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Introduction 

 

English, the official language of the whole world is a very complex language to 

teach. In fact, each language varies in methods and approaches to teach. English is a 

very old language and has undergone many changes in forms, from proto English 

derived from Latin and German culture to modern English that was established later in 

the post-Renaissance period.  

 

Each version was simpler than the previous one. Nowadays, English is the simplest 

adaptation of a very old language and, nevertheless, it is still difficult to teach this 

language effectively, especially to those who speak English as a second language. 

 

Teaching grammar has been considered crucial for the ability to use language. For 

this reason, this monograph tells us how to develop skills written in a foreign language. 

 

This monograph is organized into two main parts, the first is a brief description of 

theoretical bases for the reader's knowledge; The second part deals with how the teacher 

should teach writing to his students, how to develop them in a foreign language. Then, I 

consider the synthesis, the suggestions, the conclusions, the references and the annex. 
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Chapter I 

Theoretical bases 
 

1.1.Receptive skills 

1.1.1. Reading skill 

Hornby (2005) states that a person reads when he/she looks at and understands “the 

meaning of written or printed words or symbols.”  

According to Hadfield (2008):  

“Reading in the own language is very different from reading in a foreign language, 

because the mother tongue has different ways of reading depending on what is 

being read and why. To use students‟ background knowledge of certain topic could 

help to predict the content of a text and also to understand it easily because students 

already know how different texts are structured.” (p.87) 

Harmer (2007) states that: 

“There are two types of reading: extensive and intensive reading. The first term 

refers to the reading that students often do for pleasure. This is better when students 

have the opportunity to choose what they want to read. As extensive reading is very 

important, teachers need to have a programme which includes materials, guidance, 

tasks and libraries.” (p. 78) 

“There are further roles teachers need to adopt when asking students to read intensively: 

organizer, observer and feedback organizer. Besides, when reading intensively, it is 
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necessary that teachers find some accommodation between the desire of having students 

with a development of understanding a general message without considering every 

detail and the students‟ natural desire to understand the meaning of every single detail 

or word. If students and teachers want to get the maximum benefit from reading, 

learners need to be in involved in both.” 

 

How to develop reading skills  

“To develop reading skills, teachers play a crucial role. They should help students to 

focus their reading, in that way they read for meaning instead of getting involved on 

individual words or unimportant details an losing the main meaning of a text. Also, 

teachers need to help them to read in diverse ways and use sub-skills that will help them 

to improve and understand what are they reading efficiently. (Hadfield, 2008)  

According to Harmer (2007) to understand reading texts students need to do some 

activities or use some strategies, called Reading Skills. First, students need to be able to 

scan the text, which means reading quickly while looking for specific information. On 

the other hand, students also need to be able to skim, which is used to quickly identify 

the general idea of a text, readers are focused briefly on a few words per line, headings 

or the first and last sentence in a paragraph.” 

Hadfield (2008) says “that reading for a gist is another strategy that implies reading 

with a purpose in mind. Also, reading for detail is considered as a strategy. Sometimes, 

students need to read carefully, because it is necessary to pay attention to all the 

sentences to get the meaning of the whole text.” (p.12) 

Hadfield (2008) also talks “about sub skills. These are three: Activating Background 

knowledge”, Predicting and Using Linkers:  
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“Activating Background Knowledge helps learners to understand a text by discussing 

the topic before reading. Brainstorming and Mind-Mapping are useful techniques to do 

this. The first one means to think quickly of anything related to the topic and the second 

one tries to order the ideas, for example in separate categories. These two activities help 

to activate vocabulary learners already have.”  

 

1.1.2. Listening skill  

The act of listening means “to pay attention to sb/sth that you can hear” (Hornby, 

2005). This implies the idea of understanding the message you hear so that you can 

respond to it and interact with the person you hear.  

It is “perhaps the most challenging of the skills to master in a second language” 

because “(…) spoken language (…) is different from written text. (…) In English, 

speakers may miss a subject or verb, or may break off their sentence in the middle, (…) 

or hesitate to think about what he is going to say next, (…) or include words, phrases, 

or ideas that are not strictly necessary.” (Hadfield, 2008)  

According to Penny Ur (1996), it is important to work on the development of listening 

comprehension, since “students should learn to function successfully in real-life 

listening situations.”  

Harmer (2007) mentions two different kinds of listening. On one hand, Extensive 

Listening “refers to listening which the students often do (…) for pleasure or some 

other reason. The audio material they consume in this way – often on CDs in their cars, 

on MP3 players, DVDs, videos or on the internet–should consist of texts that they can 

enjoy listening to because they more or less understand them without the intervention of 

a teacher or course materials to help them.” This kind of listening is very important 
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from the motivational point of view, because it “increases dramatically when students 

make their own choices about what they are going to listen to”  

 

How to develop listening skills 

“In order to develop listening skills, Hadfield (2008) mentions different kinds of 

activities and strategies”: 

“One of them is „Listening with a purpose‟, which is important because learners “can 

(…) adapt the way they listen to their aims” paying more attention to the information 

they need to extract from the listening text.” 

