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Introduction 

 

Grammar has defined as an important component of any language, which implies the 

use of rules to get a propriety language. It means that grammar gives us a linguistic 

competence to make people have a good communication each other. To get a better 

understanding of it, we must to know the process of how teachers can teach English 

grammar? And how can we test English grammar? In order to have an idea to teach our 

students and to test them correctly.  

In fact, there are many ways for the Teaching and Testing English grammar and this 

monograph will show you those different techniques and help you to resolve any doubt 

you could have. This monograph has structured in 4 chapters. 

In Chapter I: There are several definitions to comprehend what grammar means and 

briefly explain the methods which grammar is involved  

In Chapter II: Teaching English Grammar has included different definitions, as its 

characteristics and importance. Also, you will know more about how to teach English 

grammar by planning a lesson, and the reasons to teach it. 

In Chapter III: Testing English Grammar has highlighted most common techniques as 

its importance and definition.  Besides that, you will know the various types of 

international English exams in which grammar is measured. 

In Chapter IV: The Didactic Application of this topic, there is a Lesson Plan which 

propose some techniques to teach and test grammar effectively.  

Finally, there are some conclusions and a critical appraisal of this topic. 

The author 

vii 
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Chapter I 

Grammar 

 

1.1 Definitions of grammar 

Grammar is in some way the study of what kind of language structure can be real. It has 

been attended with emphasis according to the sentence. In fact, it is a definition of how 

sentences are formed by rules. 

Close (1982) “English grammar is a chief a system of syntax that decides the order and 

patterns in which words are arranged in sentences” (p.27). 

Particularly, it can only be learned in an explicitly form, and into the language there are 

rules which cannot be altered. 

Crystal (1995) “Grammar is that branch of the description of language or the way in 

which words are combined to make sentences” (p.54). 

When we say grammar it could be many things, and we need to prevent some kind of 

generalization. As we know some part of grammar can be learned with none instruction, 

and a little one of it is possible to get by help of teachers, and maybe some of them cannot 

be acquired by most students. However, it is very difficult to decide which point of 

grammar is important and which not. 
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Fromkin and Rodman (1998) “The basics units of meaning such as words and the rules 

to combine them to form new sentences constitute grammar of a language” (p.76). So, 

grammar represents a way of a linguistic competence. 

1.2 Grammar methods 

 

     The designers of language teaching methods in the last century have been worry about 

two decisions: 

- Should the method adhere to a grammar program? 

- Should the pattern of grammar be made explicit? 

     They answered in different ways and that is why we can distinguish them one by one. 

We have significant teaching methods like:  

Grammar –Translation 

     Grammar is considered as the first step of instruction. In Grammar–Translation, lessons 

are typically began with a statement of the rule, lot of these are followed by exercises that 

involves a translation specially related with the mother tongue, and it implies a grammar 

syllabus. 

The Direct Method 

     The Direct Method emerged in the nineteenth century, when claims that is a natural 

method which focus in oral abilities and, in the same time follows a program of grammar 

structures. 
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     This method had a contradiction with Grammar-Translation that was centred in a 

language written way. In fact, it rejects the teaching of only grammar without any use of 

other skills like oral. 

Audiolingualism 

     It considers as the language simply is a form of behavior, and can be learned by good 

habits. The Audiolingualism is confirmed by lists of sentence patterns, which not 

necessarily were originally grammatical. 

     Chomsky (1950) Language ability is not habituated behavior but an innate human 

capacity, prompted a reassessment of drill-and-repeat type teaching practices. To 

summarize the story so far: to the first of the questions posed above (should the method 

adhere to a grammatical syllabus?) most approaches to language teaching up until the 

1970s have answered firmly Yes.  The actual form of the syllabus differed considerably 

form method to method, but, until such organizing categories as functions or tasks were 

proposed. (p.19) 

 

1.3 Doing grammar 

 

     It is very common to hear that many students think they will only learn grammar, since 

over the years teachers were teaching in that way, and that is why students have more 

facility than others to learn grammar by heart.  

This does not indicate that they can get a good listening, reading, and comprehension. 
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It is almost as if you want to say something without being taught to read, or write. This 

makes reference to that if we only use one skill we will be disoriented. 

It would be much better to use a blended approach: Present, produce, practice (PPP), 

and then, Test, Teach, Test (TTT), and possibly we can set tasks. By the way, this is not a 

rule, which means you can use it in a different order. After that, the language has to 

emerge without any complication. 

It is confirmed that there is a variation of how to teach grammar, or some other aspect, 

all this will always have a relation with the level that students have as well as their age.  

It is not a bad idea for our students try to remember all grammar rules, and if they can 

give us many examples as possible that would be great. But, even if you try to do not 

forget grammar rules there is a little percent you can get a mistake. 

How can we get their attention, to remember anything?  We can use different 

techniques, for example: listen a song, read a book, or even watch some videos, and they 

will notice some kind of important grammar included. 
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Chapter II: 

Teaching english grammar 

 

 2.1 Definitions of teaching grammar 

 

When we refer to skills and qualities we are talking about methodological competence 

and that is what teachers need to have for the language teaching. The teacher must to have 

it to direct the process of teaching-learning of a foreign language and use them for the 

class, but teacher needs to be careful with learning styles of students. 

Thornbury (1999) “It is important to establish the act that grammar teaching can mean 

different things to different people. It means simply teaching to a grammar syllabus but 

otherwise not making any reference to grammar in the classroom at all” (p.23). 

