American artist         

Machu Picchu cover an area about 13 square kilometers         

The Incas abandoned Machu Picchu some time in the 16th century         

   

B) Match the statements with the correct. (4PTS)   

   

1. Macchu Picchu       Was an American Teacher   

2. Hiram Bingham      the people to built an empire   

3. The Incas         is the country where Macchu Picchu is   

4. Peru            is an old city   

   

C) Write the country or the nationality   

   
COUNTRY     

NATIONALITY   

Ireland      

Brazil      

   Chinese   

UK      

USA      
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D) Mention other places similar to Macchu Picchu in Peru or in your 

community.  

(4PTS) .  

• .   

• .   

• .     

 

 

E) Do you like Macchu Picchu? (2 PTOS)   

   

 

 

 

   

   

   

TABLA DE VALORACIÓN   

Desempeños   Valoración   

L1   
L2   

A = 14 - 20   

B = 11 - 13   

C = 1 - 10     
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Synthesis 

 
   

The role of culture in teaching English is important because it seeks to strengthen the 

identity of the student. Through the learning of a foreign language instilling respect for 

the language of origin, we reaffirm part of the cultural heritage of the students of this 

arises the need for the teacher to know the cultural context in which the teaching-learning 

process is immersed. 

 

The knowledge of the difference between the English as a second language and the 

English as a foreign language improve the teaching practice. The ESL student has an 

environment that facilitate their learning because it allows them to communicate in 

English, even when they are out of the classroom. The student of the EFL (the common 

environment of our students) bases his learning within the classroom. 

 

 

Taking into account the cultural context of the students, the teaching-learning 

process starts from the student's previous knowledge. On this knowledge the teacher 

works to facilitate their learning. Starting from the student's experience, the customs, the 

usual practices that the classroom brings with it, a process is initiated that the student can 

internalize more easily to appropriate the new language and understand it as an 

opportunity to establish communication with other cultures. 
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There is a historical record that supports how the teaching of English was 

conceived in Peru, which allows us to understand its cultural context as part of a 

historical process. 
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Critical appraisal and suggestions   
   

Guide from teacher training to the identification of Culture with large ¨C¨ and culture with 

small ¨c¨ so that the teacher is prepared and has the ability to present appropriate content 

for ENGLISH AS A FOREIGN LANGUAGE.   

   

Teachers who teach English as a foreign language should take into account the 

context of the English learner at the time of choosing their classes and resources or should 

adapt them for those who learn English feel that they are authentic participants in the 

teaching-learning process.   

   

Teacher training the historical context of our reality and the target language in 

professional training the teacher must know the history of teaching English in our country 

making a critical review of all historical developments   

   

Encourage English learners to share their experiences of their context and culture 

empathically with other students who bring with them another culture and this also enrich 

the interactions, that it is understood that it is not only the contribution of a language as a 

means of communication; if not it is a means of approach between two cultures.   
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