 

1.1.3. Speaking skill 

Hornby (2005) defines: 

“Speak as the act of talking to or having a conversation with somebody. 

According to Hadfield (2008), this presents the necessity of interaction among 

people, which is not only “putting a message together” but also the response that 

the listener can give to the speaker. However, this interaction presents a difficulty 

for learner of English as a foreign language, since “they need to think of 

something to say (…) and feel confident enough to try to express it. Then, they 

have to use what they have learned in terms of vocabulary and grammar to 

produce a message that other people can understand.” (p.89)  
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How to develop speaking skills  

Hadfield (2008) proposes: 

“that that teacher can help students to develop their speaking skills by giving them 

ideas such as asking them to read a text concerning the topic that is being 

discussed so that students can manage some vocabulary about it. This is also 

helpful because it” “and can get students thinking around the topic and stimulate 

ideas.”  

In order to help student to develop their confidence for speaking, Hadfield (2008) 

“proposes, for example, allow the students to practice in pairs what they want to say so 

that they will feel more confident to say it in front of the whole class.” (p.99)  

“To help learners developing fluency, the most useful tool is asking them to speak, 

presenting different – and interesting – topics or communicational situations for them to 

express themselves as many times as possible.” 

“Another important aspect to consider in the development of speaking skills is the 

feedback that the teacher gives to students. He/she should avoid” “interrupting learners 

to correct them while they are speaking” because this could mean “that they will not get 

the chance to develop fluency.” (Hadfield, 2008) 

 

1.2.Integrated-skills approach 

1.2.1. What to integrate?  

     As Peregoy & Boyle (2001) state in Chen (2007), “in natural, day-to-day experience, 

oral and written languages are not kept separate and isolated from one another. Instead, 

they often occur together, integrated in specific communication events.” (p. 110)  
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     Moreover, Chen (2007) considers that during “the language learning process, 

listening, speaking, reading, and writing should be treated as integrated, interdependent, 

and inseparable elements of language.” (p. 65)  

Hungyo and Kijai (2009) explain that the “term integrated means language learning 

where all four skills take place at the same time and with teacher, learner, and setting as 

playing their roles in the learning.” 

 

1.2.2. Why to integrate?  

According to Jing (2006 quoted in Hungyo and Kijai, 2009), the importance of using 

this Approach lies on the fact that, when facing a real communicative situation, “more 

than one skill is used to communicate and integrated skill approach provides 

opportunities to develop these skills at the same time.” 

Hungyo & Kijai (2009) state that:  

One of the advantages of using this approach is that teachers “can build the lesson plan 

around a theme or a topic based on the interest of learners and also on topics that are 

relevant to them,” which contributes to make lessons more dynamic and engaging for 

learners, who participate in different kinds of activities and interaction. They also state 

that “According to Oommen (n.d.), language tasks involve more than one skill and so 

segregated skill approach never quite completes a lesson.” (p. 99)  

According to Oxford (2001), one of the most relevant advantages of using the 

Integrated-skill Approach is that it “exposes English language learners to authentic 

language and challenges them to interact naturally in the language.” She also comments 
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that exposing students to communicative situations helps them to get an idea of the 

“richness and complexity of the English language.” 

 

1.2.3. How to integrate? 

In addition, Barbuzza et al (2008) mentions that in recent decades the experts “have 

realized that by emphasizing what learners can do with the language, rather than using 

the forms of language, EFL instructors can incorporate any or all of the language skills 

that are relevant into the classroom arena.” 

Hungyo & Kijai (2009) state that the “activities used by teachers in the integrated 

approach are real-life activities and situations and thus create an interactive learning 

environment.”  

Oxford (2001) states that: 

“There are two types of integrated-skill instruction which are Content-Based Language 

Instruction and Task-Based Instruction:”  

“In Content-Based Instruction, students practice all the language skills in a highly 

integrated, communicative fashion while learning contents such as science, 

mathematics, and social studies. Content-based Language Instruction is valuable 

at all levels of proficiency, but the nature of the content might differ by 

proficiency level. For beginners, the content often involves basic social and 

interpersonal communication skills, but past the beginning level, the content can 

become increasingly academic and complex.” (p.98)  

According to Harmer (2007), “productive work should not always be imitative. Students 

are greatly helped by being exposed to examples of writing and speaking which show 

certain conventions for them to draw upon.” (p. 74)  
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Harmer (2007) also states that  

“Skill integration is a major factor in lesson planning. Weaving threads of different 

skills and topics is a major art of teachers who plan for a sequence of lessons. Skill 

integration also happens when students are involved in project work, which may well 

involve researching (through reading or listening), speaking (e. g .in discussions or 

when giving a presentation) and writing (e.g submitting a report).” (p. 45)  
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Chapter II 

How to develop written skills in a foreign language 
 

 

2.1.Writing skill  

According to Hornby (2005), writing means “to make letters or numbers on a surface, 

especially using a pen or a pencil.”  