An important characteristic when we teach a new language or second language  is how 

many approaches, theories, and methods we will find and could use in favor to our 

students with the goal to get their learning. 
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2.2 How to teach english grammar  

     There are some rules for a successful grammar teaching.  And maybe some people 

know what they are. Thornbury (1999) affirms: 

For many people, grammar instruction is traditionally associated with the teaching of 

the first type o rules called prescriptive rules. Second and foreign language teaching, is 

primarily concerned with descriptive rules, that is, with generalisations about what 

speakers of the language actually do say rather than with what they should do. (p.11) 

Theory  

     There's a part of hypothesis around, much of it conflicting. It can be profitable. 

Learners change incredibly in their reaction to language structure. Learning settings and 

purposes moreover shift incredibly. And 'grammar' implies so numerous distinctive things 

that it's greatly troublesome to generalize approximately how to educate it. 

 Explanations 

     In common, Clarifications of how things work are regularly valuable. They do got to be 

clear and straightforward; the total truth can be counterproductive, in dialect as in life. It’s 

uneasy on the off chance that an clarification in a book for learners takes up more than two 

or three lines of content. They must to be into the mother tongue in case conceivable. A 

few focuses can be conveniently learnt through an inductive 'discovery' approach, others 

likely not.  

Examples 

     Good practical cases are crucial, but they do not supplant clarifications, an illustration 

on its possess never tells you precisely what it is, 
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Exercises 

     Variety is truly the key. There's nothing off-base with mechanical works out – gap-

filling, sentence change and so forward. These can offer assistance learners to get a handle 

on the shape of a complex structure at the start without having to think as well much 

almost the meaning. But it is critical to move on to exercises where the structure is utilized 

in reasonable routes like exercises, tests, recreations, image-based, text-based, role-play, 

works out that get understudies utilizing it to conversation almost themselves and their 

thoughts, works out that combine linguistic use hone with lexicon learning, and internet-

exploration exercises, to title fair a couple of approaches. 

Supplementing the coursebook 

     In general, the coursebook will not give sufficient work on key approaches.   We will 

be require in lesson more than that by groupwork and pairwork happens  Out-of-class 

work utilizing great language structure materials can offer help a lot. 

Carry-over 

     The genuine issue, of course, is getting pupils to hang their linguistic using learning 

controlled hone to unconstrained in a real situation. We certainly ought to keep coming 

back to key language structure focuses, changing them, practicing them in semi-controlled 

talking and composing exercises, and adjusting botches by anything approach we discover 

most valuable, but we won't get anything like total accuracy. 

Grammar syllabuses 

A syllabus is to teaching what an itinerary is to package tourism. It is a pre-planned, 

itemized, account of the route; it tells the teacher (and the students, I they have access to it) 

what is to be covered and in what order. (Thornbury, 1999, p.8) 
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     But, there are two different criteria for selecting which items we must to put in a 

syllabus: 

- usefulness 

- frequency  

2.3 Reasons for teaching too much grammar 

Because it's there. “The course book or the syllabus contains a comprehensive set of 

structural points, and instructors may feel they need to cover everything. So parts of course 

time gets utilized up in a for the most part unsuccessful endeavor to urge understudies 

utilizing all these structures correctly, and there isn't much time cleared out for anything 

else. The result: understudies are doing language structure rather than learning English.”  

It's tidy. “Vocabulary may be an extraordinary enormous disorganized tangle. Capacities, 

can-do records, abilities and procedures are all untidy. Elocution is clean but exceptionally 

difficult to educate. That clears out linguistic use: a restricted and comforting set of 

(generally) flawless and to a few degree open to instruction rules and examples. And a few 

language structures, indeed in English, can be laid out in tables, which frequently offer to 

the educational mind.” 

It's testable. It's “exceptionally fulfilling to spend your time instructing what can be tried 

and after that testing what you've instructed. There's an pleasing symmetry almost the total 

operation.” 

It makes people feel secure.  “Within the wilderness of dialect learning, language 

structure rules sparkle out like activity lights or road lights, giving a consoling sense of 
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control, of knowing where you're going. There's nothing off-base with making individuals 

feel secure, of course, given they can carry over their security into doing other things.” 

It formed my character.  Numerous “instructors have come to their display status by 

passing exams which required significant information of linguistic use; they may actually 

feel that this information has contributed imperatively to making them the amazing 

individuals they are nowadays. Unselfishly, they do their best to pass on this important 

blessing to their understudies. All the time. For a minority of instructors, in fact, language 

structure is all they know, so language structure is normally all their understudies learn.” 

 The backbone of the language.  A not “exceptional feeling: that the linguistic framework 

is the spine of the dialect, and must be aced in the event that learners are to talk and type in 

viably. In fact, 'system' may be a or maybe deluding representation, proposing that the 

diverse viewpoints of linguistic use are closely connected, so that in the event that one of 

them doesn't work the 'system' breaks down. Not so: you'll get all your articles off-base 

and it doesn't influence your use of tenses at all.” 

Power.  A “few instructors, tragically, like control. And instructors get power from 

knowing more than their understudies. But in this web age, instructors may have 

understudies who know in vogue lexicon that they do not. And in case you're a non-native 

speaker, you'll have a bothering understudy whose articulation is superior than yours. But 

you're the as it were individual within the classroom who knows what the past culminate 

dynamic detached is. Adhere to linguistic use and your dominance is assured.” 
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2.4 Reasons for not teaching enough grammar 

 

Theoretical bias A: 'no-interface'.  Some individuals have said, instructors are impacted 

with speculations that make light of an ought to instruct linguistic use efficiently. For 

occurrence declared by Krashen that a language structure deliberately has any meaning 

result at genuine securing. This extraordinary see has not taken truly by numerous 

connected language specialists, but one still listens a few instructors talking a tenet that 

comprehension incoming is what they need to learn.  

Theoretical bias B: 'focus on form'.  Later, some direct see attests a language structure 

instructing by viable, as it were within the setting of communicative action, including brief 

scenes of 'focus on form' and 'noticing'. Efficient syllabus-based instructing language 

structure instructing, on the other hand, is terrible. This see, in my conclusion, is based on 

a few exceptionally flawed theories. 

Theoretical bias C: (the lexical approach). “Little children certainly distinguish and 

procure the linguistic designs of their mother tongues by oblivious examination of the 

lexical input – an astonishing deed. But not at all like little children, not numerous second-

language learners have 20,000 hours' or so input to work with. And indeed those who do – 

long-term foreigners – do not appear to induce all their linguistic use right without help.” 

My pupil doesn't need grammar.  If “this implies they as it were need a level of 

precision, it is fine. But, in fact a great level of exactness – without which communication 

is risky – requires a command of a few language structures, and some of this will need to 

be taught.” 
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Why bother? They still go on making mistakes.  Well, “that is true. For example, when 

you water your plants, probably some of them will grow but others not. But try to stop 

water them is not a realistic response to the problem.” 

How much of a language course should be devoted to grammar? 

     “This depends on many factors: the learners’ level and prior knowledge, their goals in 

language learning, available time, how much can they get from their mother tongue, and 

many things. But, to be precise:  if a teacher took a lot of time on grammar. And I would 

be uncomfortable.” 

Breaking up big grammar 

     “The course book or the syllabus features a comprehensive set of structural topics and 

instructors may feel they have to be cover everything. So parts of course time gets used up 

in a for the most part unsuccessful try to induce understudies using all these structures 

accurately, and there isn't much time cleared out for anything else. The result: understudies 

are doing linguistic use rather than learning English.” 

     If we want to break up big grammar we could divide into two units: 1 , 2, and for the 

first one we could teach Present simple , habits , continuous , p. perfect and p .p. 

continuous. For the second one, past simple, continuous, p.p simple, and p.p. continuous. 

2.5 Planning a grammar lesson 

Without language structure, words hang together without any genuine meaning or 

sense. In arrange to be able to talk a dialect to a few degree of capability and to be able to 

say what we truly need to say, we ought to have a few linguistic knowledge. Depending on 

your setting, you'll inquire learners to see through the coursebook and decide what they 
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need to think about. This works well in little classes, where you'll be able tailor the 

language structure substance to learners. Be that as it may, learners aren't continuously the 

leading judges! By educating linguistic use we not as it were deliver our understudies the 

implies to precise themselves, but we moreover fulfill their desires of what learning an 

outside dialect includes. Luckily, these days with the accentuation on a communicative 

approach and riches of fortifying assets, educating linguistic use does not fundamentally 

cruel unending conjugation of verbs or linguistic use translation. 

 

2.6 Grammar approaches 

There are two primary approaches to instructing language structure: deductive and the 

inductive approach: 

     A deductive approach begins with the introduction of a rule and is taken after by 

illustrations in which rules are applied. (The educator gives rules.) 

An inductive approach begins with a few illustrations from which rules are induced (The 

educator gives learners something to find the main rule by themselves). 

“In other words, the first is more focused on the teacher and the second more focused 

on the student. Both approaches have their advantages and disadvantages. In my opinion, 

the deductive approach undoubtedly saves time and allows more time to practice the 

elements of the language, which makes it an effective approach for lower level students. 

The inductive approach, on the other hand, is usually more beneficial for students who 

already have a base in the language, since it encourages them to solve things for 

themselves based on their previous knowledge.” 
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Presentation, practice and production (PPP) 

“A deductive approach frequently fits into a lesson structure known as PPP 

(Presentation, Practice, Production). A deductive approach frequently fits into a lesson 

structure known as PPP. The instructor presents the target dialect and after that gives 

learners the opportunity to perfect it through exceptionally controlled exercises. The 

ultimate arrange of the lesson gives the understudies the opportunity to hone the target 

dialect in more liberated exercises which bring in other dialect elements.” 

“In a 60-minute lesson each organize would last roughly 20 minutes. This show works 

well because it can be utilized for most confined linguistic things. It moreover permits the 

educator to time each arrange of the lesson reasonably precisely and to expect and be 

arranged for the problems students may experience. It is less workable at higher levels 

when learners should to compare and differentiate a few linguistic things at the same time 

and when their phonetic capacities are distant less uniform.” 

Presentation 

   “In this part the educator presents the modern dialect in a significant setting. I discover 

that building up stories on the board, utilizing realia or flashcards and emulating are fun 

ways to show the language.”  

“For example, when we display the 2nd conditional, I regularly draw a picture of 

myself with thought bubbles of parcels of cash, a sports car, a enormous house and a world 

map.” 

“We ask our students what are they thinking and then we must to introduce the target 

language.” 

"If I had a lot of dollars, I would buy an airplane and a house." 
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     We must to say the sentence before we write on the whiteboard (positive, negative, 

question and short answer). 

Practice 

     “There are various exercises which can be used for this organize counting gap filling 

exercises, substitution drills, sentence changes, part sentences, picture dictations, course 

surveys, reordering sentences and coordinating sentences to pictures.” 