Richards & Renandya (2002) mention that “writing is the most difficult skill for L2 

learners, since they need to generate ideas, organize them and translate these ideas into 

readable text which can be very difficult for students.” (p. 19)  

Harmer (2007) mentions “some important aspects that are considered in writing such as 

Handwriting, even though communication takes place electronically nowadays. 

However, there are instances in which students write by hand, for example in language 

exams.” (p. 99)  

2.1.1. How to develop writing skills 

    “Many authors agree that there are some issues that help in the development of 

writing. One of those issues is Genre, which according to Harmer (2007), represents the 

norms of different kinds of writing. It helps to recognize an advertisement, poetry 

format and formal letter. A good way to teach genre is when teachers show models of 

what they want learners to write and then, using these techniques, students try to do 

their own work. In relation to this, Hadfield (2008) says that if teachers are teaching 
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how to write a particular type of text, they can give students activities to practice 

accuracy, give guidance in what to say or how to say it or allow students to write 

freely.” 

    “Another aspect of writing is Cooperative Work. Although many students write on 

their own, it is much better to use the cooperative writing in classes, because group 

writing allows giving more detailed and constructive feedback. To write in groups, 

whether as part of a long or short process, is very motivating for students to develop this 

skill.” (Harmer, 2007) 

     “Continuing with the description of how to develop writing skill, Harmer (2007) 

mentions the Creative writing as the approach that suggests the imagination as the base 

in writing poetry, stories and plays.”  

     According to Ur (1996) “most people feel pride in their work and want it to be read”. 

“But this situation is most common when people talk about creative writing instead of 

any other written products. Creative Writing is a journey of self-discovery and self-

discovery promotes effective learning. Students feel more motivated when teacher gives 

imaginative writing tasks, because they feel engaged and try to do their best in 

producing a variety of correct and appropriate language than they might for more 

routine assignments.” 

    “As writing is an important ability, it is necessary to build a writing habit in students. 

Doing this, students will recognize writing as a normal part of classroom practice and 

they come to writing assignments with much enthusiasm. To achieve the writing habit it 

is necessary to give the students interesting and enjoyable tasks to do.! (Harmer, 2007) 

     “According to Hadfield (2008), another way of helping students to organize and 

express their ideas Writing Process that consists of dividing the writing activity in many 
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stages, each of which practices an important sub-skill in this process. Brainstorming is 

also a good technique to do for writing.” 

2.1.2. Selecting tasks 

    “According to Hadfield (2008) the writing activities chosen should be interesting and 

motivating, because learners will obviously be more motivated and have more ideas if 

the task engages their interest. Also, the selection should be appropriate to the learners‟ 

level. For instance, beginners and elementary learners will be able to write short texts 

while advanced learners can add a range of writing activities. To be appropriate for the 

kind of learners being taught is another characteristic for selecting tasks. Some groups 

of learners may need or prefer different kinds of writing that are more related to what 

they already know.” 

    “Peer-correction can be a time-saving and useful technique. Students can work 

together on their first drafts, giving each other feedback on content, language and 

organization; they then rewrite and give in the final version to the teacher. All of these 

techniques can help students – and teachers – to avoid problems when working on 

writing tasks.” 

2.2.Linguistic characterization 

2.2.1. Differences between speaking and writing 

    “Writers are at disadvantage with respect to speakers because writers cannot take 

advantage of elements in the speech act that speakers and listeners can make good use 

of. In speaking we can find the following features (Hedge 1988)” 

- The physical context 

- Paralinguistic features o Body movement o Facial expressions o Gestures o 

Pitch and tone of voice 
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- Prosodic features o Stress o Intonation o Rhythm o Pauses and hesitation 

- Possibility of going back, clarifying or revising ideas in response to listeners as 

they ask questions or respond.  

     As Manchón et al (2005) indicates, “the absence of a physical and contextualized 

context allows the appearance of certain characteristics of written texts. Different 

scholars have also agreed that the features that we have in written texts are the 

following:” 

- “Permanence: it refers to the lasting nature of the written medium. Whereas 

oral language is non-permanent and has to be processed in real time, the written 

medium leaves a trace‘ and is, thus, everlasting.” 

- “Production time: it relates to the fact that in speech, the spontaneous nature of 

the medium makes that the flow of conversation has to be kept up with no 

enough time to totally monitor what is being said. Writers, on the other hand, go 

through a whole process of planning, drafting, and revising; hence, they have 

much more production time.” 

- “Distance: it involves the absence of a shared context between writer and 

reader; there is no immediate feedback. Consequently, the text needs to be as 

clear and intelligible as possible.” 

- “Orthography: sometimes we have problems when we transfer oral language 

into written one, because not all phonemes correspond to a concrete spelling. 

The difficulty is proportional to the `possibilities of spelling representation of 

the phonemes.” 

- “Complexity: writing is a complex process because it involves a skillful writer 

able of eliminating redundancy, linking clauses and sentences, producing a wide 

range of lexical items, etc.” 
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- “Vocabulary: Vocabulary in written texts is greater that in oral texts. The 

reason is that when we write we need new terms to avoid problems of 

redundancy, style, etc.” 