     “It is very important that the exercises are decently controlled at this organize as 

understudies have as it were fair met the modern dialect. Numerous students' books and 

exercise manuals have works out and exercises which can be utilized at this stage.” 

     “When instructing the 2nd conditional, I would use part sentences as a controlled hone 

action. I allow understudies parts of sentence parts and in sets they attempt and coordinate 

the beginnings and closes of the sentences.” 

Example: "If I won the lotto," …. "I'd travel to Europe." 

 We will do a communicative game using the same sentence halves. 

Production 

     “Once more there are various exercises for this organize and what you select will 

depend on the dialect you're educating and on the level of your students. However, 

information gaps, role plays, interviews, simulations, finding someone to detect the 

differences between two images, images, problem solving, personalization activities and 

board games are significant activities that give students the opportunity to practice the 

language more freely.” 

     “When teaching the second conditional, I would try to customize the lesson at this 

stage, giving the students a list of questions to ask others in the class.” 



22 
 

Example: do / yes / win the lotto? 

     “Although the questions are controlled, students have the opportunity to respond more 

spontaneously using other elements of the language and, therefore, the activity becomes 

much less predictable.” 

     “It is important to monitor and take note of any errors so that you can include class 

comments and bug analysis at the end of the lesson.” 

     When we teach the language structure, we have few variables  that have to be taken in 

thought, taking after a few interrogates we could think in ourselves:   

- How valuable is it?  

- Do pupils have to learn the modern structure effectively?  

- Are pupils ready to confront a modern language?   

     “It is vital to note that using the PPP demonstrate does not essentially avoid employing 

a more inductive approach since some form of learner-centred guided revelation may be 

built into the introduction organize. When displaying the 2nd conditional some of the time 

show the dialect in setting and after that donate the understudies a worksheet with a 

arrangement of examination questions to do in pairs.” 

2.7 Importance of teaching grammar 

     Grammar is very important if we want to communicate with someone, because what 

happens if we make a mistake in speaking or writing, it would be very confusing and 

maybe we should repeat it. Do you think? 

     Newby (2003) "Grammar has been assigned to different roles in the language 

classroom, reaching little consensus, not only on the particular elements that should be 

taught, but on when, how or even where to teach or learn" (p.45). 
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     Knowing the grammar can improve our ability to think analytically and communicate 

with confidence and effectiveness.  

     Thornbury (1999) "The history of ELT is closely linked to the teaching of grammar: no 

other subject has concerned both theorists and professionals as much as the debate of 

grammar, and the history of language teaching is essentially history of affirmations and 

counter-claims and against the teaching of grammar" (p.65). 

     It means that the teaching of grammar in the classroom of foreign languages has been a 

very important topic and debated during the last fifty years. In the history of language 

teaching, the role of grammar has been addressed for many linguistic theories and 

methodologies. 
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Chapter III 

Testing english grammar 

3.1 Definitions of testing english grammar 

Some standardized test is a framework or test which requires all examinees to answer 

the same questions, selected into the questions bank, in an equal route, which is evaluated 

using a "standard" way. 

Whereas diverse evaluations could be “standardized” for that reason, this term is 

fundamentally related into big-scale exams managed for expansive populaces of 

understudies. 

The standard exams can incorporate true-false questions, short-answer questions, 

exposition questions, or a blend of address sorts.  

 

     Whereas standardized exams were customarily displayed on paper and filled utilizing 

pens. It makes conceivable comparing a relative execution about person understudies, 

understudies bunches. 

Although standardized tests were presented in many ways, “multiple-choice” and “true / 

false” formats are used or in big-scale test situations, consistently and              
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economically. In contrast, humans should qualify for open-ended essay questions using a 

common set of guidelines or rubrics to promote consistent evaluations of the test to less 

efficient, more expensive and more expensive option, which is also considered more 

subjective.  

The human judgment into the exam prepares in a few stages, within the choice and 

presentation of questions, or within the subject. Subjectivity too enters the method when 

the test designers set up the endorsement scores a choice that can influence how many 

students endorse or not, or how numerous reach an execution level that's considered 

"competent". 

 Performance tests are outlined to degree the information and abilities understudies 

learned in school or to decide the academic progress they have accomplished over a period 

of time (Thornbury, 1999). Tests may moreover be utilized to assess the viability of 

schools and instructors, or to distinguish the fitting scholarly situation or student. 

The aptitude tests attempt to predict the capacity of a learner to succeed in a mental or 

physical exertion, for illustration, by assessing numerical capacity, phonetic competence, 

theoretical thinking, engine coordination or melodic ability. The aptitude tests have a 

"vision of the future" within the sense that they more often than not allowed to anticipate 

or anticipate how pupils would perform in a long instructive or proficient environment. 

The aptitudes exams are frequently a resource of talk about, from numerous addresses their 

precision and prescient value.  

Affirmation exams are utilized within a prepare of choosing which learners will  

conceded to a university schedule. Whereas there is much wrangle about around the 

exactness and convenience of college affirmation tests, and numerous higher instruction 

teach now not require candidates to require them, tests are utilized as pointers of mental 
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and scholastic potential, and a few  you will consider them prescient or what an candidate 

will do within the post-secondary program. 

 

3.2 Characteristics of testing grammar 

 

“The language-testing equivalent of a valid driving test would need to show how well 

the learner can drive in the language: it would need to be a performance test. What does 

this mean in practice? Does it mean that, if we want to test if a learner can order a meal, we 

send him to the nearest restaurant? Theoretically, yes, but in practice this would be far too 

impractical. As an alternative e might set up a situation in class – a role play – which 

involved ordering a meal. This is fine or testing a functional objective, like ordering a 

meal, but we are concerned with grammar testing.” 

There are six factors that need to be taken into account when assessing the value of a        

test: 

a) Practicality: Possibility to administer, design, mark and interpret a test very easily. 

b) Reliability: Degree to which an evaluation gives consistent result each time it is 

used. 

c) Validity: Degree to which a test measures what it is supposed to measure.  

d) Face validity: Ability to convince learners that the test is fair. 

e) Backwash: Ability to positively influence the teaching. 

f) Spin off: Possibility to use the test later on for review. (Thornbury, 1999, p.143)  

     “Grammar is ordinarily tested by means of what are called discrete-item tests. That is, 

the individual components o the learner’s knowledge (or example, irregular past tense verb 

forms such as went, saw, did, etc.) are tested using tasks such as gap fills:” 
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Yesterday we                   to the cinema and              a film with Richard Gere in it. 

Or multiple choice tasks: 

Yesterday we (go/went/have gone)                  to the cinema and  

(see/saw/have seen)                        a film with Richard Gere in it. 

 

     Testing is a headache-so much so that some teachers and institutions avoid it altogether. 

However, since testes are a recognized means of providing both teacher and learner 

with feedback on the teaching/learning process, and since they are a useful means of 

encouraging learners to review, they can have a positive influence on language learning. 

Many students may be interested in preparing or public examinations, so regular testing, 

both formal and informal, helps familiarize them with the different methods and 

conditions of assessment. It is important, however, that testing be done ell-or as teacher 

needs to ask the following question: Does this test assess what the learners know or 

what they can do with that knowledge? Both kinds of test are valid, but a test of 

knowledge cannot fairly be used to test use. (Thornbury, 1999, p.150) 

     Alternative assessments are in and of themselves substantial, due to the coordinate 

nature of appraisal. Consistency is guaranteed by the auditability of this strategy ( 

clearing out prove o choice making forms), by using numerous errands, by preparing 

judges to utilize clear criteria, and by triangulating any choice making prepare with 

shifted sources of  information ( or case, learners, families and instructors). 

Alternative assessments comprises of substantial and dependable strategies that dodge 

numerous of the issues inalienable in conventional testing counting norming, phonetic 

and social biases. (Macias, 1995, p.87) 
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     Brown & Hudson (1998) The consistency of reliability is favored by the ability to audit 

the procedure (leaving evidence or decision-making processes), through the use of 

different assignments, the preparing of judges to utilize clear criteria and the 

triangulation of any decision-making handle with changed information sources (or 

example, students, families and teachers), but that is not either, they are very concerned 

about the attitudes expressed above that somehow coherence or alternative evaluations 

They are guaranteed by the various strategies listed and somehow such procedures are 

in themselves or are valid, due to the nature of the evaluation. These statements are too 

general and short-sighted to suit our experiences as policyholders of decisions, by a 

habit for life, are based on the guidelines established in the Standards or Educational 

and Psychological Testing (American Psychological Association, 1985-1986). (p.115) 

 

 

3.3 Importance of testing grammar 

 

Dickins (1987) "Integrative grammar tests are more communicative than 

decontextualized elements of single sentences, however, it is not clear what the nature of 

such an integrative grammar test looks like: or example, how the feature of the grammar is 

evaluated” (p.93). 

Grammatical skills since the test by its design will also measure other traits, if there is 

not a specifically focused grammar subtest included in the test battery (Thornbury, 1999). 

It could reflect the conscious decision not to explicitly evaluate the grammar, but it will be 

processed and used to respond to Testing skills as reading and writing.  

Some experts say that this type of test is not communicative and is independent of the 

context. As a reaction against the traditional assessment of the use of grammatical 
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elements of a candidate divorced from the context, an alternative approach or the 

evaluation of grammar with the notion of contextualizing elements in a grammar test as 

introduced since the evaluators pointed out that with an Isolated format there is a danger of 

testing an ability to use the language.” 

“Other attempts to move away from discrete, decontextualized test points that assess 

grammatical competence include a variety of test formats.” 

There are conclusions that a grammar test must be managed through a few implies. 

Since most of the language structure or grammar tests also test the reading? These 

integrator tests are regularly utilized as rebellious to degree information of the rules in 

utilize in a particular communication setting. Be that as it may, due to the nature of the 

dialect in utilize, the evaluators have raised an arrangement of questions approximately 

which dialect ought to be inspected or assessed, and in connection to which criteria the 

execution in communicative dialect should be assessed to ensure the generalization of the 

result.  

On the premise of the suspicion that language structure is fundamental for successful 

and proficient communication, there have been endeavors to depict the nature of the 

rebellious or the test language structure communicatively, which, be that as it may, still 

does not appear to be satisfactorily indicated.  

The importance of explicit grammar tests is greatly diminished, as evidenced by the 

number of pages dedicated to testing this particular trait. Grammar tests continue to 

appear as a component of many competitively available school tests and proficiency 

tests, in addition to being the focus of class-based assessment. (Thornbury, 1999, p.13) 
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Dickins (1991) “Communicative testing of grammar requires a task-based approach, 

within which there are at least five actors that make a grammar test: contextualization of 

elements of proof, communicative identification, identification of audience, test 

instructions, opportunity to produce grammatical answer” (p.21). 