- “Convention: A writer has to follow different conventions which are specific 

for every culture. Any type of text needs a specific convention. EFL students 

have to learn the conventions of the forms that are relevant to their lives and 

note the similarities and differences between these and the conventions of 

Spanish texts.” 

- “Explicitness: A written text must be explicit, in order to avoid ambiguities and 

confusion. Spoken texts can be vaguer as they have a physical and acoustic 

context.” 

- Instruction. Both reading and writing are skills that need to be learnt. It doesn‘t 

happen so with listening and speaking, which are innate abilities 

  

2.2.2. Essential features of written communication  

    “When we write, we do it in response to a particular demand or purpose and with a 

real audience in mind. This is directly related with the approach to writing from the 

communicative perspective and with what Sampson (1983) refers to as ―functional 

approach‖. This communicative approach is characterized by four features:” 

- a product as a result 

- a specific audience 

- a function or purpose 
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- a linguistic focus It is necessary to add two more characteristics to this 

communicative approach to writing, which are the concepts of ―information 

gap‖ and ―task dependency‖.  

    “If we want an authentic communication to take place it is necessary to have an 

information gap, that is to say, the writer has some information that the reader does not 

have.” 

 

2.2.3. Text types 

    “Many scholars have tried to characterize texts, and there is even some controversy 

about the topic. It was Hedge (1988) who provided a comprehensive typology of written 

texts. This classification can be used by teachers and students to select the types which 

are more appropriate to them and their needs.” 

 

Figure 1. Text typology. Source: T. Hedge, p.96 from Resource Books for Teachers: Writing. Oxford: 

Oxford University Press, 1988. 
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2.3.The process approach 

    "Most recent approaches have emphasized on writing as a process (not just as a 

product), and because of that it is important to pay attention to the different steps a 

writer takes before obtaining the product and the drafts a writer needs before the final 

editing. This has been called ―the Process Approach‖.” 

    “Students need as much writing practice as possible, and they also need be provided 

by models of good writing. Hedge (1988) mentions the following principles in order to 

make students experience the fact of ―being writers‖.”  

a) Making students aware of the process of composition.  

b) Helping them to get their ideas together.  

c) Encouraging reading techniques and analyzing the structure of written texts.  

d) Supporting students with a plan.  

e) Making the drafting process a sort of workshop.  

f) Building awareness for the usefulness of word processors- the possibility of 

correcting, adding, suppressing, changing position of paragraphs, etc. 

2.3.1. Organizing writing 

     “Organizing a written text is something culturally determined, because each 

language has a particular way of handling a topic, of putting sentences together and 

forming paragraphs to construct a text.” 

When we write in English, we have to be familiar with:  

- how English sentences are constructed 

- how paragraphs contain topic and comment sentences 
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- how we move back and forth from generalizations to specific ideas. 

- how to punctuate in a meaningful way 

- how to be precise in the selection of vocabulary  

     “Hedge (1988) calls this stage crafting‘ and defines it ―as the way in which a writer 

puts together the pieces of the text, developing ideas through sentences and paragraphs 

within an overall structure‖. She also points out the advantages of integrating reading 

and writing skills, as people who read, write better. Although organization is very 

important, the concern for meaning is paramount.” 

 

2.3.2. Pre-writing 

“Writing (in any language) can be a difficult experience, most of the times because the 

writes does not know what to say or doesn‘t have linguistic elements to express. This 

feeling is worsen when we deal with writing in English. It is necessary that we show our 

students techniques for warming up before starting to write, that is called the pre-

writing stage.”   

“For instance, if the piece is a compare/contrast piece, the audience can expect the 

two points to be presented in a highly structured fashion. It is also with audience 

expectations in mind that student writers can determine if the writing needs to be formal 

or informal.” 

- Free Writing   

“This pre‐writing task works quite well for more advanced L2 writers and generally 

needs to be conducted for a minimum of five minutes (Vacca, Vacca & Mraz, 2010; 

Williams, 2005). By ‗forcing‘ students to write for a minimum of five minutes, ideas 
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and connections can emerge from their long‐term memory because students are 

concentrating deeply on the assigned topic (Martinez, 2010).”  

- Graphic Organizers   

“Historically, this is a category of pre‐writing that provides the students with some 

type of visual worksheet to bring together their ideas. Many, however, can be produced 

with blank paper and guidance. The following graphic organizer ideas provide students 

with a framework to identify patterns in reading/writing assignments and generate 

and/or organize ideas (Novak, 1998)” 

- Narrative Strips  T 

     "His graphic organizer works extremely well with sequential or chronological 

writing (Col, 2003). Narrative strips are a series of blank boxes on a sheet of paper with 

spaces between them that provide students the room to write words and phrases that 

supply the details for a sequential writing task, such as the example.” 

 

    Figure 2. Graphic organizer works 

     In the first strip, the student writers provide the information for the first action/event 

in their writing project.  
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    “The second strip is for the second action/event and so on until details for all the 

actions/events are provided. Teachers can help guide students ‘writing by provided 

transition words, like first, second next, or last of all ‘in the strips.”  