It is clear that there's still an impressive error between hypothesis and hone in 

communicative language structure tests in our schools; Linguistic use tests appear not to 

have kept pace with advancements in regions, dialect depiction and dialect teaching.  

In expansion, instructors are not beyond any doubt of the foremost suitable ways to 

survey structural skill. The main is why numerous language structure tests still reflect the 

leading hone of the 1960s is that tall unwavering quality is appealing to instructive choice 

producers. 

 

3.4 Language assessment 

 

This is a method about using dialect exams to achieve specific employments into dialect 

groups and teams. On this prepare we use data in an efficient way with the assistance of 

language testing instruments.  

In this case, we could use a verbal meet to accumulate data approximately understudies 

talking capacities, at that point; make elucidations from data. We can create elucidations 

almost pupils capacities. 

Finally, according to these elucidations, teachers may choose that their understudies 

require more work on verbal fluency which we should in this manner commit more lesson, 

exercises. 
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“Language assessment, then, is much more than simply giving a language test; it is the 

whole process of the use test. In fact, the final objective of a language assessment is to 

utilize tests to way better educate us almost the choices we make and the activities we take 

in language instruction.” 

“At the level of the language program, for example, we use tests to admit and place 

students in appropriate courses, to determine to what extent the objectives of the course are 

being achieved, to evaluate the performance of teachers and to reflect on the effectiveness 

of the design and the pedagogy of the study program. Thornbury (1999) affirms: 

To achieve a wide range of jobs in classrooms and language programs, we use the 

language. Language teachers must first establish exactly what jobs should be done in 

linguistic assessment within a particular context of language education. With language 

assessment assignments, teachers will be able to better select the appropriate language 

assessment tools and decide how they should be used to carry out the work. We can 

also use language tests to influence or wash us in what and how we teach; make 

selection or admission decisions in universities; and certify that students have reached a 

particular standard of linguistic ability. (p.116) 

Grammar tests 

It is necessary “to specify what information testing instruments and procedures should 

give, and it is also necessary to make explicit exactly what is the purpose or using tests. 

Once the language tests have been administered, the resulting information will be used to 

inform various decisions and actions, that is, to accomplish the jobs of assessment.” 

“How we intend to use language tests to contribute to our overall classroom and 

program goals and our curricular objectives. Given the explicit specification or exactly 
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why we are participating in the evaluation in the first place, we will be in a better position 

to select and use the appropriate language tests for our purposes.” 

“The test can influence the materials and activities, the curricular objectives, the 

inscriptions, the funds, the reputation of the program, etc., and we can also have a base.” 

 

 

3.5 International grammar tests for learners of english 

 

     Most of the universal English tests have a segment where they test the language 

structure perspective. It is generally included within the writing and reading section, for 

example:  
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3.5.1 IELTS 

    International English Language Testing System (IELTS, 2019) is designed to assess the 

language ability of candidates who need to study or work where English is used as the 

language of communication. IELTS is required for entry to university in the UK and other 

countries. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Graph 1: IELTS Grammar test. Source: Hopkins & Cullen (2007) 
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3.5.2 TOEFL 

     According to the Cambridge Testing service (CTS, 2019) Test Of English as Foreign 

Language. The essential exam for entry to universities in the United States. Academic 

language.  

     You can do the test on paper or on a computer, depending where you live. The test 

comes in two formats: 

a) computer-based test (iBT) 

b) paper-based test (PBT) 

     The Reading section measures test takers’ ability to understand university-level 

academic texts and passages. In English-speaking academic environments students are 

expected to read and understand information from textbooks and other types of academic 

material. Below are three possible purposes for academic reading. 

a) Reading to find information 

b) Basic comprehension 

c) Reading to learn 

The TOEFL iBT test includes three basic categories of academic texts. 

1. Exposition. 

2. Argumentation 

3. Historical biographical/event narrative.” 

 

https://www.examenglish.com/TOEFL/TOEFL_iBt.html
https://www.examenglish.com/TOEFL/TOEFL_PBt.html
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Graph 2: TOEFL Grammar Exercises. Source : Mirinda ( 2017) 
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3.5.3 PET 

The Preliminary English Test is one of the Cambridge English exams. 

     Do this test if you want to know that you have an intermediate level of English. With 

this level of English you will enjoy holidays in English speaking countries. You should 

probably continue studying once you have passed the PET exam. There are two versions of 

the PET test: PET, PET for Schools (CTS, 2019). 

  

 

 

 

 

 

 

 

 

 

 

 

  

Graph 3: PET Grammar Exercises. Source: Cambridge (2019) 

 

https://www.examenglish.com/cambridge_esol.php
https://www.examenglish.com/PET/PET_for_schools.html
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3.5.4 TOEIC 

     The Test of English for International Communication is produced by ETS® 

(Educational Testing Service). TOEIC test questions are based on real-life work settings in 

an international environment (meetings, travel, telephone conversations (CTS, 2019). 

     

Graph 4: TOEIC Reading Test. Source: Thanh (2017) 
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3.5.5 KET 

     The Key English Test is the easiest of the Cambridge exams. Do this test if you want to 

know your studies have started well and you have a basic knowledge of reading, writing, 

speaking and listening (CTS, 2019). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Graph 5: KET Grammar Exercises. Source: Cambridge (2019) 

 

 

https://www.examenglish.com/cambridge_esol.php
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3.5.6 ECPE 

    Cambridge Assessment English (CAE, 2019) The Examination for the Certificate of 

Proficiency in English (ECPE) is an advanced (C2) academic EFL exam. The language 

used in the test is American-English. 