 

2.3.3. Drafting 

“The first attempt at writing should not be considered the final product but just a 

draft. Sometimes more than one drafting is required before handing in the written 

assignment. Drafting has to do with revision and rewriting, since after each revision a 

new draft can appear. The first draft usually concentrates on content.”  

“As Hedge (1988) states ―the drafting process focuses primarily on what the 

writer wants to say, while redrafting progressively focuses on how to say it most 

effectively‖. In a classroom context, students write a draft and give it to the teacher, who 

comments on content and organization first of all. The student writes a second draft 

incorporating those comments.” 

“That second draft is again read by the teacher, now including comments about 

formal aspects (spelling, punctuation, word forms, article use, verb forms, concordance, 

word order, linkers and other grammatical issues). After that, a third – probably last- 

draft is written.” 

 

2.3.4. Editing 

“Lewitt calls this stage ―the final touch‖. The writer should be ready to put 

everything together, to polish his/her previous attempts through the incorporation of the 
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suggestions received and to hand a final written product to the reader.  In this part of the 

process, the writer improves the way s/he expresses his/her ideas.”  

 

2.4.The genre approach 

“Since the mid-1980s, considerable attention has been paid to the genre approach to 

teaching writing. In terms of writing in a second language, The Routledge Encyclopedia 

of Language Teaching and Learning has defined the genre approach as ―a framework 

for language instruction‖ (Byram, 2004) based on examples of a particular genre.”  

“Swales (1990) and Martin (1984), as cited in Kay and Dudley-Evans (1998), 

shared an essential viewpoint that all genres control a set of communicative purposes 

within certain social situations and that each genre has its own structural quality 

according to those communicative purposes.”  

“For instance, Hammond (1992, as cited in Paltridge, 1996) described the common 

organizational structure in a formal letter whose purpose is to file a complaint and 

suggest a proper action to solve the problem as follows: ―sender‘s address, receiver‘s 

address, greeting, identification of complaint, justification of complaint, demand action, 

sign-off, and sender‘s name‖ (p. 240).” 

“Common sets of linguistic features can constitute a text type. Text type was 

defined by Biber (1988), as a class of texts having similarities in linguistic forms 

regardless of the genre. For example, Hammond (1992, as cited in Paltridge, 1996) 

examined the characteristics of several genres and categorized them according to 

similarities in text types: recipes are known to have the text type of procedure; personal 

letters are used to tell private anecdotes; advertisements deal with description; news 

articles have the text type of recounting; scientific papers prefer passive voice over 
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active voice in presenting reports; and academic papers are likely to have embedded 

clauses (pp. 237239) .” 

 

2.5.Interference of Spanish language in English writing 

“When students are in the process of learning a language, they produce a type of 

language that is in an intermediate position between the native language and the target 

language, this is what is called ―interlanguage‖. In this process, learners‘ errors are 

caused by such phenomena as borrowing patterns from the mother tongue, extending 

patterns from the target language, and expressing meanings using the vocabulary and  

Typical interference errors are:  exemplified and explained in the following areas: 

- Articles 

- Gender 

- Number 

- personal pronouns 

- relative pronouns 

- adjectives 

- prepositions 

- possessives 

- question formation 

- negation 

- verb tenses 

- passive voice 

- word order 



29 
 

- false cognates 

“The first serious attempt by applied linguists to explain second language writing 

was the field of study known as contrastive rhetoric (Connor, 1996), which was based 

on the assumption that language learners will transfer the rhetorical features of their 

native language to the target language, causing interference in second language writing. 

L1 writing skill habits are transferred to L2 writing.”  

2.6.The role of new technologies in teaching writing 

“Technology suffuses the lives of adolescents. Almost all students use the Internet, 

and those who go online tend to do multiple times throughout the day. Moreover 

technology is increasingly found in the classroom and teachers and schools often expect 

students to have access and prior exposure to technology in addition to the training they 

receive in school.” 

“Teens generally do not believe that technology negatively influences the quality of 

their writing, but they do acknowledge  that the informal styles of writing that mark the 

use of these text-based technologies for many students do occasionally filter into their 

school work (using text shortcuts such as ‗LOL‘which stands for ‗laugh out loud‘ or 

using emoticons- symbols like smiley faces). As highly interactive online activities such 

as blogging and social networking have grown in popularity, accessing the Internet has 

become more and more a daily activity for teens.” 

 

2.7.Effective Writing Skills 

“Effective writing skills and some of the approaches to teaching these skills and 

strategies were described by this writer (Fortell, 11, May 2007) and Khurana(2013) - 
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and I briefly mention them here once again even at the cost of some repetition as these 

are relevant to the topic and also because little more has been said on the subject since.” 

“To briefly recall what we said: task related skills involve task completion, task 

format, and tone and style. They also require the writer to organize the task in the 

format appropriate for task completion using suitable linkers, backward and forward 

references, and adequate paragraphing to show logical development of ideas. 

In other words, task completion requires learners to make the purpose of writing 

clear, to use relevant and adequate ideas, to use appropriate text type and in the case of 

letters, appropriate tone and style as required by the relationship between the addresser 

and the addressee.”  

“It also requires awareness of different text types, text organization and rhetorical 

structures.  Relevant and adequate ideas would require knowledge of the topic as well as 

background knowledge to complete the task. The different text types include 

paragraphs, essays, letters, notices, memorandums, proposals, reports, articles, research 

papers, and so on. Different kinds of text organizations refers to descriptive, narrative, 

argumentative and expository texts. Again, these texts can be structured in different 

rhetorical structures such as classification or listing type, problem to solution type, 

advantages-disadvantages type, comparison/contrast type and so on. An expert writer 

has the ability to communicate effectively using these different types of written texts. 

The job of the teacher is to help his/her learners attain this ability.” 

“Language related skills require the learners to show language proficiency; but what 

exactly do we mean by language proficiency. Language proficiency refers to the use of 

words and expressions appropriate to the given task; an awareness of word formation, 

style and collocation in the selection and use of words and expressions; accuracy of 



31 
 

spellings; the ability to use a wide variety of grammatically correct sentence structures 

as density of errors in this area makes communication difficult; and use of important 

punctuation marks to make meaning clear.” 

“Let us now look at two practices that I have found useful in FL/L2 teaching context; 

the first is a variant of the process approach and the second is genre-based language 

teaching. In the first, I will study how a four-skill integrated approach to language 

teaching is implemented in two stages. I hope that others may also want to give it a 

try.”      

Stage 1 (Pre-writing activities) 

• “The teacher displays the topic on which students are expected to write, making 

sure that the topic is stated as precisely as possible to avoid any ambiguity.   

• S/he asks the students to first attempt the topic individually and put down in 

their notebooks as many ideas as they can think of on the given topic.” 

• “The students are advised to put down their ideas in “notes” form and not in full 

sentences. They are also told that they do not have to worry about the order of 

their ideas at this stage.” 

     “Once the students have gathered their ideas, they are divided into pairs or groups 

and asked to share the ideas with their peers. For this, the teacher follows the steps 

given in stage II.” 

Stage II:  Group Work (While-writing activities) 

• The class is now divided into groups as convenient.  

• Each group is advised to select a group leader and a secretary/reporter. 
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i) “ Re-ordering ideas: Decide the order in which the group would like to present their 

ideas keeping in mind the audience and the purpose of writing. The ideas taken down in 

note form can now be rearranged in the order decided.” 

ii)  “Expanding ideas: Expand on these ideas by using the various options available and 

prepare a first draft.  

iii)  Seeking comments: Exchange the draft with other groups to get their views and 

comments. 

 

2.8.The Role of the Teacher 

“Throughout this writing process, the teacher plays a complex role. He/she has to 

create in the classroom conditions conducive to learning, act as manager of the learning 

process, guide and even participate by moving from group to group prompting and 

helping learners move in the right direction.” 

• “No student dominates the group, and also no one hides himself/herself  behind 

the group activity;” 

• All students are given a chance to participate in the group activity; 

• The group arrives at decisions through discussion; 

     “Writing teachers agree that intervention during the writing process—thinking, 

taking down ideas, arranging ideas and making drafts—helps student writers to improve 

their writing skills.”  

 

 



33 
 

Stage III (Post-writing activities)      

     “Some teachers believe that once student groups have produced compositions using 

the process approach, these pieces can be put up on the board or the walls for other 

groups to read. But I firmly believe that the compositions produced by the student 

groups may have some problems here and there, and may need to be further remedied 

by the teacher’s intervention. Reading, discussing and analyzing these pieces of 

compositions produced by each group can be a good method of providing feedback and 

teaching writing to learners as shown by Khurana (2013).” 

 

2.9.Tips to improve English writing skills 

     "Start with a mind-map. A great way to set the stage for a piece of writing is by 

brainstorming ideas related to your topic and activating all of the English you will need 

to express yourself. Try creating a mind-map in which you write down any prior 

knowledge you have on the subject in bullet points and specify facts or opinions you 

would like to include. You may also choose to make a list of English vocabulary words 

that will help you articulate your thoughts.”   

2.9.1. Use an outline.  

     “A blank page can be intimidating, even for the most seasoned writers. Give yourself 

something to work with by laying out the structure of your piece in advance. Leave 

placeholders for an introduction, several paragraphs that provide support for your thesis 

and a conclusion and then use your mind-map to fill in the details.” 

http://writtent.com/blog/9-must-use-writing-strategies-examples/
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    Figure 3. Blank page 

2.9.2. Learn how to type.  

“Did you know that we think a lot faster than we write? Translating ideas into language 

can be slow and cumbersome if you are handwriting or hunting for individual letters, 

one key at a time. You can lose your train of thought and or experience frustration with 

the mechanics of writing. But you can automatize the process and help your thoughts 

flow freely through your fingertips and onto the screen by learning how to touch-type. 

You’ll not only be faster, but more accurate too.” 

  

    Figure 4. Learn how to type 

https://www.readandspell.com/touch-typing-benefits
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2.9.3. Revise, revise and revise some more.  