     The ECPE is a test of advanced English language proficiency, reflecting skills and 

content typically used in university or professional contexts. 

 

Graph 6: ECPE Grammar Exercises. Source : Cambridge (2010) 

 

https://www.examenglish.com/CEFR/cefr.php
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3.6 Most common techniques to testing grammar 

 

     According to Hughes (2003) “There are some techniques to testing: gap filling, 

paraphrase, pairing and matching items, completion, true false, completion” (P.74). 

3.6.1 Gap filling 

     A gap-fill is a practice exercise in which students must replace the missing words in a 

text. These words are chosen and eliminated to practice a specific point. For example: 

every five words. The fillings of gaps are often used to practice specific points of the 

language, for example, elements of grammar and vocabulary, and characteristics of written 

texts such as conjunctions. They are common in tests (Thornbury, 1999, p.126). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Graph 7: Gap filling grammar exercises. Source: BBC(2011)  
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3.6.2 Paraphrase 

     Paraphrase is an important ability for most English tests, in the reading, listening, 

speaking and writing section, which means to re-rite a sentence or phrase with the same 

meaning but of course using different words.  

 

 

 

 

 

 

 

 

Graph 8: Paraphrase grammar exercise. Source: Score (2007) 

3.6.3 True- false 

     Brown & Hudson (1998) True-false assessments focus on the students’ abilities to 

select the correct answer from two alternatives, these assessments provide simple and 

direct indication of whether a particular point has been understood. Most teachers prefer 

to create straightforward assessments herein students who know the answer get it 

correct and students ho do not know the answer get it wrong. (P.81) For example:  

1. A verb is usually followed by  a “noun”. 
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True 

False 

2. In present simple we use “will”. 

True 

False 

3. The past tense of “clean” is “cleaned. 

True 

False 

3.6.4 Pairing and matching items 

     Brown & Hudson (1998) “Matching assessment is generally restricted to measuring 

students’ abilities to associate one set of facts with another, which in language testing 

usually means measuring passive vocabulary knowledge” (P.82).  

     It means that matching tests present students with two lists of words from which they 

must select the words or phrases in one list that match the one in the other list. 

 

 

 

 

 

 

 

 

Graph 9: Matching grammar exercises. Source: Sanchez (2014) 
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3.6.5 Completion 

Not always is easy to write items or which there only one possible answer is. For this 

reason in a grammar test almost all the words which it in the blanks should be function 

words, such as articles and prepositions. 

 

 

 

 

 

 

 

 

 

 

 

 

Graph 10: Completion grammar exercises. Source: IELTS Advantage (2018) 

 

3.6.6 Multiple choice 

     Hughes (2003) “The advantages of the multiple choice is that instructors do not have to 

take a long time in assessing, evaluating, and scoring the tests, but may be a poor indicator 

of someone’s ability to use grammatical structures” (p.124). 
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     David (1991) “Multiple choice test consists of two basic parts; a problem and a list of 

recommended solutions, but you have to be careful because one of the alternatives could 

be incorrect, so be smart to choose the correct one” (p.101). 

Graph 11: Multiple choice grammar exercises. Source : Cambridge (2019) 

3.6.7 Cloze procedure 

       A true close text is a text which every nth word has been deleted-e.g. every seventh, or 

every ninth, or whatever- so that the item deleted is not pre-selected. Cloze tests are 

effective at testing overall linguistic competence, but because they capture a wide 

variety of language items and therefore test a wide range of competences (grammar, 

vocabulary, and discourse) they seem to work better as placement tests, where an 

overall assessment of a learner’s competence is needed, than as progress tests, where 

specific syllabus items are being targeted. (Thornbury, 1999, p.36) 
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     A cloze test tests much more than knowledge of one discrete-item, as this example 

(where, after an initial run-up, every seventh word is deleted) demonstrates: 

        Preparations are underway or the Pan-world Games in Lomoka next year. 

        Many new hotels have                 been built and tourists are already              

        reservations. But the main stadium hasn’t                    started yet. They are still 

        deciding               to put it. The Athletes’ Village              still being built,  

        and the swimming                  isn´t completed yet (Thornbury, 1999, p.23). 

3.6.8 Sentence transformation  

     When a transformation of a sentence occurs mean that will change its form without 

altering its structure. The sentence transformation helps the pupils to increment their skills 

by testing a sentence in multiple ways without changing its meaning, for example: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Graph 12: Sentence transformation. Source: ISL Collective(2015) 
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Chapter IV 

Didactic application (Lesson Plan) 
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Lesson plan 

 

1.       GENERAL INFORMATION: 

1.1.  Subject                          :              English 

1.2.  Grade                            :              5th grade  (High School) 

1.3.  Time                              :              25 minutes 

1.4.  Teacher                         :              Giovanni Gianfranco Belli Ocampo 

1.5.  English Language 

             Requirement                :               Pre-Intermediate 

1.6.  Date                              :              June 18th , 2019 

1.7.  Topic                            :              The perfect trip 
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2. OBJECTIVES OF THE LESSON 

To familiarize students with some techniques to testing their grammar using the past 

modal verb “should” as grammar. 

3. METHODOLOGY USED 

The Eclectic approach 

4. TEACHING MATERIALS 

Multimedia, worksheets, markers, board, videos, cards, pictures.  