     “Writing is a process that involves crafting a sentence then going back to re-read 

what comes before. You want to be sure your ideas make sense in a particular order and 

that you’ve used a variety of different vocabulary and phrasing to express yourself. 

When you write on a computer you can use the same document for your mind-map, 

outline and initial draft. Being able to copy, paste and delete means revisions are a lot 

easier to make. Continue to write and revise until you are happy with your draft.” 

  

    Figure 5. Revise. 

 

2.9.4. Have a native-speaker proofread your work.  

     “Everyone makes mistakes in writing. This is because when you’ve been focused on 

a text for so long, it becomes hard to see the errors. Leave your work for a day or two 

before you come back to it to proofread. It’s also helpful to ask an English speaker to 

take a look as they are likely to catch awkward phrasing and may even be able to 

http://www.studygs.net/writing/roughdrafts.htm
https://www.quora.com/Can-reading-improve-my-writing-skills
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provide you with some more native-like solutions when it comes to re-wording and 

presenting your ideas. Depending on the length of your piece, you can sign up for a 

language exchange and help someone with their writing in your native language at the 

same time.” 

 

 
    Figure 6. Native speakers  

 

2.9.5. Use spelling and grammar checks.  

     “Some learners may feel that relying on automatic spelling and grammar checks is 

cheating because it prevents you from catching your own errors and allows you to be 

less accurate. However, these checks can help call attention to problems with your 

English grammar and/or spelling skills. Use the content that they bring up as a learning 

experience and decide on how to revise each error by weighing their suggestions. You’ll 

be surprised at how much you learn.” 

http://www.perfect-english-grammar.com/english-writing.html
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    Figure 7. Spelling 

 

2.9.6. Build your productive vocabulary.  

     “Most English language learners have a larger receptive vocabulary than a 

productive one. This means you may understand a word when you see it but it won’t 

necessarily show up in your writing. Purposefully using words you have recently 

learned is one way to increase your productive vocabulary.”  

 

    Figure 8. Build vocabulary  

 

http://www.stgeorges.co.uk/blog/better-english-vocabulary-a-to-z-of-great-adjectives
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2.9.7. Spend more time reading in English.  

     “Good writers tend to be avid readers. The more you read in English, the more you 

are exposed to different ways of expressing ideas. The grammatical structures and style 

of the writer will eventually start to show up in your own writing and you may learn 

some new vocabulary at the same time.” 

  

    Figure 9. Reading 

2.9.8. Familiarize yourself with different text types.  

    “Not all writing assignmentsrequire the same kind of English. A factual article for the 

newspaper, an email to a potential employer and an essay for a literature class will all 

necessitate a unique format and different elements. You can improve your writing by 

familiarizing yourself with a diverse range of text types. For example, read the 

newspaper, look up sample essays and make your way through an English novel or 

two.” 

https://www.quora.com/Can-reading-improve-my-writing-skills
https://www.roanestate.edu/owl/describe.html
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    Figure 10. Graphic organizer works 

 

2.10. Techniques to develop written expression in English 

 

Next, different techniques to develop written expression in English are explained. 

Letter stroke 

     When students can trace the letters in a fast, smooth, fluid, uniform, accurate and 

reasonably attractive way, we can say that they master the writing mechanisms. It is also 

important that they get to write the letters in a small size, since at the beginning all 

children write very large letters. For example, children can also practice writing at home 

on recycled sheets or using chalk. 

Copy 

     Copying words, phrases or texts is one of the first phases of written composition. It is 

surprising the large number of failures that most students make when copying in English. 

Therefore, the teacher should teach this skill as well as the other skills. 
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     This technique is useful because it gives students practice in the correct writing of 

words. On the other hand, copying without thinking about what is being written is 

undoubtedly very boring for children. Thus, the teacher can use stories in which students 

can choose between several alternatives from time to time. All alternatives make sense 

and are written correctly, so we will avoid that students are afraid to choose an alternative 

for fear of failing. In this way we will ensure that children are more motivated to copy the 

story completed by themselves. 

Delayed copying 

     Both teachers and students often complain about the difficulty of learning to spell 

English. As we all know, frequently the letters in English are not written as they are 

pronounced, even the native English speakers have problems when spelling in their 

language. 

    A common mistake is to copy a word fixing letters letter by letter, and we believe that 

we will get to memorize letter by letter how that word is written. But this is an incorrect 

process, since in the minutes or even seconds we have been able to forget some letters 

and then the word will not be completely well written. How do we then learn how to write 

a word? To do this, we must first grasp that word with the brain, as if we were taking a 

picture of it, until it is well assimilated by it.  