5. EVALUATION 

Checklist (Active participation during the class)  

6. LEARNING PROCEDURES 

LESSON 

STAGES 

ACTIVITY AND TASK 

TIME 

INTERACTIVE 

PATTERNS 

 

 

Presentation 

- Teacher greets students and writes the date 

on the board. 

- Teacher introduces the topic “The perfect 

trip?” 

- Students give different answers according to 

the topic to activate the previous 

knowledge. 

 

 

5’ 

 

 

Teacher-Students 

 

 

Practice 

- Teacher shows a picture on the board. 

- Teacher chooses a student and gives some 

indications to all the class. 

- Students answer Teacher questions. 

- Teacher gives some activities: 

a. True / false questions, 

 

 

15’ 

 

Ss Individually 

In pairs 

Teacher-Students 
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b. Gap filling 

c. Pairing and matching items 

- Students answer the exercises individually 

and then compare their answers in pairs. 

 

 

Production 

- Teacher invites Students to prepare in 

groups a short text about their favorite trip. 

- Teacher provides examples 

- Students will prepare an oral presentation 

about what they have prepared. 

 

 

10’ 

 

In groups 

Teacher-Students 
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7. LEARNING ASSESSMENT: Evaluation checklist. 

Level of 

Achievement: 

Score: out o 5 Features: 

DEMONSTRATES 

HIGH 

PROICIENCY 

Excellent recognition 

and application of 

grammar: 5/5 

Few or no grammatical errors 

Extensive use of vocabulary 

Use of the BEST sentence 

structure/syntax according to the topics 

CLEARLY 

DEMONSTRATES 

PROFICIENCY 

Good recognition and 

application of 

grammar:4/5  

Minor grammatical errors 

Adequate use of vocabulary 

Use a correct sentence structure/syntax 

according to the topics 

DEMONSTRATES 

PROGRESS 

TOWARD 

PROFICIENCY 

Comprehensible use of 

grammar: 3/5 

Some serious grammatical errors 

Reliance on simple structures 

Limited vocabulary 

Errors in sentence structure/syntax 

DEMONSTRATES 

STRONG NEED 

FOR 

INTERVENTION 

Limited command of 

the grammar: 2/5 

Serious grammatical errors 

Limited grammatical structures 

Limited vocabulary 

Errors in structure and syntax of 

sentences that does not allow proper 

comprehension 

UNACCEPTABLE 

Inappropriate use of 

grammar: 1/5 

Incoherent structures 

Source: Ohio Department of Education (w/d) 
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Full name :                                                                                             Grade   : 

Teacher    :                                                                                              Date    : 

WORKSHEET 

I. Fill in the gaps using past modal verb “should” or“shouldn’t”        (5points) 

1. David                     have taken water.            

2. Claudia                    have travelled alone                

3. He                         have taken a map 

4. The police                        have taken them to the police station. 

5. Students                     have finished this section. 

II. Choose the correct answer using “True” or “False”                       (5points) 

1. You should have studied before your exam. 

a. True 

b. False 

2. My friends shouldn’t have gone without me. 

a. True 

b.  False 

3. I should have started this test at this point. 

a. True 

b. False 

4. She shouldn’t have traveled without money. 

a. True 

b. False 

5. He should have painted his old house. 

a. True 

b. False 
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III.     Matching the next phrases to form a sentence                              (10points) 

1. I shouldn’t have drunk                                      a lot of pizza.     

2. They shouldn’t have gone                                a map for the trip.     

3. He should have taken                                       many things. 

4. She shouldn’t have eaten                                 tequila and vodka. 

5. I shouldn’t have bought                                   to Callao. 
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Conclusions 

 

Traditionally, grammar has been almost exclusively concerned with analysis at the 

sentence level. As we all know, grammar is a description of the rules that govern how 

sentences are formed in a language. 

To be honest, the teaching of grammar has always been one of the most controversial 

and least understood aspects of language teaching. Although few teachers remain 

indifferent to grammar and many teachers become obsessed with it. Nowadays there are so 

many different ways to teach grammar as teachers teaching in it. 

We know that the preparation of a good written exam is very difficult and requires skill 

and patience on the part of the teacher. That's why, currently teachers can use various 

types of exercises or grammar tests and we can even find grammar exercises in 

international English exams.  

These international exams have many positive aspects for those who decide to venture 

to take any of them, as long as you take an English grammar test. You will know what 

level you are in and what aspects you should improve. 

There is no doubt that it is fundamental to know how to teach English grammar and that 

it is a way to get to them, as well as to know how to evaluate the grammar of English that 

they will use. This in the long term will be very beneficial for both us teachers and our 

students. 
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Critical appraisal 

 

In the course of this research, I have compiled various interesting contributions for the 

teaching of English grammar, as well as the different techniques of English grammar 

assessment. 

It is important that the teachers know the correct teaching of the grammar of the English 

language, in such a way that the student can understand and learn. 

 What is clear is that nowadays to be able to communicate with other people, it is 

important to know the structure that forms a sentence or a phrase, since this is what makes 

us understand correctly what we are trying to say. 

It is true that there are several teaching techniques but there are also different 

techniques of how to evaluate grammar. This makes the teachers decide to use any 

method, approach, or technique in order that the students learn the English language. 

Language learners could make mistakes, but in a long term with practice this will not 

happen. Do not forget that no matter what subject you teach, it is important to motivate 

your students.  

If they do not already have a natural interest in something, they need to see why 

learning about it is necessary. So you have to persevere with the students and never give 

up, there are many ways to get to them, just use it. 
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