Dictation  

     The dictation consists of a writing process in which the teacher orally says several 

phrases or words and the students have to write them as they say them. It is convenient 

that the teacher dictates once or twice each word if he does it at a medium pace, or if he 

does it at a slow pace, he can dictate a small group of words. 
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 Work the paragraph  

     Here the students must complete, from the beginning of a given sentence, the rest of 

it. They can say whatever they want, as long as it makes sense and relates to the beginning 

of the given phrase. Reproduction of a story In this technique the teacher reads a story 

aloud two or three times, and then the students have to write everything they have 

managed to memorize from it. 
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Chapter III 

Didactic application  
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         PABLO PATRÓN 

PLANIFICACIÓN DE SESIÓN DE APRENDIZAJE 

(Consolidación) 
 

 TÍTULO DE LA SESIÓN  

 DESCRIBING PERSONAL APPEARANCE  

LENGHT  TITLE OF THE UNIT  SESION  DATE GRADES 

45 minutes  My favorite singer   09 1- 5 

April 

1 SR / 1 DAC 

 APRENDIZAJES ESPERADOS  

COMPETENCIAS  CAPACIDADES  INDICADORES  EVALUACIÓN  

Producción de textos  Utiliza adjetivos para describir 

personas famosas.  

Redacta un texto 

descriptivo.  

• Formativa  

• Sumativa 
 

SECUENCIA DIDÁCTICA   

INICIO (12’)  TIEMPO  

The teacher enters and greets, the students respond, then the 

teacher 

write on the board some adjectives to describe physical 

appearance and personality characteristics. 

Through a brainstorm, students participate by saying the antonym 

of some adjectives, which the teacher writes down on the board. 

The teacher shows a card with the picture of a famous person and 

asks the students to mention the adjectives that describe that 

character. The teacher models the participations: 

- She is beautiful. 

- She has long hair. 

- She is slim / slender / skinny.  

-She is helpful. 

Each group is given printed sheets with images of famous people 

and cards with adjectives. 

The teacher explains that the task is to assign each person an 

adjective, write it down and mention it aloud in turn. 

 

 

 

 

7 

 

 

 

5 
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DESARROLLO (25’) TIEMPO  

Students dialogue in groups and write the description of one of the 

characters they have chosen in chips. 

The cards are pasted on the board and a gallery is organized where 

students can read the texts of all the groups 

.   

15’  

 

It is requested that all be attentive to the exhibitions and can take 

note of some error for the feedback as a whole. 

The teacher makes common mistakes and makes observations in 

general 

 

10’  

CIERRE (8’)  TIEMPO  

Feedback: Students correct sentences with errors that the teachers 

detailed during the monitoring and wrote on the board. 

Meta cognition: Students answer the following questions as a 

class: 

a. How do I answer The question: What do you look like?  

b. How do I answer The question: What are you like? 

8’  

 

 

 

TAREA A TRABAJAR EN CASA   

No se asigna tarea  

 

 

RECURSOS   

• Plumones  

• Pizarra  
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annexes 
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Critical appraisal 

 

In the course of this investigation, I have had to compile diverse interesting 

approaches for the correct and clear grammar teaching. But before the search of all this 

information I had to learn that nowadays to be able to communicate with other people, 

is not enough the correct use of the oral language, also we need to understand the 

diverse contexts and other types of communication that exist called non-verbal 

communication as corporal language, signs, etc. 

The history of English language teaching made me understand that there is needed a 

holistic vision of the language and communication, and that until quite recently the 

methodologies were structuralisms with the exception of the direct method; also the 

importance of the appearance of the communicative method in order that the vision of 

the language made it more functional and communicative. 

It is not needed to teach by a traditional, behaviorist or repetitive form because it is 

verified by studies that it has not worked completely. Nowadays the teaching of the 

English language needs of an existential form for its correct learning and understanding. 

The importance of the correct teaching of grammar in the English language, in such a 

way that the student could understand and learn of a natural form using his proper 

resources as for example: their background knowledge, their mother language, their 

senses, etc. 

I agree with Ausubel when he said that “the student knows”, because if the student 

would not know, there wouldn’t be way of connecting this knowledge with the new 

language. 
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Nowadays the teacher not only has to teach by a specific methodology or approach to 

teach the English language , he need to do a mixture of innovative forms for the 

motivation of the student in the grammar teaching of it. 
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Suggestions 

1) As language involves both linguistic and nonlinguistic components, it is 

important to develop awareness in the students of the holistic nature of 

language. This obviously entails that all classwork should somehow include 

both the linguistic and non-linguistic components of language and 

communication to comprehend the importance of a complete 

communication. 

2) Grammar is but one and only one component of language. It should be 

presented and dealt with as such: as part of a more complex entity, not as an 

isolated component that language can show. 

3) Grammar in and by itself does not be sufficient for appropriate 

communication. To allow people to communicate appropriately, language 

should include all the components of language (from lexicon to semantics) 

and show regard for the components of communication (pragmatics and 

semiotics). 

4) Departing from item 4 (above), the students´ different communication needs 

–which obviously run far beyond the mere learning and use of grammar-- 

should be catered for by helping them to learn to express their real ideas, 

feelings, tastes, emotions, ideas, etc. 

5) The inductive approach to grammar, and to teaching as a whole, could be 

considered for application at school level, because (a) it departs from the 

principle that the student knows and, and we know, the student surely 

knows; (b) it promotes discovery learning and (c) it reinforces the student´s 

self-esteem. 
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